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Abstract :

In recent years, the role of parental involvement has attracted growing attention in the field of foreign
language education. This study seeks to investigate the impact of parental involvement on the academic
performance and motivation of fourth year middle school pupils learning English as a Foreign Language
(EFL) at Said Ben Arib Middle School in the city of Bordj Bouareridj. Specifically, it examines how
various forms of parental support; academic, emotional, and material affect pupils’ motivation and academic

achievement.

A mixed-methods approach was employed, combining quantitative data from structured questionnaires
distributed to both pupils and parents, and qualitative data gathered through semi-structured interviews with

EFL teachers. The total sample comprised 40 students, 7 parents, and 10 EFL teachers.

The results indicate a disparity in the levels of parental involvement. While some parents provide
consistent and meaningful support, others face obstacles such as limited English language skills, time
constraints, and insufficient educational resources. The study also highlights differing perceptions among

students and teachers regarding the role and effectiveness of parental involvement.

In light of these findings, the study recommends fostering stronger home-school collaboration and offering
practical tools and strategies to guide parents in supporting their children’s EFL learning journey more

effectively.

Keywords :Parental involvement, EFL learners, middle school education, English language learning,

Algerian Educational System, academic performance.
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1.Background of the study:

Parental involvement has long been recognized as a cornerstone of children's academic success.
Extensive global research underscores the positive influence of active family engagement on students’
motivation, behavior, and academic achievement across all grade levels (Epstein, 2001; Fan & Chen, 2001,
Hill & Tyson, 2009). Henderson and Mapp (2002), in their widely cited synthesis of over 50 studies, found
that students with involved parents, regardless of income or background, were more likely to earn higher
grades and test scores, enroll in higher-level programs, attend school regularly, and pursue post-secondary
education. Parental support extends beyond helping with homework — it includes providing emotional
encouragement, setting high expectations, maintaining communication with teachers, and fostering a home
environment conducive to learning (Jeynes, 2012).

In language learning specifically, parental involvement is particularly important. Studies have shown
that when parents are engaged in their children's second or foreign language education, learners exhibit
greater confidence, motivation, and language retention (Sylva et al., 2004; Walker et al., 2005). Even when
parents are not fluent in the target language, their support in the form of encouragement, creating routines,
and valuing education can significantly impact children's performance (Bang, 2011).

In the Algerian educational context, English is taught as a foreign language (EFL) starting from early
middle school and is seen as a strategic tool for global communication, higher education, and socioeconomic
development (Benrabah, 2007; Mehdi, 2020). This aligns with national goals to prepare students for
participation in an increasingly interconnected world. Despite this, Algerian learners often face persistent
challenges in acquiring English, stemming from systemic issues such as overcrowded classrooms, limited
resources, and insufficient exposure to English outside the school environment (Bourouba, 2021). Unlike
Arabic or French, English does not have a strong societal presence in Algeria, making school the primary —
and sometimes only — setting for learners to engage with the language.

Parental support in such an environment becomes both critical and complicated. Many parents,
especially in rural or underprivileged areas, lack the English proficiency needed to assist their children with
language-related tasks or homework. This lack of linguistic and cultural capital (Hornby & Lafaele, 2011)
can create a gap between what is taught at school and what can be reinforced at home. Additionally, the
absence of targeted school-home communication strategies further weakens the connection between families
and the EFL learning process. Cultural perceptions about language learning, parental education levels, and
socioeconomic status also influence the degree and nature of parental involvement in their children's English
education (Noor, 2013).

Given these factors, there is a pressing need to investigate how Algerian parents support their children
in learning English and what barriers may hinder their involvement. Understanding the extent, forms, and
challenges of parental involvement in EFL learning can inform educational policies and classroom practices
that foster more inclusive, supportive, and effective learning environments. By identifying strategies to
bridge the school-home divide, educators and policymakers can enhance students' English learning

experiences and, ultimately, their academic success. 2



2.Statement of the problem:

Learners’ academic performance and motivation are influenced by multiple factors, with parental
involvement being one of the most critical (Epstein, 2005). While international research consistently
demonstrates that parental support—»both at home and through engagement with schools—has a positive
impact on EFL learners (Al-Mahrooqi et al., 2016), there is limited empirical research addressing this issue
within the Algerian context, particularly at the middle school level.

Most Algerian studies on parental involvement have focused on general education or primary
schooling, often neglecting the specific needs of EFL learners. Additionally, they tend to overlook how
parents’ limited English proficiency, time constraints, and lack of educational resources can negatively
affect students' performance and motivation. In many cases, parents are unable or unwilling to participate
actively in their children’s EFL learning due to these barriers.

Other challenges, such as the unaffordability of necessary tools (e.g., internet access, textbooks, or
digital devices), further widen the learning gap. Without adequate support at home, students may struggle
with pronunciation, comprehension, and vocabulary development (Derwing & Munro, 2005). Research also
indicates that classroom instruction alone is insufficient for achieving full language proficiency (Lightbown
& Spada, 2013), and a lack of reinforcement at home can weaken language retention.

Moreover, most existing research in Algeria has been conducted in rural or underpopulated areas,
leaving urban settings largely unexplored. This study aims to fill that gap by investigating parental
involvement in EFL learning in an urban middle school in Bordj Bou Arréridj. By doing so, it hopes to
provide a clearer understanding of how urban parents contribute to or struggle with supporting their
children’s English education.
3.Research questions:

This study seeks to answer the following research questions:

1. How do students, parents, and teachers perceive the role of parental involvement in EFL learning?

2. What are the main challenges Algerian parents face in supporting their children’s English learning at
home?

3. What strategies can be adopted to strengthen parental engagement and enhance collaboration between

home and school in the EFL context?

4.Aims of the Study:

The primary aim of this study is to examine the impact of parental involvement on the academic
performance of middle school students learning English as a Foreign Language (EFL) in Bordj Bou Arréridj,
Algeria. Specifically, the research seeks to:

e Investigate the perceptions and attitudes of students, parents, and teachers regarding the role of
parental involvement in English language learning.
e Find out the main challenges Algerian parents face in supporting their children’s English learning at

home. 3



o ldentify the strategies that can be adopted to strengthen parental engagement and enhance
collaboration between home and school in the EFL context
By addressing these aims, the study aspires to contribute to the development of more effective home-school
collaboration strategies in the Algerian EFL context.
5.Significance of the Study:

This study gives a comprehensive vision of Parental involvement. It examines better EFL learners'
performance on middle school level. It could diffuse institutional awareness and cooperative learning.
Home-school collaboration will be taken as a precious and key. Teachers and parents will develop a clear
picture of what they ought to do and how to do it. The research reveals a major strategy, and It is an answer
to the general challenges which are occurring in Algeria EFL learning.

The quality of learning and learning of Algeria will be re-examined. This empirical research may
have strong evidence in the Algerian context. Overall, The research indicates a strong orientation to detect
the effect of high correlation among EFL learners and family's atmosphere. Education organizations and
instructional counselors will consider the importance of the contribution of parental engagement towards
EFL in Algeria.
6.Research Methodology Overview:

This study adopts a mixed-methods research approach, combining both quantitative and qualitative
approaches to gain a comprehensive understanding of how parental involvement influences EFL learners’
academic performance in Algerian middle schools. The rationale for this approach lies in its ability to
capture numerical trends from large samples while also exploring deeper insights through open-ended

responses and professional perspectives.

Quantitative data were collected through structured questionnaires administered to fourth-year middle
school students and their parents. These instruments were designed to gather information on the frequency,
nature, and perceived impact of parental support on English language learning. The data helped identify

common patterns and challenges faced by families in supporting their children’s EFL education.

To complement the quantitative findings, semi-structured interviews were conducted with a group of
English teachers. These interviews aimed to explore teachers’ perceptions of parental involvement,
classroom experiences, and the influence of family engagement on student motivation and performance.
This qualitative component enriched the study by providing context-specific reflections and professional

insights.

The research was conducted in Saaid Ben Arib Middle School, located in Bordj Bou Arréridj, Algeria.
The participant sample included 40 students, 7 parents, and 10 English teachers. Data were collected over a
one-month period, from March 12 to April 15, 2025. The integration of both methods allowed for

triangulation of data and increased the validity and reliability of the study's findings.



7.Delimitations of the Study :

This study is delimited to fourth-year middle school pupils aged between 14 and 15 years old in Bordj
Bou Arréridj (BBA), Algeria. The research was conducted specifically at Saaid Ben Arib Middle School,
located in the Bir Kasdali commune. The sample includes 40 students (both male and female), 7 parents, and
10 English language teachers from the same school.

The study focuses solely on EFL (English as a Foreign Language) learners within this age group and
grade level. It explores the impact of parental involvement—academic, emotional, and material—on
students’ motivation and academic performance in English. Data were collected over a one-month period,
from March 12 to April 15, 2025, using structured questionnaires for students and parents, as well as semi-
structured interviews with teachers.

The geographical scope is limited to the Wilaya of Bordj Bou Arréridj, which, according to the National
Office of Statistics (2012), has a population of approximately 628,475 and includes numerous middle
schools. However, only one institution was selected for this case study due to its accessibility, administrative
cooperation, and the researchers' familiarity with the setting. This study does not generalize its findings to
the entire Algerian school population but provides insight into the specific experiences of EFL learners, their
parents, and teachers within the chosen urban context.
8.Structure of the Thesis:

The research contains three chapters. Each of them demonstrates its contribution to the study.
These chapters are the literature review chapter , methodology chapter, and results, findings, and
discussion of the results the last chapter.

The introductory part demonstrates what all chapters contain. The study's background which initiates
parental support and EFL learners. The declaration of The problem discusses the other studies of limitation
and gaps concisely, research aims, questions, purpose of study and the study significance , the summary of
methodology mixed qualitative and quantitative methods and data gathering. Finally, The delimitation of
inquiry and the thesis structure are all discussed in the general introduction.

The first chapter contains the literature review. It has an introduction which introduces the concepts
of parental involvement and their dimensions. It demonstrates how parental involvement interconnects with
academic performance. The most essential section is the theoretical framework that are related to notable
models and parental involvement. Eventually, it illustrates the major challenges and barriers of parental
involvement.

The second chapter is the methodology. It shows the research design of mixed methods approach and
its relevance to apply to the analysis of the examination, setting, population, and sampling. Furthermore, the

selected instrument of data collection in qualitative and quantitative.

The third chapter generate a global results depending on the data founded through the tools used. It is

divided into two types of data; quantitative data presented through both questionnaires of parents and their

5



children, and a qualitative data presented through the interview. These data were represented in different
forms using graphics and tables to make the process of reading them more visual and practical. The chapter
ends with a discussion and interpretation of the findings generated from the analysis of data.
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Introduction

Parents play a fundamental role in bringing children into the world and are most interested in every
aspect of their lives, including their education. Their responsibility is not limited to providing basic needs for
their children but also providing support for their education. High quality education is a common agenda
that requires collaboration between parents, teachers, schools, and learners. Both parents and teachers, as
partners in education, must come together to support improving the learning outcomes. While teachers are
essential source of knowledge at school, they can not meet all the academic and personal development needs
of their students on their own. Learning is influenced by many various factors, and that only adds to the

significance of parents.

Parent involvement can take different forms. Parents support children at home by helping them with
homework, offering a motivating environment for studying, and reinforcing good study habits. At school,
they consult teachers, talk to them, and get updates on how their children are performing academically.
Research consistently shows that students whose parents are actively involved tend to achieve higher
academic performance compared to those whose parents are not involved (Sheldon, 2009). Therefore,
parental involvement is valuable both for enhancing education and for building a childs character and

emotional life.

This chapter explores the theoretical foundation of parental involvement in education. It indicates the
various forms and styles of involvement, discusses its importance, identifies potential challenges, and

emphasizes the role played by parents in the acquisition of English by their children.
2.The Concept of Parental Involvement:

Parental involvement (PI) broadly refers to the degree of a parent’s participation in their children’s
education (Musengamana, 2023). More specifically, Avvisati et al. (2010, pp. 591-626) defined parental
involvement as “the intentional endeavor by parents for the sake of advancing their children’s active
learning and a gateway to their academic achievement in school.” In summary, parental involvement refers
to the active participation and the intentional efforts parents make to support their children's learning and

academic success.

Parental involvement mainy encompasses the dedication of resources, such as time or effort, by
parents to support their child’s education and observable behaviors demonstrating a commitment to the
child’s schooling, with varying degrees of engagement distinguishing higher from lower involvement. While
Grolnick and Slowiaczek (1994) viewed it as the dedication of resources or educational investment made by
parents into their children, Deslandes and Bertrand (2005) focus on parents’ behaviors related to the child’s

schooling that can be observed as manifestations of their commitment to their child’s educational affairs.



Thus, parents who demonstrate these behaviours more frequently are considered more involved than those
who do so less often. In educational contexts, it is typically defined as ‘parental participation in the

educational processes and experiences of their children’ (Jeynes, 2005, p. 245).

Epstein's Framework of Six Types of Parental Involvement outlined key ways families can actively
support their children's education. These include Parenting, which helps families create positive learning
environments at home; Communicating, ensuring effective school-home information sharing; VVolunteering,
encouraging parents to assist with school events and activities; Learning at Home, providing guidance on
supporting homework and academic tasks; Decision Making, involving parents in school governance and
policy discussions; and Collaborating with the Community, building partnerships with local organizations to
enhance resources and student development. This framework promotes strong school-family-community
relationships to improve student success. These six types of involvement (Epstein, 2001) contribute to

positive outcomes across multiple domains and yield measurable benefits.

For children, parental involvement improves in attitudes, behavior and attendance at school, as well
as in children’s mental health. For parents, involvement in their children’s education has been linked to
increased parental confidence, satisfaction, and interest in their education. For teachers, effective Pl is
reported to improve parent—teacher relationships, teacher morale and the school climate. Hornby, Garry and
Witte, Chrystal (2010).

As children transition to adolescence, P1 shifted from school-centric activities (e.g., volunteering) to
home-based support (e.g., homework guidance), reflecting developmental changes in parental roles (Hill &
Taylor, 2004).Vygotsky’s (1978) sociocultural theory emphasized that children learn best with scaffolding
from adults, such as parents and teachers. In fact, Elias et al. (2007) have suggested that Pl is particularly
important at middle school because this is the time when children are making the transition to adolescence
as well as the transition from primary school to secondary education.Lara and Saracostti (2019) highlighted
that lack of parental involvement in learners’ education is another factor that may impact negatively on their

academic performance.

3.The Role of Parental Involvement in EFL Learning:

Researches indicated that parental involvement significantly impacts children's academic
performance, independent of other home or school factors. Parents contribute to their children's educational
development through various means, including financial support, emotional encouragement, provision of
study resources, and motivational guidance. Teachers can view parents as educational partners, collaborating
to maximize student potential and evaluate the quality of instruction and school facilities. This partnership
helps in creating a consistent and coherent support system for students, ensuring that expectations and values

are reinforced both at home and at school. Parents also play a role in strengthening school-community



relationships and participating in educational policy decisions. Parental involvement is considered an
investment in children's future. Increased parental confidence in their children's academic abilities correlates
with greater involvement (Eliason & Jenkins, 2003). This confidence often comes from observing positive
outcomes, such as improved grades or enhanced social skills, which in return motivates parents to increase
their level of participation. Furthermore, parental participation supports children's cognitive and social
development, as well as the development of positive attitudes, behaviors, character, and skills (Weis et al.,
2006).". It also helps children develop a strong sense of self-esteem and a deeper appreciation for lifelong

learning, which are essensial traits in navigating academic and real-world challenges.

Studies in other countries, including the UAE (Balala et al., 2021), Japan (Otani, 2020), and Oman
(Al-Qaryouti & Kilani, 2015), indicated that there is a strong parental desire to be involved in children’s
learning. These studies show that parental involvment is associated with the performance, engagement and
educational achivements of their children in elementary and middle schools. In the UAE, for example,
parental engagement has been linked to improved reading comprehension and greater classroom
participation among early learners (Balala et al.,2021). Similarly, in Japan, parents’ routine involvement,
such as helping with homework and attending school events, has been correlated with better academic
performance and increased motivation among students(Otani,2020). Furthermore, teachers have an
important role in making this achievable. Kalayci and Ergil's (2020) investigation of English language
teachers found that a majority of 72% believed that they would benefit from additional training on how to

involve parents in students' language acquisition and acquire effective engagement techniques.

Certain family practices significantly contribute to children's academic success. Clark (1983) identified
several key factors: placing importance on education and fostering a sense of school pride, establishing
consistent daily and weekly routines, defining family roles and responsibilities, closely monitoring children's
use of time, promoting reading, engaging in daily conversations, discussing school activities, visiting the
school and advocating for the child, encouraging hobbies and extracurricular activities, and prioritizing
quality family time. These practices are linked to improved academic outcomes. For instance, consistent
routines and clearly defined expectations create a stable environment that allows children to focus on
learning (Fan&Chen,2001). Jackson (2010) proposed that parental demonstration of personal interest in their
children's education conveys the importance of education for life success. Furthermore, parental
involvement positively influences the school environment, classroom learning, teacher effectiveness, and

school-community relations (Henderson, 1987; Pefia, 2000).

One of the most known studies of the role of parental involvement in EFL learning is the one that was
conducted in Oman. Al-Mahrooqi et al. (2016) surveyed 391 Omani parents to examine parental
involvement in their children's English language learning. Their study highlighted that previous research in

this area was largely based on Western principles and carried out in Western contexts. This distinction
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emphasized the need to explore culturally specific factors influencing parental roles in EFL learning.
Notably, Al-Mahrooqi et al. (2016) discovered that Omani parents appreciated their involvement in their
children's English learning, associating it with better academic outcomes. They also prioritized visiting
schools and participating in school activities. This indicates a strong recognition of the importance of
school-home partnership in language development. Importantly, Al-Mahrooqi et al. (2016) maintained that
work family size, or perceived ability to assist their children did not negatively influence the parents'
participation in education.

To sum up, parental involvement has a great role and impact for the children, parents and even for the
school and educators. When parents are engaged in the learning process of their children they become more
responsible and sensitive to their children’s social, psychological, and educational states. They develop a
deeper understanding of their children’s strengths and challenges, which enables them to provide more
tailored support. They become more awar of the performance and achivements of their children. Learners
perfom better under the supervision of their parents at home and teachers at school. Also, when the parents
care more about their children’s educational process and help them at home with their homeworks and
simplify what is complecated for them, this empower the child with extrinsic motivation that gives them
self-confidence, build their personality and encourage them to work harder at school. This collaborative
support system between home and school creates a positive learning environment that nurtures the child’s
academic growth. Finally, teachers will find the taching learning process easier because the children are

already followed from their parents and they are motivated to study.
4. Learner’s Motivation:

Motivation is one of the most significant predictors of success in second and foreign language
learning. It refers to the internal drive or external influence that stimulates a learner’s desire and persistence
to engage in the learning process. According to Dornyei (2001), motivation in language learning is “the
process whereby a goal-directed activity is instigated and sustained” (p. 7). This means that motivation is not
just about starting to learn, but also about continuing to learn despite challenges and setbacks. In the context
of EFL (English as a Foreign Language), learner motivation plays a crucial role in determining the effort

learners invest, the strategies they employ, and the overall outcomes they achieve.
4.1 Types of Motivation:

Motivation is a key factor in determining the success of language learners, especially in contexts where
the target language is not widely spoken outside the classroom. It influences the choices learners make, the
effort they invest, and their persistence in facing challenges. In the context of language learning, motivation
refers to the learner’s willingness, desire, and deliberate effort to acquire a second or foreign language

(Gardner, 1985). Therefore, Motivation in educational psychology is commonly categorized into two main

types.
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a)Intrinsic Motivation:

This refers to the learner's internal desire to engage in learning for the sake of enjoyment, interest, or
personal satisfaction. Learners with intrinsic motivation are driven by curiosity, the desire to master a
subject, or the pleasure of solving problems and achieving goals. For example, a student may enjoy learning
English because they love the sound of the language or feel intellectually challenged by grammar structures.
Ryan and Deci (2000) argue that intrinsic motivation leads to deeper learning and greater persistence

because it is inherently satisfying.
b)Extrinsic Motivation:

This type involves external rewards or pressures that drive learning, such as achieving high grades,
gaining approval from parents or teachers, passing an exam, or receiving a prize. While extrinsic motivation
can be effective in initiating learning behaviors, it may not always lead to long-term engagement unless
internalized. Dornyei (1994) emphasized that a balance between intrinsic and extrinsic motivation is often
necessary for sustained language learning success. In addition to these, Gardner and Lambert (1972)

introduced a distinction relevant to language learning between:
c)Integrative Motivation:

the desire to learn a language to integrate into the target language community or culture.
d)Instrumental Motivation:

the desire to learn a language for practical goals, such as employment, academic advancement, or travel.
4.2 Importance of Motivation:

Motivation is crucial not only for learners but also for teachers and parents, as it influences the entire
learning ecosystem. Motivation directly affects learners’ effort, persistence, and attitudes toward learning.
Motivated students are more likely to practice, seek feedback, and overcome difficulties. They tend to set

goals, monitor progress, and take ownership of their learning (Ushioda, 2013).

A motivated learner energizes the classroom and positively affects teaching strategies. Motivated
students participate actively, respond to instruction, and often inspire teachers to innovate and engage more
deeply. Moreover, understanding what motivates students helps teachers design effective and personalized
lessons. Motivation in learners often reflects the support and encouragement they receive at home. Parents
who are involved and attentive to their child’s academic needs can foster motivation by creating a positive
learning environment, praising effort, setting goals, and reinforcing the value of education. This parental

encouragement is particularly vital in EFL contexts, where learning may extend beyond classroom exposure.
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Ultimately, motivation is the engine of learning. Without it, even the most well-structured curriculum and
experienced teacher will struggle to engage students. In the Algerian EFL context, where learners often face
limited exposure to English outside the classroom, motivation becomes a key determinant of progress and

SUCCESS.

5.Theoretical framework:

Sociocultural theory as encapsulated by Vygotsky suggested that socialisation is necessary for
cognitive development. Social interaction is supported by family, teachers, and peers. Internalisation enables
a learning process. External social activities construct mental enhancement.

The child developed cognitively with social adaptability. The external social activities are family talk,
peer interaction, and teacher guidance. Social cooperation facilitates learning instead of individuality.
Language and communication have purpose for thinking and understanding development. In addition, the
acquisition of speech depends on external speech to become inner speech. The construction of knowledge is
generally explored through social context and support. This theory generally prefer external factors,
opposing Piaget's theory internal mental process. The cultural tools are classified as social and
psychological. The social tools are the zone of proximal development and scaffolding. Psychological tools
are language, counting numbers and differentiating symbols.

Scaffolding is a guidance and support from the teacher to facilitate the learner to reach a specific
point in order to be capable of doing it alone in the future. It is usual in learning processes; for instance,
teachers have objectives and goals to lead students to write about habits by giving an example of simple
sentences and have them fill in the blanket freely.

The zone of proximal development known as ZPD, is the gap of the learners "ability to perform tasks
on their own or with scaffolding (Vygotsky, 1978).

To illustrate an example, home-support like a child receives brainstorming ideas from parents after
attempting to plan and write. Another example, the learner does practice on prepositions after the teacher
provides feedback and explanation with more examples.

The Experiences and real social context prove to be good for child learning. Child environment
influences its learning development. Child surroundings cultural influence intelligence and understanding of
thoughts; i.e learning a new language in Algerian schools possess cultural barriers. Translated as there is not
any true identity. People keep their traditions and customs instead of foreign cultures. This serves to indicate
how cubuilds image in terms of ideas or image in the minds of children. Another example, cultural values
are bound to make the child morally like to be respectful and kind in school, trust parents, and be friendly
with friends. Family, school, and culture assist toprovide educational awareness and outlook meaningfully.
Social awareness leading to self-awareness. That is what the point of sociocultural theory stresses: learning

is obtained by social cooperation (Vygotsky, 1978).
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The ecological systems theory indicates five categorized layers which influence child learning
acquisition. The ecological system clarifies a reflective structure of the way the environment influences
children (Bronfenbrenner, 1979).

1- Micro-system layer is the initial individual environment. It is interaction with family, peers and
daily habits and encounters in the classroom. Family and school is the primary environmental level
for a child's insight because educational activities impact children cognitively and socially. Peer
interaction is most significant for developing learner cognition as aforementioned Vygotsky's
sociocultural theory. Besides domestic discipline and regime, emotional state. To illustrate this
principle, a child gets positive behavior and critical feedback from his parents, Active participation in
the classroom environment. Home is a supportive and safe environment for children
(Bronfenbrenner, 1979).

2- Miso-system consolidates the bond of school-home and peers. More specifically, it is about how
the community builds a learning environment in the child cycle. For example, evaluation and
assessment together with school home duty. Teacher guides parents about learner progression.
Family requesting the evaluation. Academic collaboration as a valuable outcome for learner stability
(Bronfenbrenner, 1979).

3- Exo-system is another environmental cycle of a child that indirectly affects. These include parents'
workplace, media, and economics impact, and learning strategies change. For example, parents are
always busy at the workplace, and this might distract the learner 's potential. The Ministry of Schools
implements technology tools to enhance the quality of learning. Learning knowledge and awareness
via the media. Economic struggle of families limits learning resources (Bronfenbrenner, 1979).

4- Meso-system is a wide cycle that impacts all individuals. It nearly possesses general impacts. It
includes language, religion, law rules, societal manners and virtues, and politics. Except for cultural
identity. Extensive cultures view school as a good experience of self-improvement. Law forces
schools to acquire learners' vaccinations certificates (Bronfenbrenner, 1979).

5- Chrono-system is a term used to describe how people adapt to living under various environmental
and social differences. It is a part of taking into account individual health and growth development
throughout decades such as family from large-scale immigration, domestic issue family background
such as violent home environment.

6.Challenges to Parental Involvement in Algerian Contexts:

In Algeria, parents play a critical role in their children’s education, serving as fundamental advocates
for their rights and responsibilities. The Algerian education system recognizes that parents are not only the
primary caregivers but also key stakeholders in the educational experience of their children. One of the core
rights of parents is the ability to make informed decisions regarding their children’s education. This includes

choosing schools, academic programs, and extracurricular activities that align with their values and
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aspirations for their children. However, parental involvement in Algeria faces several obstacles that stem
from cultural norms, economic disparities, and institutional limitations. These challenges interact and

oftenreinforce each other, creating a complex environment for educational engagement.
6.1 Cultural Barriers:

Cultural barriers play a crucial role in shaping the educational experience in Algeria. Traditional
views on gender roles, for example, can result in disparities in access to education for girls, contributing to
higher dropout rates among female students. In certain disadvantaged areas, cultural beliefs may prioritize
work over schooling."” Parents may feel pressured to prioritize labor over education, particularly in
economically disadvantaged families, leading to children entering the workforce prematurely rather than
completing their education.” (Generis Global, 2024). Many parents, especially in rural areas, believe that
education is solely the responsibility of teachers and schools, leading to limited engagement. In some
families, mothers may have more responsibility for children’s education at home and school, while fathers
may prioritize work over school involvement. These cultural expectations often influence the level and
nature of parental involvement, particularly in under-resourced areas. For example, Many parents in rural
areas don’t buy English books or apps for their children because they believe Arabic and French are more
important. Some parents also say they can’t help with English homework because they don’t know the

language well.
6.2 Socio-Economic Barriers:

Some parents, especially in rural areas, may face difficulties in assisting their children due to their
own limited education. Many parents focus on earning a living rather than engaging with their children's
schooling. Long working hours limit parents' availability to attend school meetings or help with homework.
Poverty and inequality remain major obstacles as well. Poor families may struggle to support their children's
schooling due to costs, lack of transportation, or work obligations. This leads to disparities in school
attendance and academic support at home."Attendance at primary school by the poorest children drops by
1% compared to the richest ones, and declines by 20% at secondary level due to economic
conditions."(Cinar, 2023). Thus, economic hardship often compounds cultural expectations, limiting how
parents can support their children's education. Such as ; Children from poorer families often don’t have
extra learning materials for English, like books or online courses. Some pupils take private English lessons,

but not all families can afford them.
6.3 Institutional Barriers:

While cultural and economic factors affect the home environment, institutional barriers within schools
themselves also play a critical role. Some schools lack formal structures to involve parents, and school

leadership may not always prioritize it. Latrache and Hoadjli (2021) found that although principals
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recognize the importance of parental involvement, structured practices are often missing, limiting effective
collaboration. Without clear school policies and support structures, even motivated parents may find it
difficult to participate actively. For example, Schools rarely organize meetings between parents and English
teachers, so parents don’t know how to support their children. Some parents only get involved when exams

are near, but by then, it’s too late.

Together, these cultural, economic, and institutional challenges highlight the nature of parental

involvement in Algeria and underscore the need for collaborative, context-sensitive solutions.
7.Empirical Studies on Parental Involvement and Academic Performance:
7.1 Global Perspectives :

Boonk et al.'s research in 2018 presented a systematic review of current literature, examining the
relationship between different measures of parental involvement, including home support, communication
with the school, and homework assistance, and student academic achievement. The results of the review
confirmed a positive correlation between parental involvement and academic performance. Further, the
study emphasized that different kinds of parental participation may exert varying kinds of influence and that
contextual factors (what is being studied and the pupil's age) may influence such a relationship. Ultimately,
Boonk et al. Highlighted the multifaceted nature of parental involvement and its positive overall impact on

pupil outcomes.

Pek and Mee's study in 2020 investigated how parental involvement during school lockdown times
(possibly due to the COVID-19 pandemic) affects children's education at home. While the actual findings
would depend on the full text, it is probable that the study highlighted the higher importance and impact of
parental intervention when formal schooling was disrupted. Parents would have played a more direct role in
mediating learning, and the study would have looked into the effectiveness of different parental support
channels during that phase. This would also apply to English learning, as parents became primary

homeschool facilitators.

He, B. and Thompson, C. (2022) in their research synthesized findings from a number of studies with a
particular emphasis on the impact of family involvement on the academic, behavioral, and socioemotional
attainment of English Language Learners (ELLS) in elementary, middle, and high school.The research
discovered that family involvement is positively associated with improved outcomes for ELLSs. In particular,
parental educational expectation and the facilitation of aspiration were found to be strong predictors of
positive student outcomes. This research clearly addresses the importance of parental involvement for

English language learners.

Musengamana in 2023 systematically reviewed the literature available to understand the impact of

parental involvement on children's learning outcomes in general. The review concluded that parental
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involvement has a positive impact on a variety of children's learning outcomes. It determined different forms
of involvement and their varying contributions to academic success. While not exclusively focused on
English, the study's overall findings offer confirmation of the view that parental involvement is a significant

factor in pupil attainment in all subjects.
7.2 Local Perspectives:

BOUCIF et al in 2024 investigated the extent of parental involvement in the educational activities of
middle school students in exam classes (specifically for the Certificate of Middle School Education) in two
areas (urban and rural) of Tiaret, Algeria. It investigated the psychological, mental, financial, and academic
support provided by the parents. It collected data through questionnaires from the students and parents, and
interviews with the teachers. The study revealed that urban parents were more involved in the education of
their children compared to rural parents. The explanation for this difference was geographical accessibility
and availability of resources and the socioeconomic level of parents in these two settings. There was no
significant difference found in terms of homework assistance, time management at home, and parental

expectations for future schooling for children.

Kerroum and Dendane (2025) in this study focused on parental attitudes and behaviors toward
Standard Arabic (SA) and how they impact their children’s skills in SA. It acknowledged the multilingual
setting in Algeria in which Colloquial Algerian Arabic (DA) serves as the predominant home language and
SA is mostly used in school.The research confirmed a strong positive correlation between positive parental
attitude towards SA and higher proficiency in the language. Children with positive-attitude parents who
offered support to using SA at home and engaged them in SA activity showed enhanced vocabulary,
grammar, and confidence in using SA. The research highlighted difficulties in cultivating SA at home

because of DA's prevalence in daily life.

Latreche and Hoadjili (2021) examined middle school principals' attitudes toward parental
involvement in the context of encouraging inclusive education in Algerian middle schools. It aimed to
understand how synergy between parents and schools could promote enhanced academic performance
among students in an inclusive setting. The qualitative study, through 13 middle school principals'
interviews, determined positive and negative school-parent relation attitudes. The outcomes emphasized the
importance of parental involvement as a good predictor of effective inclusion and presented
recommendations for the development and strengthening of parental involvement practices in Algerian

middle schools.

Doufane and Khemgani (2019) investigated whether first-year middle school students in Quargla,
Algeria, were perhaps denying themselves the support of their parents in the construction of their English as
a Foreign Language (EFL) literacy. It examined parents' behaviors and activities when completing EFL

literacy activities with their children at home.The findings identified that parental engagement had various
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effects on students beyond the educational realm, e.g. increased motivation, self-esteem, and autonomy in
learning EFL. The study proved the potential benefits of parents being involved in assisting their children to

develop English.

While the role of parental involvement (PI) in academic achievement has been highly documented,
its role in supporting English as a Foreign Language (EFL) learning for middle school Algerian students
remains greatly unexplored. While studies such as Boucif et al. (2024) and Latreche &Hoadjili (2021) do
examine Pl in Algeria, it is focused on general education or Arabic literacy, leaving a significant gap in our
knowledge of how Algerian parents engage in their children's EFL learning. The sole localized study by
Doufane&Khemgani (2019) recognizes motivational benefits but does not mention central obstacles such as
parents' low English proficiency, socioeconomic disparities, or institutional concerns; factors that might
uniquely affect EFL support. Moreover, while universal frameworks such as Epstein's model and Vygotsky's
sociocultural theory highlight formalized parental participation, their applicability in Algeria's multilingual,
resource-poor context is untested. This study seeks to address these gaps through an investigation of how
Algerian parents support EFL learning, the institutional and cultural barriers they face, and the efficacy of
current Pl initiatives, drawing on triangulated parent, teacher, and student data. In so doing, it seeks to

provide actionable recommendations for the development of EFL provision in Algerian schools.

Conclusion

This chapter presents a review study that explores the area of parental involvement thoroughly with
the aim of providing a comprehensive understanding of how parents influence the educational development
of children. The rigorous examination is provided as a basis for researchers to adopt a solid theoretical
foundation as the working basis. It focuses on key previous studies, which have focused on parental

involvement in education, outlining the key forms, and strategies in which this can happen.

In addition, the chapter offers a comprehension of how the concept has been understood in various
contexts and times, with a particular emphasis on the Algerian context. It also identifies both the
significance of parental involvement and the barriers that can hinder it, especially in supporting children

learn foreign languages, specifically English.
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Introduction

The second chapter in this research study is titled as research methodology. It represents the core of this
research .1t is mainly interested in highlighting what procedures were adopted to collect the relevant data to

explore the role of parental involvement in their children’s EFL learning.

Besides, the parental involvement and support is seen as the most effective factor in developing a
successful child. However there is a need to examine the current forms and levels of parental involvement in

EFL education and investigate how parental involvement influences learners’ performance.

This chapter provides a description of the participants as well as the procedures used for the collection
of data, including two questionnaires a questionnaire was given to pupils and the other to their parents. The
data was collected from Saaid Ben Arib Middle school in BBA in addition to an interview with teachers of

English about the involvement of parents.

2.Research Paradigm:

A research paradigm is a philosophical framework that guides how a study is conducted. It reflects
the researcher’s assumptions about reality (ontology), knowledge (epistemology), and the methods used to
investigate phenomena (methodology). According to Kivunja and Kuyini (2017), a research paradigm is “a
comprehensive belief system, world view, or framework that guides research and practice in a field” (p. 26).

It shapes the way researchers formulate questions, collect data, and interpret results.

For this study, the pragmatic research paradigm was adopted. Pragmatism emphasizes the use of
multiple approaches to understanding research problems rather than being confined to a single philosophical
view. Creswell and Plano Clark (2011) describe pragmatism as a paradigm that “arises out of actions,
situations, and consequences rather than antecedent conditions,” and is focused on “what works” in real-
world contexts (p. 43). In other words, pragmatism allows researchers to choose the methods, techniques,

and procedures that best suit the problem being investigated.

The rationale for choosing the pragmatic paradigm lies in the complex nature of the research questions,
which aim to explore both measurable patterns and lived experiences related to parental involvement in EFL

learning. This paradigm is particularly suitable for studies that:

e Combine quantitative and qualitative methods
e Seek practical outcomes and real-world relevance
e Emphasize flexibility, integration, and contextual understanding
In the context of this dissertation, pragmatism supports the use of structured questionnaires (to gather
statistical data on parental involvement) alongside semi-structured interviews (to capture in-depth
perspectives from teachers). This mixed-methods approach allows for a more comprehensive and nuanced
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understanding of how parental support influences both student motivation and academic performance.

By opting for a pragmatic paradigm, this study avoids the limitations of adopting either a purely
positivist (quantitative) or interpretivist (qualitative) stance. Instead, it integrates both to generate
meaningful, context-sensitive insights relevant to the Algerian educational system.

3.Research Approach:

A research approach refers to the overall strategy and direction a researcher chooses to conduct a
study. It guides how data are collected, analyzed, and interpreted. According to Creswell (2014), a research
approach is “a plan and procedure that consists of the steps of broad assumptions to detailed methods of data
collection, analysis, and interpretation” (p. 3). It reflects the researcher's assumptions about how knowledge

is best acquired and validated.

There are three commonly recognized research approaches: quantitative, qualitative, and mixed
methods. Each has its philosophical roots and methodological preferences. This study adopts a mixed-
methods approach, which combines both quantitative (e.g; structured questionnaires) and qualitative (e.qg;
semi-structured interviews) strategies to provide a more comprehensive understanding of the phenomenon

under investigation.

The mixed-methods approach is particularly appropriate when the research questions demand both
numerical data to identify patterns and rich, descriptive insights to explain participants’ experiences and
perceptions. It is well aligned with the pragmatic paradigm, as it emphasizes practicality and the value of

multiple perspectives.

4.Research Design:

This study adopts an explanatory sequential design, a specific type of mixed-methods research
design that involves two distinct phases: beginning with the collection and analysis of quantitative data,
followed by the collection and analysis of qualitative data to further explain or elaborate on the initial

results.

According to Creswell and Plano Clark (2018), an explanatory sequential design is “a two-phase
design where the researcher starts by collecting and analyzing quantitative data, and then builds on the
results to explain them in more depth with qualitative data” (p. 77). This design allows researchers to use the
strengths of both methods—quantitative for breadth and generalizability, and qualitative for depth and

context.

Scholars have emphasized the value of this approach in educational research, especially when

understanding patterns or trends requires deeper exploration through participants’ lived experiences.
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Ivankova, Creswell, and Stick (2006) argue that this design is especially appropriate when the researcher
wants to explore "why" a particular statistical trend or outcome has occurred, making it a powerful tool for

studies focusing on human behavior and educational practices.

This dissertation investigates the impact of parental involvement on pupils’ motivation and academic
performance in EFL learning. First, structured questionnaires were distributed to students and their parents
to collect quantitative data on the frequency and forms of parental support. After analyzing the patterns and
trends revealed in the quantitative data, semi-structured interviews with teachers were conducted to explain

and contextualize those findings.

The explanatory sequential design was chosen because it offers a clear and logical structure for:

e ldentifying general patterns in parental involvement and its perceived effects through
quantitative methods

e Explaining the reasons behind those patterns using teachers’ perspectives and lived

experiences

e Triangulating findings from multiple sources to enhance validity and provide a richer

understanding of the issue

This design aligns with the pragmatic research paradigm adopted in this study, which values flexibility
and practical outcomes. It ensures that the findings are both statistically sound and contextually meaningful,
which is crucial in exploring complex educational phenomena such as learner motivation and parental

engagement.

5.Research Setting:

The investigation was conducted at Saaeed Ben Arib Middle School, a public educational institution
located in Khlil in Bordj Bouariridj. The school follows the Algerian national curriculum and provides
English as a foreign language. Saaeed Ben Arib middle school was chosen because of its accessibility, the
availability of participants, the researchers’ familiarity and its good reputation in the region. Furthermore,
the administration and the teaching stuff expressed willingness to facilitate the research process, which

helped in obtaining reliable data in supportive settings.

6.Population:

The population of this study consists of middle school students, their parents, and English language
teachers from Saaid Ben Arib Middle School, located in Bordj Bou Arréridj, Algeria. The selection of these
three groups was intentional and aligned with the objectives of the study, which seeks to examine the role of
parental involvement in learners’ motivation and academic performance in English as a Foreign Language

(EFL).
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6.1 Students:

The primary population group in this study includes 40 fourth-year middle school students (commonly
referred to as 4Ms), both male and female, aged between 14 and 15 years. This group was chosen because
they are in the final year of middle school and are preparing for the BEM (Brevet de I'Enseignement Moyen)
exam, a crucial academic milestone. At this stage, students often require increased academic and emotional
support, making them ideal participants for exploring how parental involvement influences their motivation

and performance in English.

Students were also included because they can provide first-hand insights into the nature of their
parents’ support, how often it occurs, and how it affects their confidence, discipline, and study habits in

English learning.
6.2 Parents:

The second group in the population consists of 7 parents of the participating students. These parents
were selected based on their availability and willingness to contribute to the study. Parents play a central
role in shaping their children’s learning environment and attitudes toward education. Their inclusion in the
study was essential for understanding the extent, type, and quality of parental involvement in their children's

EFL education at home.

By gathering data directly from parents, the study aimed to explore their perceptions of English
language learning, the challenges they face in supporting their children (such as language barriers or time

constraints), and the strategies they use to motivate and assist their children.
6.3 Teachers:

The third group includes 10 EFL teachers who work with fourth-year students. These teachers were
selected because they interact with students regularly and have direct experience observing how parental
support (or lack thereof) influences learners’ performance and classroom behavior. Teachers were included
to provide a professional and pedagogical perspective on parental involvement. Their insights help validate
or challenge the students’ and parents’ viewpoints and offer a broader understanding of how school-home

collaboration can be improved to support EFL learning outcomes.

7.Sampling and Sampling Techniques:

Sampling refers to the process of selecting a subset of individuals from a larger population in order to
represent that population in a research study. This study employed a purposive sampling technique, a non-
probability method in which participants are selected based on specific characteristics relevant to the
research objectives. According to Etikan, Musa, and Alkassim (2016), purposive sampling “relies on the

judgment of the researcher to choose participants that are most useful or representative” (p. 2).
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This technique was chosen because the study aimed to explore the perceptions and experiences of
individuals who are directly involved in the EFL learning process—namely, students, parents, and teachers.

7.1 Student Sampling:

A total of 40 fourth-year middle school students were selected from Saaid Ben Arib Middle School.
These students were chosen because they are in a critical academic year, preparing for the national BEM
exam, and thus more likely to receive academic and emotional support from their families. The selection
aimed for a balanced representation in terms of gender and included students with varying academic
performance levels to provide a diverse range of perspectives.

7.2 Parent Sampling:

Seven parents of the selected students participated in the study. They were chosen based on their
availability and willingness to respond to the questionnaire. Although the number is relatively small, their
responses offer valuable insights into the nature of parental involvement at home. Given the difficulty of
engaging a large number of parents in educational research, purposive sampling ensured that the most

cooperative and relevant individuals were included.

7.3 Teacher Sampling:

The study also involved 10 English language teachers who teach fourth-year students at the same
school. These teachers were purposefully selected based on their direct experience with the target group of
students and their ability to provide informed opinions about the influence of parental involvement on
learners’ motivation and performance. Their participation added a professional dimension to the study and

allowed for meaningful comparisons with student and parent perspectives.
8.Data Collection Instruments:

In this study, three tools were used to collect information: a questionnaire for pupils, a questionnaire
for parents, and an interview for teachers. These tools were designed to help the researcher understand the

different views and experiences of each group regarding parental involvement in English learning.

8.1 Questionnaires:

A questionnaire is a widely used data collection method within research. It is essentially a list of
questions, either open-ended or closed-ended, designed to gather a significant amount of quantitative data on
a specific topic. For effective use, questionnaires need clear instructions and should ensure respondents
understand the research's objective. This tool allows researchers to collect information on participants'

beliefs, opinions, perceptions, experiences, and behaviors.
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For this research on parental involvement in children's education, especially during exam periods, two
attitudinal questionnaires were used. One was given to fourth-year middle school students, and the other to
their parents. Both questionnaires contained a series of questions designed to gather insights into the
attitudes, opinions, impressions, and experiences of both students and parents regarding the extent and

quality of parental involvement in their children's EFL performance.

The questionnaires used a variety of question types, including yes or no questions, closed-ended, and
open-ended questions. These questions were specifically selected to investigate participants' thoughts,
feelings, and behaviors concerning the level of parental engagement in their children's academic lives. To
ensure ease of response, all questions were direct and clear. Most questions also included optional answers
to make the process smoother, aiming to help participants maintain their initial energy and motivation

throughout the questionnaire.
8.1.1 Pupils’ Questionnaire:

The pupils’ questionnaire is a structured questionnaire made up of 29 questions, mostly with multiple-
choice answers. This format was chosen because it is easy to complete and helps collect clear information

from a large number of students. It also allows for quick analysis of the answers.
The questionnaire is divided into Four sections:

e Parental Involvement at Home
This section (Questions 2—10) asks how parents support their children at home, for example, by
helping with homework or asking about school.
(See Appendix A)

e Material and Emotional Support
This part (Questions 11-18) asks if parents provide learning materials, a quiet place to study,
encouragement, or rewards for good performance.
(See Appendix A)

e Parental Involvement in English Language Learning
This section (Questions 19-23) focuses on how parents help specifically with English, such as
helping with vocabulary, using English apps, or buying English books.
(See Appendix A)

e BEM Exam Preparation
This final part (Questions 24-29) explores how parents help their children prepare for the final exam,
especially in English.
(See Appendix A)
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The questionnaire was written in both English and Arabic to help all students understand the
questions. This also made them feel more comfortable expressing their opinions. Most students were
happy to participate, as it was their first time being part of a study.

8.1.2 Parents’ Questionnaire:

The questionnaire for parents was written in Arabic to make sure all parents could understand and
answer the questions easily. It included both closed-ended questions (yes/no or multiple choice) and
open-ended questions (where parents could explain in their own words). This combination helped collect
both clear data and more detailed opinions.

This questionnaire had 27 questions, divided into Five sections:

-General Information (Questions 1-7)
These questions collect basic details about the parents, like their education, jobs, and languages they speak.
(See Appendix B)

-Parental Involvement in Studies (Questions 8-14)

This part asks how parents help their children with studying, and what kind of support they give—
emotional, academic, or financial.

(See Appendix B)

-Communication with the School (Questions 15-17)
These questions focus on how often parents talk with teachers or attend school meetings.
(See Appendix B)

- Parents’ Attitudes Towards Learning English (Questions 18-22)

This section explores parents’ opinions about the importance of English and how confident they feel helping
their children in this subject.

(See Appendix B)

-Academic Support Strategies (Questions 23-27)

These questions ask how parents help their children improve in English at home or through private
lessons. (See Appendix B)
8.1.3Piloting the Questionnaire

Before distributing the final version of the questionnaires to students and parents, a pilot study was
conducted to evaluate the clarity, reliability, and overall effectiveness of the instruments. Piloting is an

essential step in the research process that allows researchers to test and refine their data collection tools
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before full-scale implementation. According to van Teijlingen and Hundley (2001), a pilot study “can help
the researcher to refine the research design, identify problems, and ensure that the questions are

understandable and appropriate” (p. 2).
The main objectives of the piloting phase were to:

e Assess whether the wording and structure of the questions were clear and easily understood
by participants.

e Identify ambiguous or confusing items that might lead to inaccurate responses.
e Ensure that the questionnaire length was appropriate and manageable.

e Check for the logical flow and relevance of items in each section.

a) Procedure:

The pilot questionnaire was administered to a small sample consisting of: 5 fourth-year students

and 2 parents from the same school, who were not part of the main study sample.

Participants were encouraged to provide feedback on the clarity of instructions, the difficulty level of
the questions, and any terms or phrases they found unclear or misleading. Their responses were not
included in the final data analysis.

b) Revisions Based on Piloting:
As a result of the pilot study, several minor modifications were made to the questionnaires:
e Some question items were reworded to improve clarity.
e Instructions were made more precise, especially for multiple-choice and Likert-scale items.

e The order of a few questions was adjusted to improve the logical flow and grouping by theme.

e The Arabic translation of certain questions was refined to ensure linguistic accuracy and consistency

with the English version.

These adjustments helped ensure that the final questionnaire was both user-friendly and capable of
generating reliable and valid data. The piloting process significantly enhanced the overall quality of the

instruments and increased the confidence in the findings of the study.

8.2 Semi-Structured Interview:

An interview is a qualitative research tool that involves a structured or unstructured verbal exchange
between the researcher and participants. This study utilized semi-structured interviews, which combine

predefined questions with the flexibility to probe deeper based on participants' responses. This format allows
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for deeper exploration of complex topics and participant perspectives.

Kvale (1996) defines the interview as “a conversation with a purpose”, where the researcher seeks to
understand the lived experiences of the participants from their own point of view. Semi-structured
interviews are particularly effective in educational research for exploring how teachers interpret their
professional experiences and perceptions.

8.2.1 Teachers’ Interview

A semi-structured interview was used to collect information from teachers. This means the interview

had some fixed questions, but teachers were also free to explain their answers in detail.

The interview was given to 10 English teachers who work with fourth-year middle school students. It
included 8 open-ended questions and was shared through Google Forms so teachers could respond at

their own pace.
The interview aimed to find out:
1.What teachers think about parents’ involvement in English learning?
2.How parental support affects students’ performance and motivation?
3.What problems teachers face when trying to involve parents more in education?

This tool helped the researcher collect deeper, more personal insights that could not be captured by the
questionnaires.
(See Appendix C)

8.2.2 Piloting the Interview:

Before conducting the main study, the semi-structured interview was piloted with two English teachers
who were not part of the final sample. This step was taken to test the clarity, relevance, and effectiveness of

the interview questions.
a) Procedures:

The pilot version of the interview, which included eight open-ended questions, was distributed through
Google Forms to two middle school English teachers. The teachers were asked not only to answer the
questions, but also to provide feedback on the wording, structure, and overall clarity of the interview. Their

responses and comments were carefully reviewed to identify any issues related to:
e Ambiguity or confusion in the wording.
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e Redundancy or overlap between questions.
e Length and time required to complete the interview.

e Technical or accessibility issues with the Google Form

b)Revisions Based on Piloting:

Based on the feedback from the two pilot participants, the following changes were made:
1. Rewording of Questions: Some questions were slightly modified to improve clarity.

2. Order Adjustment: The order of questions was rearranged to improve the logical flow, starting with

more general questions before moving to specific issues such as challenges or school-parent communication.

3. Instruction Added: A brief instruction was added at the beginning of the form to explain the purpose of

the interview and to encourage teachers to answer in as much detail as they feel comfortable with.

The piloting phase helped ensure the quality and effectiveness of the interview tool. The revised version

was then shared with the 10 participants in the main study.
9.Data Analysis Procedures:

This study followed a mixed-methods approach, combining both quantitative and qualitative data to
provide a comprehensive understanding of the impact of parental involvement on students’ motivation and

academic performance in EFL learning. Accordingly, two distinct data analysis procedures were used.

9.1Quantitative Data Analysis

The quantitative data were obtained from structured questionnaires administered to students and
parents. The responses were coded and entered into the Statistical Package for the Social Sciences (SPSS)

software (version 26) for analysis.

Quantitative analysis involves the systematic application of statistical techniques to numerical data in
order to identify patterns, trends, and relationships. In this study, descriptive statistics were used as the main

analytical tool. These included:

Frequencies: showing how often a response or value appears in the dataset. This was used to determine how

common certain forms of parental involvement were.
Percentages: helping to express the frequency data in relative terms, making it easier to interpret.

Cross-tabulations: used to examine relationships between variables, such as comparing parental

involvement levels with student-reported motivation or performance.
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This type of analysis provided a broad overview of trends in the data and allowed the researcher to
identify key areas for deeper exploration in the qualitative phase.

9.2 Qualitative Data Analysis

The qualitative data were collected through semi-structured interviews with 10 English language
teachers. These data were analyzed using thematic analysis, a widely used method in qualitative research
that involves identifying, analyzing, and reporting patterns (themes) within the data. According to Braun and
Clarke (2006), thematic analysis is “a method for identifying, analyzing, and reporting patterns (themes)
within data” (p. 79). The analysis followed their six-phase framework:

e Familiarization with the Data: Reading and re-reading the interview responses to gain an overall
understanding.

e Generating Initial Codes: Highlighting meaningful features of the data and assigning short labels
(codes) to recurring ideas or concepts.

e Searching for Themes: Organizing similar codes into broader categories or themes.

e Reviewing Themes: Refining themes by checking them against the raw data to ensure they are

accurate and coherent.

e Defining and Naming Themes: Assigning clear names to each theme based on the underlying

meaning and scope.

e Producing the Report: Interpreting the themes and supporting them with relevant quotes from

participants.

The qualitative analysis allowed for a deeper exploration of the findings from the questionnaires, helping
to explain why certain patterns emerged and how parental involvement is perceived and experienced by

teachers in the school context.

10.Ethical Considerations:

Ethical integrity is a fundamental component of any academic research, particularly in studies
involving human participants. This study adhered to key ethical principles to ensure the protection of

participants’ rights, the transparency of research procedures, and the validity of the findings.

According to Cohen, Manion, and Morrison (2018), ethical research requires researchers to act with
respect, honesty, and responsibility toward all participants, ensuring that no harm is caused and that

individuals are treated with dignity throughout the process.
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1. Informed Consent

Prior to participation, all respondents—students, parents, and teachers—were informed of the
purpose, scope, and voluntary nature of the study. Informed consent was obtained from all participants,
and for students under the age of 18, parental permission was secured. Participants were assured that
their participation was entirely voluntary and that they could withdraw at any time without any negative

consequences.

A formal consent form was issued to the school administration and participants, detailing the research

objectives, procedures, and how the data would be used. (See Appendix B for the consent form.)

2. Confidentiality and Anonymity

Participants’ identities were protected throughout the research process. Names, school records, and
other identifying information were not collected or disclosed. Data were treated with strict confidentiality
and were used solely for academic purposes. In the reporting of findings, pseudonyms or general labels

(e.g., “Teacher A,” “Parent 1,” “Student B”) were used to ensure anonymity.

3. Non-Harm and Respect

All efforts were made to avoid causing any emotional, psychological, or academic harm to
participants. The questions in both the questionnaires and interviews were phrased respectfully and neutrally
to avoid discomfort or bias. The research environment encouraged honesty and openness, and participants

were treated respectfully throughout the process.

4. Institutional and Cultural Respect

Permission was obtained from Saaid Ben Arib Middle School’s administration to conduct the study

on school grounds. The research process respected the institutional rules and the cultural values of the
school community. Special care was taken to conduct the study in a manner appropriate to the Algerian

educational and social context.

5. Data Handling and Storage

All data collected (both digital and printed) were stored securely and were only accessible to the
research team. No data were shared with unauthorized parties. After the completion of the study, data will be

safely archived or disposed of in accordance with institutional policies and ethical guidelines.
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Conclusion:

This chapter outlined the research design, instruments, participants, data collection procedures, and
data analysis methods used in this study. By adopting a mixed-methods approach, the study aimed to obtain
both quantitative data through structured questionnaires and qualitative insights through teacher interviews.
The combination of SPSS-based statistical analysis and thematic interpretation allowed for a comprehensive
exploration of the role of parental involvement in students’ English language learning. The next chapter will

present and interpret the results obtained from both methods.
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Introduction:

This chapter will present the findings and discussion . It is an attempt to put the theory mentioned in
the previous chapter into practice in order to find answers for the raised research questions. This research
part is purely analytic which aims to analyze the generated data from the participants using two different
data collection tools ; two questionnaires directed to pupils and their parents, and an interview addressed to

teachers of English who teach or have taught the Fourth level.

The emphasis of this chapter is to generate a global results depending on the data founded through the
tools used. It is divided into two types of data; quantitative data presented through both questionnaires of
parents and their children, and a qualitative data presented through the interview. These data were
represented in different forms using graphics and tables to make the process of reading them more visual
and practical.

The chapter ends with a discussion and interpretation of the findings generated from the analysis of
data, the essence of this part is to give meaning to these findings and to give final judgements about how
often the topic is applicable in the given context.

1. Analysis of Students’ Questionnaire
Section One : Parental Involvement at Home .
Question 1 :

In terms of gender, the majority of participants were females, making up 55% of the sample, while males

constituted 45%. This near- equal distribution ensures balanced representation accross the two genders .

gender

N %

male 18 45,0%

female | 22 55,0%

Table 1.1: Student’s gender
Question 2 : what is your current living situation?

The results showed that 85% pupils are living with both parents and the rest 15% do not live with both
parents. 2 pupils out of 40 or 5% live with their mother only , 5% live with father only and 5% lives with

other family members in case of divorced parents or death.
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what is your current living situation ?

N %
with both parents 34 85,0%
with mother only 2 5,0%
with father only 2 5,0%
with  other  family

2 5,0%
members

Table 1.2 : pupils current living situation .
Question 3 : who is more attentive to your studies ?

The results showed that both fathers and mothers are attentive for 72,5% of pupils, then mothers with
20%, 5% of neither fathers nor mother are attentive to pupils. Lastly, fathers are attentive for (2,5%) of

pupils; which indicates a lack of attention from fathers.

who is more attentive to your studies ?

N %

neither 2 5,0%

both 29 72,5%

father 1 2,5%

mother 8 20,0%

Table 1.3 : attentiveness of pupils studies.
Question 4 :How often do your parents discuss your school day with you ?

57,5 % of pupils reported that their parents always had this kind of discussions after coming back
from school, which makes it a habit. 30% of the pupils said that their parents sometimes discuss with them
about their school day. 7,5% of pupils said that their parents rarely ask them about their school day ,whereas,
5% do not have any kind of discussions with their parents. Pupils who share their school day with their
parents revealed that they discuss different topics including school subjects, lessons, difficulties and

obstacles they may encounter, marks and any updates at school.
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how often do your parents discuss your school day with you ?
N %

never 2 5,0%

rarely 3 7,5%

sometimes 12 30,0%

always 23 57,5%

Table 1.4 : Parents’ discussion with their children about their school day.
Question 5 : How odten do you inform your parents about any problems you face at school ?

The results presented 40% of the pupils who always inform their parents about the problems they face at
school and 27,5% of them who sometimes tell their parents about their own obstacles. 12,5% of pupils said
that they rarely do this act . Lastly, 20% of the pupils did not welcome this idea at all which indicates the

fear or lack of trust between parents and children .

how often do you inform your parents about any problems you face at
school ?
N %
never 8 20,0%
rarely 5 12,5%
sometimes 11 27,5%
always 16 40,0%

Table 1.5 :pupils inform/ not infor their parents about any problems they face at school .
Question 6 :do your parents set a specific time for you to study at home ?

The findings demonstrates 52,5% of pupil’s parents specify a time for their children to help them
which shows that parents are interested to provide extra help for their children in contrast to the rest 47,5%

who study alone with no involvement of parents.
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Table 1.6 :parents setting specific study time for their children at home.

Do your parents set a specific time for you to study at home

N %
no 19 47,5%
yes 21 52,5%

Question 7 : do your parents supervise your homework ?

Thus, we found that only 25% of pupils’ parents are interested and always supervise their children about
their homework whereas 42,5% of parents were not interested in asking about or helping with their
children’s homework; however, there are 17,5% whose parents sometimes supervise their children’s

homework and 15% who rarely do that .

do your parents supervise your homework
N %

never 17 42,5%

rarely 6 15,0%

sometimes |7 17,5%

always 10 25,0%

Table 1.7 :parents supervision of their children’s homework.

Question 8 :when you face difficulty in a subject , do your parents try to help you themselves before

seeking outside help?

Gladly, the results showes that 57,5% of parents do make effort with helping children when they face a
difficulty before seeking outside help like private lessons , in the other hand 42,5% of parents seek outside

help directly because of lack of knowledge or materials.

when you face difficulty in a subject , do your parents try to help you themselves before the outside help

N %
no |17 42,5%
yes |23 57,5%

Table 1.8 : parents help with pupils difficulty in a subject.
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Question 9 : are your parents aware of the subjects you study this year ?

Most of the parents are aware of the subjects their children study, which presents 85% of pupils parents,

and only 15% of pupils’ parents do not have any idea about what their children are learning at school.

are your parents aware of the subjects you study this year

N %
no 6 15,0%
yes 34 85,0%

Table 1.9 :parents awareness of the subjects their children study this year.
Question 10: do you feel comfortable discussing with your parents the subjects you find difficult ?

62,5% of pupils indeed like sharing their ideas about the subjets they find difficult with their parents and

37,5% of them do not feel comfortable discussing it with them .

do you feel comfortable discussing with your parents the subjects you find difficult

N %
no 15 37,5%
yes 25 62,5%

Tablel.10 : discussion with parents about difficult subject.

Question 11 : how do you feel when your parents help you with your studies ?

I feel happy and | | feel comfortable and thay | | feel )

) | feel nothing
motivated care about me uncomfortable
32,5% 22,5% 5% 40%

Table 1.11 : Pupils feelings about their parents help.

40% of pupils feel neutral about their parents' help because parents do not help or do not have the
ability or knowledge to help. 5% feel uncomfortable because they like studying alone. 22,5% feel like their
parents care about them, are comfortable and they are important as a member of a family. 32,5% of the
pupils whose parents help them in their studies like this act and appreciate their parents’ support, so they

enjoyed the fact that their parents were involved in their education.
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Section Two : Material and Emotional Support .
Question 12 : do your parents provide you with extra learning materials(books, maps, handouts...) ?

A large number of pupils were provided by these materials, which presented 77,5% of them, but there

were 22,5% of pupils whose parents did not provide any materials needed for their learning.

do your parents provide you with extra learning materials ?

N %
no 9 22,5%
yes 31 77,5%

Table 1.12 : parents providing extra learning materials.
Question 13 : do your parents create a quiet and comfortable space for you to study ?

Half of the students 50% of pupils are provided with the right atmosphere and calm that encourages the
pupils to focus on their studies whereas, the rest 30% of pupils are sometimes provided , 15% are rarely
provided and only 5% suffered from lack of calm atmosphere, which made studying at home a non-

productive situation.

do your parents create a quiet and comfortable space for you to
study ?
N %
never 2 5,0%
rarely 6 15,0%
sometimes | 12 30,0%
always 20 50,0%

Table 1.13 : parents creating quiet and comfortable space for their children study.
Question 14 :do your parents encourage you when you feel discouraged about studying ?

Most of the pupils 70% are encouraged by their parents when they feel discouraged about studying

,whereas, 30% of pupils said their parents do not encourage them.
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do your parents encourage you when you feel discouraged about studying

N %
no 12 30,0%
yes 28 70,0%

Table 1.14 : parents encouraging their children when they feel discouraged.
Question 15 :how do your parents usually react when you get poor marks at school ?

The result showed that 65% of pupils are encouraged to do better by their parents when they get poor
marks at school . Punishment was the reaction of 25% of the pupils and 10% declared that they receive no

reaction concerning their failure at school from their parents .

how do your parents usually react when you get poor marks at school

N %
lignore it 4 10,0%
encourage me to do

26 65,0%
better
punish me 10 25,0%

Tablel5 :parents reaction on their childrean’s poor marks at school .
Question 16 :how often do your parents visit the school ?

The findings proved that 35% of pupils’ parents never pay a visit and 30% rarely go to
school to check the learning of their children. Only 12,5% are interested to make regular visits

to the school of their children and 22,5% of the parents sometimes visit .

how often do your parents visit the school
N %
never 14 35,0%
rarely 12 30,0%
sometimes (9 22,5%
always 5 12,5%

Table 16 :Parents’ visit to school. 40



Question 17 :how often do your parents reward you when you achieve good marks ?

35% of the pupils get rewarded for their achievements and good marks, 37,5% sometimes have some
kind of reward , 10%rarely have somthing as a reword for getting good marks and 17,5% never receive any

reward for their success.

how often do your parents reward you when you achieve good
marks
N %
never 7 17,5%
rarely 4 10,0%
sometimes 15 37,5%
always 14 35,0%

Table 17 : Parents rewarding their children for getting good marks.

Question 18 : what types of rewards or encouragements do you usually receive ?

Getting  praise )
_ Buy gifts and o _
and encouraging ) ] Go for a picnic Nothing
things I like
words
7,5% 50,0% 2,5% 40,0%

Table 18 : types of rewards pupils usually receive.

50% of the pupils said that they receive encouragement in the form of gifts, their parents buy things such
as clothes, phones , bicycles and all the things pupils like and parents promised to buy them before. 40% of
the pupils said that they do not receive rewards. 7,5% of the pupils get praise and encouraging words to do
better for next time and 2,5% , one single pupils, said that his parents take him in a picnic to his favourite

place to encourage and motivate him.
Question 19 : what are some ways your parents help you improve your learning ?

a.Pupils who are provided by ways of help :22,5% of pupils said that their parents prefer seeking private
lessons and use the internet and YouTube to help their children with their studies.Similarly, 22,5% of
parents help their children themselves and 15% of parents use motivating words and encouragement to help

their children improve, do better and succeed.
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b.Pupils who are not provided by ways of help :40% of pupils replied by nothing, which means that their

parents do not help .
Section 3 : Parental Involvement in English Language Learning,
Question 20 : how would you rate your level of english ?

The findings indicated that most of the pupils had an intermediate level 45%, 35% of the pupils were

good in English and only (20%) were weak.

how would you rate your level of english ?
N %
good 14 35,0%
intermediate |18 45,0%
weak 3 20,0%

Tablel9 : Pupils’ level of English.
Question 21 : do your parents encourage you to improve your english ?

65% of pupils agreed that their parents encourage them to learn and improve their level in the English

language and 35% declared that their parents do not encourage them to make their level in English better.

do your parents encourage you to improve your
english ?
N %
yes 26 65,0%
no 14 35,0%

Table 20 :Parents encouragement for their children to improve their level of English.

Question 22 :do your parents help you with your English studies at home (help with homework, speaking,

reading,etc.) ?

It is shown that the majority of pupils 75% do not get any help from their parents in the English
language, and only 25% of the parents helped their children in the English language.
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do your parents help you with your english studies at
home
N %
yes 10 25,0%
no 30 75,0%

Table 21 :parents helping with their children’s English studies.

Question 23 :do your parents provide extra materials (books, dictionaries,apps) to help you improve your
English ?

60% of pupils’ parents provide their children with materials that help improve their level in English ,

whereas 40% do not provide them with such helpful tools.

do your parents provide extra materials to help you improve your English ?

N %
yes 24 60,0%
no 16 40,0%

Table 22 :Parents providing their children with extra materials to help improve their English.
Question 24 : When you face difficulty in English, what do your parents usually do ?

The findings showed that 27,5% of pupilssais their parents help them themselves and 27,5% of parents do
nothing . 22,5% of pupils said that their parents tried finding extra support and 22,5% of pupils declared that

their parents advise them to study alone and be dependent of their own studies .

when you face difficulty in English, what do your parents usually do ?

N %
help me themselves 11 27,5%
find extra support ¢ 22,5%
advise me to study harder|
22,5%
alone
do nothing 11 27,5%

Table 23 :Types of help parents do for their children when facing difficulty in English.
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Section Four : BEM Exam Preparation.

Question 25 :Are you following a special study program at home for the BEM exam, prepared with your
parents help ?

62,5% of pupils agreed that they are following a special study program prepared with their parents'

help,however, 37,5% are not following any study programs.

Are you following a special study program at home for the bem exam prepared with

your parents help ?

N %
yes 25 62,5%
no 15 37,5%

Question 24 : are you attending extra study sessions with your school teachers ?
Most of pupils 77,5% declared that they do attend extra study sessions with their school

teachers and only 22,5% of pupils do not go to school foe the extra sessions.

are you attending extra study sessions with your school teachers

N %
yes 9 22,5%
no 31 77,5%

Table 25 : Pupils attending extra sessions at their school.
Question 27 :are you attending private extra courses outside school ?

Results indicated that 50% of pupils attended extra courses while the other half 50% of them were not

involved in any extra courses.

are you attending private extra courses outside school ?

N %
yes 20 50,0%
no 20 50,0%

Table 26 :pupils attendance of estra courses.
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Question 28 :are you taking extra courses specifically in English ?

The majority of pupils 85% said they are not taking extra courses in English while only 15% do attend

extra courses in English.

are you taking extra courses specifically in English ?

N %
yes 6 15,0%
no 34 85,0%

Table 27 :pupils attending extra courses especially in English.
Question 29 : during BEM preparation, do your parents treat you differently ?
The results showed that the majority of pupils 85% were treated differently during BEM

preparation and only 15% were not having better treatment during the BEM preparatory period.

during BEM preparation, do your parents treat you differently ?

N %
yes 34 85,0%
no 6 15,0%

Table 28 : Children’ parents different treatment during BEM preparation.
Question 30 : which do you prefer for improving your English ? And why ?

55% of pupils prefer attending extra courses to improve their level in English and they justified their

answers by :

- to understand lessons more :15%
- Their parents have limited knowledge in Eglish : 15%
- to get a good mark : 2,5%
- 22,5% of pupils chose not to justify.
- The other 45% prefers being helped by their parents because of :
e theyenjoy it : 5%
e they feel comfortable : 7,5 %
e private courses are a waste of time : 5%
o 27,5% of pupils chose not to justify.
45



which do you prefer for improving your English ?

N %
helped by parents 18 45,0%
attending extra courses |22 55,0%

Table 29 :pupils preference for improving English.

Question 31 : If you have other comments or suggestions about how your parents help you , please

mention them here :

I need pieces of advice and encouragement :only 7,5%o0f pupils said they need some kind of support like

advice, motivation and encouragement so they can come over their fears of the BEM exam .

Buying gifts and making their favouritefood : only 2,5% of pupils prefer getting gifts , buying or making

their favourite food as a motivational act of help .

Appreciating any kind of help from their parents : 2,5% of pupils are satisfied with any kind of help or

support their parents do for them .

Paying more attention to my studies : 10% of pupils wat their parents to pay attention and care for their

studies even if they get either good or bad marks .
No suggestions : 77,5% prefer to not give any suggestions.
2. Analysis of Parents’ Questionnaire :

The questions were directed to parents to highlight their opinions and beliefs about their involvement in the
education of their children. Since the questionnaire was addressed in Arabic, a translation was done to its

questions into English when doing this analysis.
Section One : General Information.
Question 1 :your relationship to the student ?
57,1 % of parents who answered the questionnaire were fathers and 42,9 % were mothers.
Figure 2.1 :parents relationship to the students.
Question 2 :father’s educational level ?

42,9 % of fathers were graduated from university , 42,9 % did not complete their studies from secondary

school and only 14,3 % of fathers ended their education at middle school .
Figure 2.2 : Father’s educational level.
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Question 3 :mother’s educational level ?

28,6 % of mothers stopped their studies at middle school, similarly 28,6 % did not complete their studies
from secondary school, 14,3 % left school from primary school level, 14,3 % of mothers went to university
and 14,3 % were not educated at all.

Figure 2.3 : Mother’s educational level.
Question 4 :what is the father’s occupation ?

The results showed that each one of the fathers we questioned has a job.Therefore, 14,3 % was a teacher,
14,3 % was a director of a middle school , 14,3 % was an architect , 14,3 % was an employee , 14,3 % was

retired and 28,6 % were unemployed.
Figure2.4 : Father’s occupation.
Question 5 : what is the mother’s occupation ?

85,7 % of mothers have no jobs while only 14,3 % of mothers was a working mother.

mothers occupation

Ehousewife
Memployes

Figure 2.5 : Mother’s occupation.
Question5 : how many children do you have ?

The findings presented 71,4 % parents who have a number of children from 4 to 6 ,whereas, 28,6 % have

from 1 to 3 children .
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number of children

Hi1->3)
Wi ->6)

Figure 2.5 : Number of children in the family.
Question 6 : how many languages are you proficient in ?

57,1 % pf parents were good at 2 languages, 28,6 % are proficient just in one language and 14,3 % of

parents are proficient in 3 languages .

number of languages you are proficient in

E1 language
M2 languages
E3 languages

Figure 2.6 : Numbers of languages parents are proficient in.
Question 7 :what are the languages you find difficult to use ?

57,1 % of parents find English hard to use , 28,6 % said that French is more difficult for them and 14,3 %

did not answer.
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languages you find difficult to use

EFrensh
W English

Figure2.7 : Languages parents find difficult.
Section Two : Parental Involvement in Studies.
Question 8 : do you assist your child in their studies ?

The findings showed that 85,7 % of parents said thei assist their children in their studies and only 14,3 %
said they do not .

do you assist your child in their studies?
.yes
.no

Figure2.8 : Parents assistance in their children’s studies.
Question 9 :what type of assistance do you provide ?

28,6 %of parents declared that they provide emotional support as an assistance for their children, 14,3 % of
parents provide academic support and 57,1 % of parents provide all kinds of support ; emotional, academic

and financial.
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what type of assistance do you provide

E emational support
W academic support
Eall ofthe above

Figure2.9 : Types of assistance parents provide.
Question 10 :how much time do you spend weekly monitoring your child’s studies ?

42,9 % of parents declared that they spend from 1 to 3 hours per week to monitor and care for their
children's studies, 28,6 % of parents spend less than one hour and 28,6 % take more than 3 hours monitoring

the studies of their children.

how much time do you spend weekly monitoring your child's studies?

M ess than 1hour
W1 to 3 hours
Emore than 3 hours

Figure 2.10 : the time parents spend weekly monitoring their children’s studies.
Question 11 : who usually initiates the request for help ?

The results demonstrated 71,4 % of parents who said that the child is the one who asks for help concerning

his or her studies , 28,6 % of parents offered to help them themselves.
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who usually initiates the request for help?

Ethe child asks for help
Wi offer help proacticely

Figure2.11 : Initiating the request for help.
Question 12 : how does your child react to your assistance ?

The results showed that 100 % of parents said that their children always accept the help and assistance

concerning their studies.

how does your child react to your assistance?

Haccepts help

Figure .12 :Children’reaction to parents’ assistance.
Question 13 :do you encourage your child to read stories and books in English ?

71,4 % of parents agreed and encouraged their children to read books in English, whereas, 28,6 % of them

do not encourage their children to read in English.
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do you encourage your child to read stories and books in English?
.yes
.nn

Figure 2.13 : Parents encourage children to read stories and books in English.

Question 14 :do you provide additional tools to improve your child’s English?(youtube channels,

educational books..)

85,7 % of parents provided their children with additional tools that could help them improve their level of

English while 14,3 % do not.

do you provide additional tools to improve your child's English ?(youtube channels, edcational )
Myes
.I'IU

Figure2.14 : Parents providing additional tools to improve children’ English.
Section Three : Communication with the School.
Question15 :how often do you communicate with your child's English teacher ?

42,9 % of parents replied that they have never communicated with the English teacher of their children,
28,6 % of parents communicated with the English teacher regularly, 14,3 % of parents rarely talk to their

child’s English teacher and 14,3 % rarely do that.
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how often do you communicate with your child's English teacher?
Ereqularly

M occasionally
Erarely

. never

Figure 2.15 : Number of times parents communicate with the English teacher.
Question 16 :do you attend parent-teacher meetings organized by the school ?

42,9 % of parents never went to parent-teacher meetings at the school, 28,6 % of parents attended school
meetings regularly, 14,3 % of parents visited occasionally and 14,3 % of parents rarely attend meeting with

their children’s teachers at school.

do you attend parent-teacher meetings organized by the school?

Eregularly

M occasionally
rarely

. never

Figure 2.16 : parents attend parent-teacher meetings at school.

Question 17 : how would you describe the school’s cooperation when you request information about your

child’s performance ?

Parents who said that the school was very cooperative are 57,1 %, parents who declared that the school
was somewhat cooperative when they request information about their child performance are 28,6 % and

only 14,3 % of parents said that the school is uncooperative when they asked for information about their

child’s performance.
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how would you describe the school's cooperation when you request information about your child's
performance?

Every cooperative
Wl somewhat cooperative
Euncooperative

Figure 2.17 : Parents description of the school cooperation when requesting information about

children's performance.
Section Four : Parental Attitudes Toward Learning English.
Question 18 :how would you rate your own proficiency in English ?

28,6 % of parents rated themselves as good in English , 42,9 % of parents had average proficiency and

28,6 % of parents are weak in English .

how would you rate your own proficiency in English ?
M good
. vera

average
Eweak

Figure 2.18 : Parents’ proficiency in English.
Question 19 :how would you rate your child’s proficiency ?

85,7 % of parents rated their children as good while only 14,3 % pf parents said that their children have

average proficiency .
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how would you rate your child's proficiency.

Hyood
W average

Figure 2.19 : Parents ratings children proficiency in English.
Question 20 :do you consider English for your child’s academic and professional future ?
100 % of parents agreed that English is essential for their children’s academic and professional future.

do you consider English essential for your child's academic and professional future?
.yes

Figure 20 : Parents considering English essential for children academic and professional future.
Question 21 :do you motivate your child to learn English through rewards or encouragement ?

The majority of parents 71,4 % do motivate their children to learn English through some kinds of rewards

or encouragements where only 28,6 % of parents do not .
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do you motivate your child to learn English through rewards or encouragement?
.yes
.nn

Figure 2.21 : Parents motivating their children to learn English through rewards.

Section Five : Academic Support Strategies.
Question22 : does your child follow specific plan to improve their English ?

57,1 %of parents said that their children do not follow any specific plan to make their English better and
42,9 % of parents agreed that their children do make and follow specific plan in order tp improve their

English.

does your child follow a specific plan to improve their English ?
.yes
.I'IO

Figure 2.22 : Children following plan to improve English.
Question 23 :when you monitor your child’s academic performance ?

57,1 % of parents monitor their children's academic performance throughout the school year while 42,9 %

of parents monitor their children's performance only during exams.
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when you monitor your child's academic performance?

Ethroughout the school year
W only during exam period

Figure 2.23 : Parents monitoring children’ academic performance.
Question 24 :what are the biggest challenges your child face in English ?

the findings showed that 42,9 % of parents said listening is the biggest challenge for their children during
their English learning ,28,6 % of parents chose to do not reply , 14,3 % of parents said their children suffer
with English speaking and pronunciation and 14,3% of parents claimed reading is their children's biggest

difficulty when learning English.

what are the biggest challenges your child faces in English?

E oo

M pronounciation
Hiistening
.readmg

Figure 2.24 : Biggest challenges children face in English.
Question 25 : do you seek tutoring or private institutes to improve your child’s English ?

The majority 85,7 % of parents do not any seek tutoring and private institutes to improve their children’

English,whereas, 14,3 % of them do provide their children with tutoring and take them to private institute so

they can make their English better.
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do you seek tutoring or private institutes to improve your child's English?
.yes
.nn

Figure 2.25 : Parents seeking tutoring or private institutes to improve children's English.
Question 26 :if yes, how many times per week ?

The 14,3 % of parents who provide their children with tutoring and private institute to improve their

English all agreed that their children have the private lessons of English only once per week.

if yes, how many per week?

oo
. ance

Figure 2.26 : The times parents take children to private institutes to improve English.

3. Analysis of teachers’ interview:
Teachers’ Interview Analysis Using Thematic Analysis Framework

This section presents the analysis of the interview conducted with middle school English teachers to explore
their perspectives on parental involvement in students’ English language learning. The analysis was carried
out using Braun and Clarke’s (2006) six-phase framework for thematic analysis. This approach allowed for a
systematic examination of teachers’ views and the identification of recurring patterns or “themes” across

their responses.
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3.1 Thematic Analysis Framework (Braun & Clarke, 2006)

The six key phases followed in analyzing the interview data are:

1.

Familiarization with the data
I began by reading and rereading the teachers’ responses to get an overall understanding of their

meanings and concerns.

Generating initial codes
After familiarizing myself with the data, | identified initial codes by highlighting key words and

29 ¢c

recurring ideas such as: “low proficiency,” “lack of parental involvement,” “emotional support,”

. utoring, unicati .
“private tutoring,” and “communication gaps.”

Searching for themes

99 ¢¢

I grouped similar codes into broader themes. For example, codes like “motivation,” “emotional
help,” and “discipline” were grouped under Parental Emotional Support, while “private tutoring”

and “lack of direct help” formed the theme Outsourcing Academic Help.

Reviewing themes
The themes were re-checked against the original responses to make sure they reflected the teachers’

actual opinions and did not overlap in meaning.

Defining and naming themes
Each theme was clearly defined and given a descriptive name. Subthemes were also noted when

necessary.

Writing up
Finally, | presented the themes using direct teacher quotes and analyzed each theme with reference to

the research objectives.

3.2 Thematic Analysis of Interview Responses

Theme 1: Low English Proficiency

(From Question 1)

Teachers observed that many students have a low to fair level in English. One teacher stated:

"Fair to poor overall as we go up a year."

This suggests that students are struggling, and more academic and home support may be needed.

Theme 2: Limited Parental Involvement
(Questions 2 & 3)
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Most teachers agreed that few parents are regularly involved. One teacher said:
"There are some parents who are involved... but the majority are not."

When asked about frequency, responses were mostly “rarely” or “occasionally,” indicating that consistent

support is lacking.

Theme 3: Outsourcing Academic Help
(Question 4 & 8)
Teachers noted that most academic help comes from private tutors rather than from parents themselves:

"Private lessons are the most common."

"Parents support their children... but mainly rely on private lessons."

This shows that parents invest in tutoring, but are not always active participants in the child’s learning at

home.

Theme 4: Parental Emotional Support
(Questions 6, 7 & 8)

All teachers strongly agreed that students with involved parents are more motivated, disciplined, and

responsible:

"There is a huge difference... involved parents raise motivated learners."

"Parental support helps with discipline and focus more than academic content."
Parents were seen as crucial emotional supporters, especially during exam preparation:

"Parents don’t help with lessons but are essential to support the emotional side of preparation.

Theme 5: Communication Gaps with Schools
(Question 5)

Although schools offer chances for parent-teacher communication:

"They can visit the teacher every week for one hour,"

...actual parental attendance was low, and communication was often one-sided:

"I usually rely on written notes... but not all parents respond."

Theme 6: Positive Impact of Parental Involvement on Performance

Questions 1 and 6

Teachers noticed a clear difference in performance and attitude among students with engaged parents:
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"Children become more perseverant and responsible.”

Overall, there was unanimous agreement on the importance of parental support, especially emotional and

moral, even when academic help was minimal.

This thematic analysis revealed that while direct academic involvement from parents is low, their
emotional support, encouragement, and discipline reinforcement significantly influence students’
performance in English. The findings suggest a need for better home-school collaboration, improved
communication channels, a more active role from parents beyond relying solely on tutoring services, and

greater parental awareness of how their involvement can positively impact English learning.

4. Discussion of Key Findings:

This study utilized two questionnaires and a teacher interview to investigate parental involvement in
students' academic performance, particularly in English language learning and BEM exam preparation. The
findings reveal both strengths and challenges in how parents support their children's education. By
synthesizing data from students, parents, and teachers, this discussion provides a holistic view of parental
involvement, identifies key gaps, and offers practical recommendations for improve ment.

The student survey indicated that even though 85% of students live with both parents, mothers are
significantly more involved in the education of children than fathers. Just 2.5% of the students mentioned
their fathers as being concerned with their studies, while 20% mentioned their mothers. This gender
difference suggests cultural values can influence the educational role of parents. Over half of the students
(57.5%) frequently discuss the day at school with parents, suggesting generally satisfactory communication.
However, 20% never talk about academic topics, which could suggest that there are issues of trust or fear of
judgment. Parental provision of material support is strong, with 77.5% providing extra learning materials
and 50% providing quiet study spaces. But direct scholarly involvement is low ; only 25% of parents
regularly check homework, and 42.5% turn immediately to outside assistance when their children get stuck,
at least in part because they don't know the subjects.

Parents' responses followed the same pattern. While most are emotional and financial supporters, their
engagement is non-academic. Many parents spend 1-3 hours a week monitoring the children's study but it
never extends to subject-specific support, especially in the English subject. Only 25% of the parents are
actively engaged in English studies, and 60% provide supplementary materials like dictionaries or apps.
Parents also cited listening and pronunciation as primary areas of weakness in their children, and while they
value English's place in the future for their children, their own level of proficiency necessarily leads them to
look for external solutions. School communication is a weak point in this respect as well, with 35% of
parents never setting foot inside the school and most of them rarely speaking with teachers.

Teachers' perceptions repeated these results, noting parents' small but important role. They observed
that students' English proficiency declines as they move into higher grades, which they attribute to
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inadequate support at home. While parents might hire tutors to provide academic support, teachers stressed
that parents' roles in motivation and discipline remain indispensable. However, structural barriers like work
hours and language barriers limit effective collaboration between schools and parents. They also indicated
that schools' efforts to engage parents, such as open-door policies, are often met with low participation,
suggesting the need for more comprehensive and accessible communication strategies.

One core contradiction that emerged was between the willingness of parents to help their children and
being able to do so appropriately. Parents excel in providing emotional support and material help but have
little direct engagement in their children's educational matters, particularly in English. This shortage most
likely stems from the parents’ ability or self-assurance in a particular subject and they thus turn to private
tutoring. Unfortunately, this application increases equity issues because not all families will be able to use
the extra tuition. Another point to address is the gendered construction of parental engagement, with mothers
taking most of the schooling support and fathers remaining uninvolved or minimally involved.

5.Comparing with Literature Review:

The findings of this study resonate strongly with the theoretical and empirical literature reviewed in
Chapter One. Consistent with Epstein’s (2001) model of six types of parental involvement, the data revealed
that parents who engaged in both academic and emotional support contributed positively to their children's
motivation and academic performance in EFL. This supports global findings from Boonk et al. (2018), He &
Thompson (2022), and Musengamana (2023), who emphasized the strong correlation between family

engagement and student success.

Furthermore, the study aligns with Vygotsky’s sociocultural theory and Bronfenbrenner’s ecological
systems theory, confirming that children's learning is deeply embedded in and influenced by social and
environmental interactions—particularly those within the family and school systems. The study's evidence
of disparities in parental support due to socioeconomic and institutional barriers reflects similar observations
in the Algerian context, as noted in studies by Latreche and Hoadjli (2021) and Doufane and Khemgani
(2019).

In addressing the research questions, the findings offer the following responses:

Perceptions of parental involvement: Students and teachers generally acknowledged the importance
of parental support in EFL learning. Parents, however, varied in their involvement based on language
proficiency, availability, and awareness of their role. This indicates a gap in alignment between parental

intent and student needs, as also identified in earlier studies.

Challenges faced by Algerian parents: The study confirmed key barriers such as lack of English
proficiency, economic constraints, and insufficient communication with schools. These challenges mirror

those identified in the literature, particularly in the Algerian context.
Strategies to strengthen engagement: Findings suggested the need for more structured school
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initiatives, better teacher-parent communication, and parent education programs to support English learning
at home. These strategies were similarly recommended by international studies (e.g., Al-Mahrooqi et al.,

2016) and local investigations.

By comparing the current findings with prior literature, this research confirms and expands upon
existing knowledge, highlighting the unique challenges and opportunities in the Algerian middle school
context. It offers evidence-based recommendations for more inclusive and effective parental engagement in

EFL education.
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Introduction

The aim of this research was to examine the role of parental involvement in enhancing English as a
Foreign Language (EFL) performance of middle school students, specifically fourth-year students at Saaid
Ben Arib Middle School, Bordj Bou Arréridj, Algeria. A mixed method design was used and gathered data
using student and parent questionnaires and interviews with teachers. The findings revealed that emotional
and academic parental engagement both play a significant role in the motivation, self-efficacy, and
overall attainment of EFL pupils. Even with varying degrees of parental education levels and proficiency
in English, many parents demonstrated an eagerness to help their children, particularly in the BEM exam
preparation period. The study also confirmed the importance of collaboration among families, schools,

and instructors in helping to create a positive learning environment.
2. Limitations of the Study

While the research provided valuable insights, it faced several limitations. First, the study was limited
to a single middle school, which affects the generalizability of the findings to other regions or educational
contexts in Algeria. Second, the number of parent participants was relatively small, which may not fully
represent the diversity of family experiences and backgrounds. Additionally, some questionnaire responses
may have been influenced by social desirability bias, where participants provided answers they believed
were expected rather than fully accurate. The study also did not include classroom observations or
assessments of learners' language skills over time, which could have strengthened the analysis of academic
outcomes. Finally, the investigation primarily focused on general parental involvement, with less emphasis

on digital tools or remote learning strategies that are increasingly relevant in modern educational contexts.
Recommendations for Further Research

To expand on the findings of this study, future research is encouraged to:

Include a larger and more diverse sample from multiple schools across different Algerian regions

(urban and rural) to allow broader generalizations and regional comparisons.

e Conduct longitudinal studies that track the long-term impact of parental involvement on EFL

proficiency, motivation, and academic development.

e Explore the role of digital literacy and technology in enabling or limiting parental support, especially

in contexts where remote learning or online resources are becoming more common.

e Investigate the effectiveness of school-led parental training programs that empower families with

limited English proficiency to participate meaningfully in their children's language learning.
¢ Analyze school policies and institutional practices related to family engagement, with a focus on
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building stronger, more inclusive school-parent communication models.

e Assess the impact of specific types of parental support (e.g., emotional vs. academic vs. material) on

different aspects of learners’ language acquisition.

Conclusion

This research set out to explore the impact of parental involvement on the academic performance of
EFL learners in Algerian middle schools, with a specific focus on a public institution in Bordj Bou Arréridj.
Drawing on both quantitative and qualitative data from students, parents, and teachers, the study revealed
that while many parents care deeply about their children's success, their capacity to engage effectively in
English language learning is often hindered by linguistic limitations, socio-economic challenges, and a lack
of institutional guidance. The findings showed that students benefit significantly from active parental
support, particularly in the form of emotional encouragement, structured study routines, and the provision of
supplementary learning resources. Teachers highlighted the importance of parental collaboration in
reinforcing classroom instruction, yet they also emphasized the need for clearer communication channels
and parental education programs. Importantly, this study contributes to the under-researched area of EFL-
specific parental involvement in the Algerian context and brings attention to the disparities between parental
intention and actual practice. To address these gaps, schools must adopt inclusive strategies that support
families regardless of their language proficiency or economic background, such as organizing parent
workshops, offering bilingual communication, and promoting accessible resources for home learning. By
acknowledging and addressing the real-world challenges faced by Algerian families, this research argues for
a more systemic, community-based approach to parental engagement—one that empowers parents to
become active partners in their children’s EFL development and, ultimately, fosters stronger academic

achievement and learner confidence.
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Appendices
Appendix A: Student’s Questionnaire
Pupils’ Questionnaire

This questionnaire is designed to collect information about the involvement of parents in their children's
learning.

It is directed to 4th-year middle school pupils.

Please answer honestly. Your cooperation is highly appreciated.

(Note: You may skip any question you are not comfortable answering.)

Personal Information
Gender:

1. Male
2. Female

1. What is your current living situation?

1. I live with both parents
2. | live with my mother only
3. | live with my father only

4. 1 live with other family members (grandparents, relatives, etc.)

Section 1: Parental Involvement at Home

2. Who is more attentive to your studies?

e Mother
e Father
e Both

e Neither

3. How often do your parents discuss your school day with you?
o Always

e Sometimes 71



e Rarely

e Never
4. How often do you inform your parents about any problems you face at school?
e Always
e Sometimes
e Rarely
e Never
5. Do your parents set a specific time for you to study at home?
e Yes
e No
6. Do your parents supervise your homework?
e Always
e Sometimes
e Rarely
e Never

7. When you face difficulty in a subject, do your parents try to help you themselves before seeking

outside help (e.g., private lessons)?
e Yes No
8. Are your parents aware of the subjects you study this year?
e Yes No
9. Do you feel comfortable discussing with your parents the subjects you find difficult?

e Yes No
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10. How do you feel when your parents help you with your studies?
Please explain:

Section 2: Material and Emotional Support

11. Do your parents provide you with extra learning materials (e.g., books, maps, handouts, apps,
etc.)?

e Yes
e NoO

12. Do your parents create a quiet and comfortable space for you to study?

Always

Sometimes

Rarely

Never

13. Do your parents encourage you when you feel discouraged about studying?

e Yes
e No

14. How do your parents usually react when you get poor marks at school?

e Punish me
e Encourage me to do better

e Ignore it

15. How often do your parents visit the school (parents’ meetings, progress checking)?

Always

Sometimes

Rarely

Never
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16. How often do your parents reward you when you achieve good results?
e Always
e Sometimes
e Rarely
e Never

17. What types of rewards or encouragement do you usually receive?
Please explain:

18. What are some ways your parents help you improve your learning?
Please explain:

Section 3: Parental Involvement in English Language Learning
19. How would you rate your level of English?

e Good

e Intermediate

o Weak
20. Do your parents encourage you to improve your English?

e Yes
e NoO

21. Do your parents help you with your English studies at home (help with homework, speaking,

reading, etc.)?

e Yes
e No

22. Do your parents provide extra materials (books, dictionaries, apps) to help you improve your
English?

e Yes 74



e No

23. When you face difficulty in English, what do your parents usually do?

Help me themselves

Find extra support (private teacher, extra courses)

Advise me to study harder alone

Do nothing

Section 4: BEM Exam Preparation

24. Are you following a special study program at home for the BEM exam, prepared with your
parents' help?

e Yes
e NoO

25. Are you attending extra study sessions with your school teachers?

e Yes
e NoO

26. Are you attending private extra courses outside school?

e Yes
e No

27. Are you taking extra courses specifically in English?

1. Yes
2. No

28. During your BEM preparation, do your parents treat you differently (more attention, more

support, less free time, etc.)?

e Yes
e No

29. Which do you prefer for improving your English: being helped by your parents or attending extra

courses?
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e Helped by parents

e Attending extra coursesJustify your answer:

34. If you have any other comments or suggestions about how your parents help you, please mention

them here:
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This questionnaire is part of a study aimed at exploring the role of parental involvement in improving the

performance of fourth-year middle school students in English as a Foreign Language (EFL) at Bordj Bou

Arreridj Middle School, Algeria.

We thank you for your cooperation. All information is confidential and will be used solely for academic

purposes.
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Section 1: General Information
1. Your relationship to the student:
] Mother
O Father
O Other
(Specify):
2. Father’s educational level:
3. Mother’s educational level:
4. Occupation:
- Father:
- Mother:
5. Number of children in the family:
6. Number of languages you are proficient in:
7. Languages you find difficult to use:
Section 2: Parental Involvement in Studies
8. Do you assist your child in their studies?
Ll Yes
L1 No
9. What type of assistance do you provide?
0 Emotional support
O Financial support
0 Academic support
O Other
(Specify):
10. How much time do you spend weekly monitoring your child’s studies?
O Less than 1 hour

1 to 3 hours 85



O More than 3 hours
11. Who usually initiates the request for help?
O The child asks for help
11 offer help proactively
12. How does your child react to your assistance?
[J Accepts help
[0 Rejects help
13. Do you encourage your child to read stories and books in English?
OYes
I No

14. Do you provide additional tools to improve your child’s English? (e.g., YouTube channels, educational
books)

O Yes
O No
If yes, please provide examples:
Section 3: Communication with the School
16. How often do you communicate with your child’s English teacher?
0 Regularly (once a month or more)
[ Occasionally (2-3 times a year)
O Rarely (once a year)
L1 Never
17. Do you attend parent-teacher meetings organized by the school?
O Regularly
[ Occasionally
I Rarely
L1 Never
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18. How would you describe the school’s cooperation when you request information about your child’s

performance?
O Very cooperative
[0 Somewhat cooperative
0 Uncooperative
Section 4: Parental Attitudes Toward Learning English
19. How would you rate your own proficiency in English?
O Good
O Average
O Weak
20. How would you rate your child’s proficiency in English?
O Good
(1 Average
00 Weak
21. Do you consider English essential for your child’s academic and professional future?
L Yes
LI No
L Unsure
22. Do you motivate your child to learn English through rewards or encouragement?
LlYes
L1 No
If yes, what type of incentives do you use?
Section 5: Academic Support Strategies
24. Does your child follow a specific plan to improve their English?
L1Yes
L1 No
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25. When do you monitor your child’s academic performance?
O Throughout the school year
O Only during exam periods
26. What are the biggest challenges your child faces in English?
O Pronunciation
O Listening
0 Reading
O Writing
1 Grammar
27. Do you seek tutoring or private institutes to improve your child’s English?
LlYes
OO No
If yes, how many times per week?
1 Once
O Twice

O Three times or more

Thank you for your valuable participation
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Appendix C : Teachers’ Interview

Teacher's Interview Exploring the Role of Parental Involvement in Enhancing Middle School EFL

Learners’ Performance in Algeria.

This form aims to gather insights from teachers about the role of parental involvement in supporting
students' learning of English as a foreign language in the 4th year of Middle school . Your responses will be
used for educational research purposes and will remain anonymous.

1.How would you evaluate your pupils’ overall level in English as a foreign language (EFL)?

2. What is your general impression of how involved parents are in supporting their children’s English

learning?

3. Would you say most parents are highly involved, occasionally involved, or rarely involved in their

children’s English education? Please explain.

4. In what specific ways do parents support their children’s English learning at home (e.g., homework help,

private lessons, etc.)?

5. Does the school provide regular opportunities for parents to discuss their children’s English progress with

teachers? How often do such meetings happen?

6. Do you use other communication methods (like notes, phone calls, or digital tools) to reach parents about
their child’s English learning? How do they usually respond?

7. Have you noticed differences in performance or motivation between pupils whose parents are involved in
their English learning and those whose parents are not?

8. What role do you think parental support plays in pupils’ preparation for English in the BEM exam
compared to their own efforts or external help (like private tutoring)?
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Résumé

Ces dernieres années, le role de I'implication parentale a attiré une attention croissante dans le domaine de
I'enseignement des langues étrangeres. Cette étude vise a explorer I'impact de I'implication parentale sur les
performances académiques des éléves du collége apprenant I'anglais comme langue étrangere (EFL) en
Algérie, en se concentrant sur les éleves de quatrieme année au collége Said Ben Arib. Plus précisément, elle
examine comment différentes formes de soutien parental—académique, émotionnel et matériel—affectent la
motivation et les résultats des apprenants.Une approche mixte a été employée, combinant des données
quantitatives issues de questionnaires structurés distribués aux €léves et aux parents, et des données
qualitatives recueillies lors d'entretiens semi-structurés avec des enseignants d'anglais. L'échantillon total
comprenait 40 éleves, 7 parents et 10 enseignants d'anglais. Les résultats indiquent une disparité dans les
niveaux d'implication parentale. Alors que certains parents fournissent un soutien constant et significatif,
d'autres font face a des obstacles tels que des compétences limitées en anglais, des contraintes de temps et un
mangque de ressources éducatives. L'étude met également en lumiére des perceptions divergentes entre les
éléves et les enseignants concernant le role et l'efficacité de I'implication parentale. A la lumiére de ces
résultats, I'étude recommande de renforcer la collaboration entre I'école et la famille et de fournir des outils
et des stratégies pratiques pour guider les parents dans leur soutien a l'apprentissage de l'anglais comme

langue étrangere de leurs enfants de maniére plus efficace.
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