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Abstract

The world is uncertain about evolution due to the increasing technological
advancements. Every generation has new, diverse learning materials, and it is the
responsibility of teachers to come up with new means that are suitable for today's learners.
TED Talk videos are one of the latest learning materials for EFL students that have gained
massive popularity in the last few years. Hence, the main purpose of this present study is to
explore the efficacy of this tool in enhancing students' oral presentation speaking skills and
to determine students' and teachers' attitudes towards using it. For the sake of the intention
to achieve this objective and in attempting to address the research questions, we conducted
an experimental study that adopts a mixed-methods approach in gathering data from
different sources. As a data collection method, we used pre- and post-questionnaires, and we
also used thematic analysis interviews among students in addition to a focus group
discussion. The population of the study is third-year English language students at Mohamed
El Bachir El Ibrahimi University BBA, Algeria. Thus, 50 students were selected to represent
a sample. The result of this research indicated that TED Talks videos can prove helpful in
assisting students to improve their oral presentation skills and attitudes toward utilizing this
tool to improve speaking proficiency. This study also aims to be a benefit to students at other

levels and to enhance the academic performance of students.
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General Introduction

1. Introduction:

The importance of presentation skills is evident through their increasingly regular use
in academic and professional evaluation; they are therefore included as a core component in
university-level English language preparation courses (Salem, 2019). According to Hsu
(2012), presentations give students valuable experience in connecting with an audience; they
learn to articulate their thoughts, share their perspectives, and make data understandable to
others; therefore, the ability to deliver oral presentations effectively constitutes an integral
factor in career advancement and professional development (Dollisso & Koundinya, 2011).
The integration of technology-enhanced learning methodologies holds substantial potential
for developing university students' oral presentation skills, primarily through utilizing
Information and Communication Technology (ICT) tools. TED Talks, originating from TED
Conferences LLC, represent a prominent example of such ICT tools, demonstrably effective
in fostering speaking proficiency, particularly in the domain of oral presentations. As Salem
(2019) stated, the composition of TED Talks, primarily featuring native English speakers,
provides a tangible and replicable model for non-native English speakers seeking to enhance
their presentation skills. Furthermore, the utilization of authentic materials within these
presentations serves a dual purpose: it exposes learners to genuine linguistic usage and
facilitates the acquisition of the skills. According to Field (2002), the key benefit of TED
Talks is that they're authentic. They're not artificial; they're not staged for learning. They are
real speeches from real people. This authenticity gives students the unique opportunity to
practice delivering talks that mirror the kind of presentations they'll encounter in their future
careers. They're not just practicing a theoretical skill; they're experiencing the real thing. The
utilization of authentic spoken materials, exemplified by TED Talks, demonstrates that
English speakers engage in strategic communication beyond the mere transmission of
information. These speakers employ such resources not only to articulate their opinions,
ideas, and emotions but also to exert influence upon their audience. They aim to persuade
listeners to adopt specific perspectives and to motivate them towards particular actions. This
reflects a sophisticated application of language as a tool for rhetorical persuasion and
audience engagement. Teachers use TED Talks to encourage class discussions. These talks
also help students develop their critical thinking skills. Students learn to think carefully and

evaluate the ideas presented (Taibi et al., 2015).0Out of the four language skills, speaking is
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practiced the most to connect to the anxiety level. L2 learners can acquire some degree of
speech anxiety regardless of their level of confidence. For example, in the public speaking
class, the main focus of teachers is to enhance learners' self-confidence in addition to their
cognitive and academic presentation ability. Marsh (2017) also concurs that learner progress
in public speaking classes is typically influenced by the perceived level of comfort with
public address. Individual differences in this area significantly impact learning outcomes.
Learner progress in public speaking courses is frequently influenced by their perceived
comfort level with public speaking. Individual differences in this area significantly impact

learning outcomes.
1.1. Background:

Good speaking delivery is a fundamental skill for English as a Foreign Language
(EFL) learners, as it is unavoidable in different settings from the learning process to
workplaces (Chang & Huang, 2015), because a good oral expression is always a fundamental
component of effective communication in any discipline. In today's digitized world, English-
speaking skills serve as the key to the command of educational, professional, and personal
environments, where speaking is the background for language acquisition, allowing students
to express ideas, feelings, and thoughts, thus showing command over language. This entails
a seversl major areas, including accurate pronunciation, grammatical accuracy, enough
vocabulary, fluency, and general listening ability (Leong & Ahmadi, 2017). Thus, teachers
are always in search of creative teaching techniques to help students gain their oral
communication abilities. The vast use of the internet through mobile phones and PCs has
revolutionized several sectors, including language learning, through access to abundant
audiovisual aids and websites that ease learning for students as well as teachers. This use of
technology has created interactive learning spaces and facilitated learner autonomy (Al-
siyabiA'thehli, 2015; Zimmerman & Schunk, 2011), which is generally the foundation of
learning based on inner feeling, and that can be found effective for managing negative
emotions. Among the numerous new technology tools, TED speeches have been one of the
most promising sites, both as a website and as a downloadable program with captivating
videos and podcasts with accompanying captions. The debates feature inspiring and
wonderful speeches given by expert speakers worldwide, offering natural and diversified
linguistic input (Garcia-Pinar, 2019) and fine models of public speaking. Students can be
considerably assisted by viewing such speeches as part of an attempt to better comprehend

required theoretical models of public speaking and understand the power behind an excellent

12



speech (Lee & Liang, 2012). Numerous studies have confirmed the efficacy of utilizing TED
speeches as a component of EFL instruction, citing their ability to increase listening,
vocabulary, and general speaking ability. The site not only provides information on speech
preparation and delivery but also facilitates public speaking confidence building and sound
knowledge of oral communication principles and practices. Algeria is adopt technology in
language education, the application of TED Talks would significantly contribute to English
language instruction. This research hence seeks to explore Algerian university students'
perceptions regarding the effectiveness of TED talks in enhancing their ability to present
orally as a contribution to literature on the pedagogic application of digital media in foreign

language learning.
1.2. Statement of the problem:

Oral presentation performance is a crucial aspect of academic success for EFL (English
as a Foreign Language) students, as it demonstrates their ability to communicate ideas
clearly, confidently, and authentically in English. However, many EFL students at Mohamed
El Bachir EI Ibrahimi University encounter ongoing challenges when delivering oral
presentations. Informal discussions with third-year English language students have shown
that a significant number of them feel anxious, unprepared, or disengaged during
presentations, often due to limited exposure to real-life speaking models and inadequate

practice in delivering structured, fluent speech.

To overcome these challenges, there is a growing need to incorporate authentic and
engaging materials into the EFL learning environment. TED Talk videos, which showcase
high-quality oral presentations on a wide range of topics, can serve as effective models for
developing students' presentation skills. As Cong-Lem (2018) affirms, "TED Talks is one of
the most popular online websites for learning about presentation skills” (p. 145), and Gallo
(2014) emphasizes that these talks provide practical strategies for improving stage presence,
clarity, and audience connection. Despite their relevance and educational potential, TED
Talks are not yet widely adopted in the teaching practices at Mohamed EIl Bachir El Ibrahimi

University.

This study examines the role of TED Talk videos in enhancing the authenticity and
overall quality of oral presentation performances among third-year EFL students, aiming to

promote more effective, confident, and engaging presentations in the academic context.
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1.3. Research questions:

1. What is the students’ perception of TED Talks in developing their oral presentation skills?

2. What is the student's feedback to TED talk videos in delivering oral presentations?
1.4. Research objectives:

1. To identify the students' perception of implementing TED talks in developing oral
presentation skills.

2. To explore the students' feedback concerning TED Talk videos in oral presentations.
1.5. Significance of the study:

This research explores how using TED Talks can help students learning English as a
foreign language become better public speakers. Showing the students real examples of
successful presentations gives teachers practical ideas for improving their students'
confidence and presentation skills in ways that go beyond standard classroom teaching.
Ultimately, this work aims to better prepare students for real-world communication
situations, which could lead to better opportunities in their studies and careers. This study
aims to investigate how to use TED Talks as a resource to improve the oral fluency of EFL

students.

1.6. Research methodology:

This study employs a mixed-methods approach, integrating both quantitative and
qualitative research strategies, to investigate the effectiveness of TED talks in enhancing
authentic EFL students' oral presentation performances. This combined approach allows for
a more comprehensive understanding of the research topic by collecting and analyzing both
numerical and descriptive data. Quantitatively, the research utilizes experimental
questionnaires to gather feedback directly from EFL students regarding their experiences
with watching TED Talk videos to improve their presentation skills. This structured
approach allows for the collection of data from a larger sample size, facilitating a broader
analysis of the TED talk's effectiveness. Qualitatively, the study incorporates interviews to
explore the reasons behind students’ use of TED talk to enhance presentation skills. These
interviews aim to provide in-depth insights into students' personal experiences, motivations,

and perspectives on using the platform, allowing researchers to identify key contextual and
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personal variables that contribute to its effectiveness. By combining these quantitative and
qualitative data sources, the research seeks to provide a thorough examination of the

effectiveness of TED talk on speaking skills.
1.7. Limitations of the study:

According to Prince and Murnan (2004), limitations are the inherent weaknesses of a
study, characterized as 'the systematic bias that the researcher did not or could not control
and which could inappropriately affect the results' (p. 1). Recognizing that no research is
entirely free from challenges in its design and execution, the present investigation faced
specific limitations that are important to acknowledge for a comprehensive understanding of

its findings.
1.8. Key terms definitions:

TED Talks: Technology, Education, and Design Talks. TED is a non-profit
organization dedicated to sharing impactful ideas through concise and engaging talks. Its
core mission is to disseminate "ideas worth spreading™ to a global audience, encompassing
diverse disciplines and cultures. TED Conferences bring together leading thinkers and
innovators from various fields to present their work and breakthroughs in short, dynamic
onstage presentations. These talks are then made accessible to everyone online, both as
videos and transcripts (Alghamadi, 2024).EFL students: English as a Foreign Language
(EFL) designates the acquisition and utilization of English as a supplementary language
within a linguistic environment where it does not serve as the primary mode of
communication. In simpler terms, it refers to learning English in a non-Anglophone country
(British Council).

1.9. Conclusion:

This chapter examines how TED Talks contribute to improving the authenticity of EFL
students' oral presentation skills. The research combines both a theoretical framework and
practical implications. The study found that TED Talks are indeed effective in boosting
speaking skills. They help students develop fluency, grammar, comprehension,
pronunciation, and vocabulary. The study focuses on third-year EFL students at the
University of MOHAMED EL BACHIR EL lbrahim exploring their perceptions of TED
Talks' impact on oral presentation skills. Research questions examine students' perspectives

and feedback when pertaining on TED Talks videos. Objectives include identifying the
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effectiveness of developing students’ oral presentation abilities and exploring feedback on

the use of TED Talks videos
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Chapter 01: Literature Review

2. Introduction:

The present chapter seeks to examine the available literature concerning TED Talks
and their role in enhancing EFL students’ oral presentation performances. It explores
essential concepts while providing definitions for terms within the study’s scope.
Additionally, it consolidates significant discoveries from pertinent research on TED Talks
and EFL oral presentation skills. The chapter is structured with the following headings: The
first one deals with oral presentation skills and contains definitions, components,
importance, and challenges. The second heading, "Authenticity in Language Learning,
involves definition, authentic materials and tasks, and authenticity and oral communication.
The third heading is about TED Talks as a pedagogical tool in EFL, including characteristics,
pedagogical applications, TED Talks and oral presentation performance, challenges, and
considerations. In addition, the context of El-Bachir El-Ibrahimi University of Bordj Bou
Arreridj, the EFL context in Algeria, and the rationale for the study. When it comes to
acquiring new languages, educators understand that students' motivation significantly
impacts their academic outcomes. To stimulate students’ learning, teachers adopt various
strategies for both in-class and out-of-classroom settings. Various TED Talk videos discuss
creative approaches to motivate students to learn languages and also discuss how to make
the teaching of English as a second language more effective. Additionally, they give
examples on how to use their videos in class, such as “Learn English with TED Talks in
Action 1: Introducing the Lesson." TED Talks motivate teachers to introduce some new and
exciting topics that will lead to active discussions and debates in the class and let students
share their thoughts and opinions (Cucinotta, 2014). Public speaking has plenty of TED
videos teaching it, like “TED’s secret to great public speaking by Chris Anderson. According
to Loya and Klemm (2016), “The videos bring world-renowned speakers into the classroom,
providing social work educators with rich teaching opportunities” (p. 520).In addition,
students become inspired by TED speakers to give similar presentations and learn more
about public speaking skills. Wang (2018) stated that “Additionally, TED conferences can
also teach a more intriguing and subtle skill, the art of presentation."Presentations have
analyzed TED talks to understand what good presentations involve and how to foster

audience engagement in public speaking’ (p. 3). Mikhailovna (2017) argued that TED talks
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are a contemporary approach to training students to deliver presentations and speeches.
Students’ speeches are based on TED Talks. They serve as a great resource for aiding people
in developing their public speaking abilities; many resources, like Leopold (2016), are
written on how to emulate TED speakers.In essence, TED Talk videos demonstrate a variety
of'educational topics through the best speakers around the world and can serve as an effective

resource for teaching students public speaking skills.

2.1. Oral Presentation Skills in EFL Contexts

2.1.1. The Importance of Oral Presentations:

Integrating student oral presentations has become a prominent pedagogical practice in
contemporary higher education, extending beyond the domain of English language teaching
to encompass a diverse range of core and elective subjects, including applied medical
sciences. In today's competitive global professional environment, proficiency in English is
often regarded as a crucial element in preparing students for effective participation in real-
world contexts (Hedge, 2000). However, English as a Foreign Language (EFL) students
encounter specific challenges when delivering academic oral presentations, including
performance anxiety, navigating group dynamics, engaging with an audience, potential
omission of key points, linguistic limitations, and the pressure of high self-expectations. A
primary impediment arises from performance-related anxiety and individual personality
characteristics, which can significantly hinder their presentation effectiveness. Developing
strong oral presentation skills offers significant benefits for English as a Foreign Language
(EFL) learners in academic and professional contexts. Firstly, it enhances communicative
competence by providing authentic opportunities to practice speaking fluently and
intelligibly, thereby bridging the gap between language study and real-world application
(Hedge, 2000). Secondly, it builds confidence and reduces anxiety associated with public
speaking in English, as repeated practice in a supportive environment fosters a greater sense
of self-efficacy (Giirbiiz & Cabaroglu, 2021). Oral communication ability is an essential
aspect of English as a Foreign Language (EFL) communicative ability. Priority in the
pedagogical context today on the capability of students to communicate naturally,
understandably, and convincingly in English has gained momentum, especially in education
and work contexts where English is utilized as an international lingua franca. Oral

presentations enable learners to employ the language purposefully, enhance speech fleuncy,
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enhance confidence, and enhance critical and organizational abilities (King, 2002).Oral
presentation tasks in EFL contexts force students to employ linguistic competence in
structural discourse, from controlled practice in speaking to more communicative and
spontaneous use. Unlike informal conversation, presentations involve greater syntactic and
lexical control, coherence, and ideational clarity, as demanded in academic communication
requirements (Goh & Burns, 2012). Developing these skills is most relevant in institutions
of'higher education, where students have to give research reports, project work, or participate
in academic debate. In the context of EFL, students would typically go through nervousness,
errors in pronunciation, and limited vocabulary, which could go against the effective delivery
of their presentations (Marzban & Jabbari, 2016). Classification of oral presentation classes
within the EFL curriculum is a demonstration of the communicative language teaching
(CLT) philosophy, where meaning-based practice and interaction are prioritized over the
practice of grammar or memorization in a mechanical manner. Presentation provides
authentic speaking practice that is a replica of real-life communication and allows learners
to internalize language patterns through conscious usage. Brooks and Wilson (2014) explain
that through the practice of oral presentation, not only is oral English enhanced, but students
also learn about information organization, audience analysis, and persuasive
communication, which will benefit them in their academic or professional the life. The
activities in oral presentations should, however, be supplemented by frameworks such as
scaffolding, modeling, and feedback so that they can be used correctly. Teachers need to
ensure that the students are guided through stages of topic selection, outline, practice, and
reflection so that students would not view presentations as performance exams but as sites
for communicative growth (Burns, 2010). that scaffolding is timely provided ; oral
presentation activities could be used to encourage language learning and learner autonomy.
Oral presentation has come to be widely accepted as a teaching device for the EFL class due
to its numerous benefits in fostering language acquisition and communicative ability. They
are not only a vehicle for students to present what they know but also an effective way to
foster and experiment with speaking ability, which is even a necessary but frequently
overlooked element in most EFL curricula. One of the primary reasons why such priority is
given to oral presentation in EFL instruction is that they can fill the gap between foreign
language learning and communication for general purposes. Contrasting with traditional

grammar practice, presentations encourage learners to produce language in contextually
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meaningful extended discourse, much as they produce language in real-life spoken
communication. Through presentation preparation and delivery, learners use language for
meaningful purposes, and this promotes retention and higher learning (Nation & Newton,
2009).0ral presentations also enhance learner independence since students have to
investigate areas independently, structure content, and cater to the demands of their listeners.
This activity enhances decision-making and critical thinking, especially in the selection of
suitable words for the context, structuring ideas, and using persuasive strategies (Ferris &
Tagg, 1996). Secondly, because most presentations involve multimedia elements or visual
aids, learners gain multimodal communication skills, which increasingly are being
considered vital in contemporary scholastic and professional environments. Psychologically,
presentations can have a great impact on students' confidence and motivation. Public
speaking is a frightening task, particularly for EFL learners who are concerned with making
errors or being criticized. Yet, with adequate teaching, repeated experiences of presentation
tasks can result in low anxiety in speaking and enhanced positive self-esteem as a language
user (Zhang & Head, 2010). Over time, English is made a subject that is pondered about by
students as well as a vehicle for communication and social interaction. Further, presentation
serves to develop intercultural competence. Because EFL learners typically discuss topics in
relation to their own culture or globalized issues, they are confronted with other opinions
and instructed to communicate with different groups of people, which conforms to
internationalized education and will enable learners to interact with global discourse
communities (Byram, 1997).0ral presentations are extremely pedagogical in the context of
EFL. They facilitate linguistic, cognitive, affective, and intercultural development and,
therefore, are an integral component of language instruction. In order for them to be most
effective, instructors should give constant support, provide a secure learning environment,
and allow reflective practice. Against the provided context, oral presentations have the
potential to be excellent enablers of language learning and personal improvement. Speaking
presentation skills are more and more seen as a crucial part of English as a Foreign Language
(EFL) communicative competence, being more than linguistic correctness and involving
pragmatic effectiveness and strategic interaction. In the modern, globalized world, where
English is a prominent lingua franca in education, commerce, and international politics,
being able to present something in concise, persuasive, and engaging language to the general

public is crucial. Oral presentations are more rhetorical, more planned, and more organized.
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They require students to execute a complex interaction of linguistic, cognitive, and social
skills. At the level of language, EFL speakers must execute control over vocabulary,
grammar, pronunciation, and intonation appropriate to formal context. This often requires a
move away from the informal register of colloquial talk to adopt a scholarly or professional
voice. Bygate's (2001) and Thornbury's (2005) studies, for instance, emphasize differences
between unplanned and spontaneous speech, noting that presentations unequivocally fall
under the latter and therefore require other pedagogies. Cognitively, presentation preparation
compels students to reason logically, organize information, and develop arguments logically.
They must select content germane, organize it in a logical fashion, and practice possible
questions or misconceptions. It is analogous to the scholarly writing process except that there
are two additional variables of time-based oral delivery and audience interaction. Cognitive
load in recalling information, generating sentences spontaneously, and maintaining delivery
based on coherence can be exceedingly taxing for EFL learners, as has been investigated by
second language acquisition cognitive load theories (e.g., Sweller, 1988; L2 speaking
adapted to by Levelt, 1989).Discussing in brief, The EFL classroom itself then becomes a
significant training ground for such skills. Teachers use various techniques, i.e., explicit
presentation design instruction, visual aids, practice sessions, and peer and self-assessment
feedback. The use of technology, e.g., presentation software (e.g., PowerPoint, Google
Slides) and recording to review for self-reflection, also supports the learning process. The
pedagogical shift from rote learning to communicative practice promoted by communicative
language teaching (CLT) methodologies (e.g., Richards & Rodgers, 2014) renders oral
presentation an exemplary case of a communicative practice prioritizing spontaneous
language use in an authentic context, and the privileged status ascribed to oral presentation
in EFL settings is justified by their overall benefits. They are a good medium for the
development of linguistic competence, which is the connecting link of all language skills,
develops confidence, promotes critical thinking, enhances communicative competence, and,
most importantly, makes learners with transferable skills for later academic and professional

life in an English-speaking international environment.
2.1.2. Components of Effective Oral Presentations:

Effective oral presentations are contingent upon the skillful integration of several key

elements, as highlighted by Hedge (2000), who emphasizes the necessity of providing
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language practice opportunities. These elements encompass the presentation's content, its
structural organization, the delivery method (both verbal and non-verbal), and audience
engagement strategies. The content, comprising the information, ideas, arguments, and
evidence, forms the basis of a successful presentation. Clear organization is crucial for
enhancing audience comprehension. Furthermore, the delivery significantly influences
audience reception, involving both verbal aspects, such as pacing and clarity, and non-verbal
cues, including eye contact and body language. Engaging the audience is also essential for
maintaining interest and facilitating understanding. Linguistic factors also play a critical role
in the success of EFL presentations. Pronunciation presents a challenge, as non-native
speakers may struggle with English sounds absent in their native languages, potentially
hindering audience comprehension. Woodrow (2006) asserts that anxiety related to
mispronunciation can deter students from speaking confidently. Fluency, characterized by
the smooth and natural flow of speech, is often compromised by hesitations, pauses, and
repetitions as English as a Foreign Language (EFL) learners search for appropriate
vocabulary and grammatical structures (Segalowitz, 2000). This lack of fluency can be
exacerbated by the pressure of presenting, leading to increased anxiety and reduced speaking
rates. Vocabulary is another crucial element; a limited vocabulary can impede the expression
of complex ideas (Coxhead, 2000). Moreover, the attempt to employ sophisticated
vocabulary can result in errors and artificiality. Finally, grammatical accuracy is vital for
conveying meaning with clarity and professionalism; EFL learners may exhibit errors in
areas such as verb tense, subject-verb agreement, and the use of articles, prepositions, and
sentence structure (Swan & Smith, 2001). To address fluency challenges, Ghasemi and
Mozaheb (2021) propose two techniques: concept mapping and the 4/3/2 technique. Concept
mapping is a technique that involves the visual representation of knowledge to enhance its
meaningfulness for learners, aiding in the organization of concepts, task planning, and self-
monitoring. The 4/3/2 technique is a task repetition method designed to improve oral fluency
through time constraints and repeated practice, where learners deliver the same presentation
with decreasing time allotments (4 minutes, 3 minutes, and 2 minutes). Pardede (2018)
suggests that communication activities can be used to improve pronunciation. These
activities are structured as communicative tasks, such as dialogues or mini-conversations, to
provide learners with opportunities to practice pronunciation in meaningful and interactive

contexts. This approach allows learners to develop both pronunciation and communicative
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competence.
2.1.3. Assessment of Oral Presentation Skills:

Assessment of oral presentation skills involves employing various methods to evaluate
and provide feedback to learners. Rubrics are commonly utilized as they offer structured
frameworks with specific criteria and performance levels for assessing aspects such as
content, organization, and delivery. Peer evaluations allow students to provide feedback on
each other's presentations, fostering critical thinking and reflection. Self-assessment
encourages learners to evaluate their performance, promoting autonomy and metacognitive
skills (Pardede, 2018). Additionally, teacher observation provides expert insights into
students' strengths and areas for improvement. The evaluation of presentations, particularly
when delivered by EFL students, is a complex process that necessitates attention to both
universal presentation competencies and the distinct linguistic obstacles inherent in second
language communication (Hedge, 2000). In the education world, there are two main ways
we check on student learning: formative and summative assessments. Formative assessments
are like check-ins during the learning process; they're not about grades but about helping
students understand what they're doing well and where they need to improve. Things like
quizzes, class discussions, and even when students assess each other can be formative. The
key is that students get feedback so they can change how they're learning. On the other hand,
summative assessments are like final exams; they come at the end of a unit or course and are
designed to measure how much students have learned. These usually involve grades. So, to
teach effectively, it's best to use both: formative to guide learning and summative to evaluate
it. English as a Foreign Language (EFL) oral presentation testing is difficult but unavoidable
work, well beyond superficial evaluation of linguistic accuracy to encompass a broad range
of communicative, pragmatic, and strategic skills. Proper testing needs to provide beneficial
feedback to learners, inform instruction, and accurately portray the multifaceted character of
successful oral communication. What follows will describe the key concerns, widespread
current practices, and problems of EFL oral presentation testing. Among the greatest
problems with evaluating oral presentations are their inherent nature of intricacy and the
spontaneity of speech. Unlike written work, presentation is concerned with performance by
flesh-and-blood presenters, thus introducing linguistic features (grammar, vocabulary,

pronunciation), paralinguistic features (pitch, rhythm, stress), and extra linguistic features
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(kinesics, eye gaze, gesture, use of visual aids) (e.g., Brown, 2004). Such a comprehensive
assessment is thus bound to consider all these. In addition, the evaluation should distinguish
between diverse stages in a presentation, i.e., planning, presenting, and interaction during
the Q&A session, since different stages rely on diverse sets of skills (e.g., Hughes,
2003).Assessment mainly deals with diverse core issues: Content and Organization: This
dimension gauges the degree to which the information presented is clear, coherent, detailed,
and pertinent. There must be a unified organization (introduction, body, conclusion), thesis
or point of view, enough supporting details, and cohesive transitions between the ideas. One
must be able to synthesize the information and present it in an organized fashion. Weigle
(2002) contends that content is greater than facts but how facts are arranged to constitute a
coherent message. Language Use (Linguistic Fluency and Accuracy): This is a spontaneous
component. Testers test for grammatical correctness, adequate use of lexis, pronunciation,
intonation, and rhythm. Fluency, usually a gauge of the ability to speak incessantly and
effortlessly with little pause or repetition, is also a salient characteristic. In EFL contexts,
nevertheless, intelligibility needs to take priority over native-like accuracy sometimes.
Skehan, in 1998, refers to the accuracy, fluency, and complexity trade-off as a pointer that
an effective test should meet all three. Delivery and Presentation Skills: This is how the
message is delivered. It encompasses the vocal features (volume, pace, clearness), non-
verbal signals (eye contact, body language, stance), and engagement of the audience. The
proper use of visual aids (e.g., PowerPoint presentations) is also examined, ensuring that
they add to but never dislodge the presentation. Brown (2004) writes that delivery elements
play a great role in how the audience accepts and understands. Audience Interaction and
Engagement (Pragmatic Competence): A presentation is not an individualistic activity but a
communication performance involving the audience. This aspect is concerned with how the
presenter communicates with the audience, engages them, addresses their concerns, and
successfully handles the Q&A session. It encompasses answering queries appropriately,
detailing points, and exhibiting listening cues. Bachman and Palmer's (1996) communicative
language ability model is pragmatic competence-based, and it can be seen quite clearly from
the interaction with the audience. Subjectivity and Biasness Markers may grade differently
either on personal expectation or on cultural concepts of good speaking. To combat this,
Ferris and Tagg (1996) propose multiple raters or moderation practices. Learner Anxiety:

Test anxiety can introduce bias. Zhang and Head (2010) point out that anxiety can lead to
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poor delivery with good content knowledge. Teachers can establish a stress-free atmosphere
and give practice time before formal testing. And Cultural Variation: Eye contact
expectations, formality, or audience participation vary from culture to culture. Byram (1997)
suggests that examiners are always sensitive to such differences and do not mark students
for culturally mediated behavior. Assessment of EFL speaking presentation skills ought to
be a holistic, integrated process with more than just language proficiency. Proper assessment
should consolidate the quality of content, language, delivery, and management with the
audience. The use of rubrics, reflective tools, and inclusive practices enables students to get
constructive comments and become effective communicators. Lastly, one does not set out to
score but to endow the students with oral communication competence vital for good

academic and practical communication.
2.2. Authenticity in Language Learning

2.2.1. Defining Authenticity:

The principle of authenticity in language pedagogy is a multifaceted construct,
encompassing the integration of authentic materials, the design of authentic tasks, and the
creation of authentic learning contexts. Authentic materials are defined as resources not
originally designed for instructional purposes but employed to provide learners with genuine
linguistic input. Authentic tasks necessitate learner engagement in language use that mirrors
real-world communicative acts. Authentic contexts refer to learning environments that
simulate or replicate genuine settings. According to Ebrahimpourtaher and Hamidi (2015),
authentic materials are those sourced from real-world communicative settings and
repurposed for classroom use to offer realistic language exposure. It is posited that their use
enhances communicative competence and cultural understanding by reflecting natural
language use patterns. Authentic tasks, conversely, involve pedagogical activities that
simulate real-life language applications, thereby encouraging learners to interact with the
language in a naturalistic manner. The pedagogical challenge lies in the confluence of sound
instructional design principles and the accurate representation of real-world language use
(Beatty, 2015; Taylor, 1994). Authentic contexts pertain to learning environments
intentionally designed to emulate real-world settings, thus affording learners a sense of
realism in their language practice. Notably, the classroom itself constitutes an authentic

context, representing a genuine and significant environment for learners (Taylor, 1994).
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The concept of authenticity is fundamental to understanding motivation and
engagement in diverse human experiences, spanning from learning environments to
professional settings and consumer interactions. When individuals operate in a manner
consistent with their genuine selves, it fosters a deeper sense of intrinsic motivation, which
in turn fuels greater involvement and satisfaction. This link between being true to oneself
and feeling driven is well-supported by various research findings, consistently pointing to
the benefits of authentic behaviors. A study by Klipfel 2014 on information literacy
instruction demonstrated that students who had the agency to choose topics aligned with
their interests showed significantly higher levels of motivation and achieved better learning
outcomes compared to those who did not. This suggests that when learning resonates with
an individual's identity and interests, their engagement and learning are markedly enhanced.
In the workplace, research by Bosch and Taris in 2018 has established a correlation between
authenticity and higher levels of self-determined motivation, which subsequently contributes
to greater well-being and engagement at work. Moreover, authentic leadership styles have
been shown to create a climate that fosters psychological empowerment among employees,
further boosting their motivation and involvement (Uluturk et al., 2024). Even in customer
experiences, particularly in sectors like hospitality, the perceived authenticity of a brand
significantly influences how engaged customers become and their intentions for future
behavior, as shown by Rosado-Pinto and Loureiro's 2023 work. A positive and authentic
brand encounter strengthens customer engagement, highlighting the strategic importance of
authenticity for achieving a competitive edge. It's also crucial to recognize the potential
complexities. While authenticity generally promotes motivation and engagement,
individuals may experience negative effects if they feel pressured to present a certain image
of authenticity that doesn't align with their internal sense of self, potentially undermining
their intrinsic drive. This highlights the multifaceted nature of authenticity in various social

contexts.

The field of second language acquisition has been significantly shaped by several key
theoretical frameworks concerning language proficiency and development. Hymes's concept
of 'communicative competence' emerged as a critical expansion of Chomsky's notion of
linguistic competence, arguing that language mastery transcends mere grammatical
knowledge to encompass the pragmatic ability to utilize language appropriately within

diverse social contexts. This competence comprises grammatical, sociolinguistic
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(appropriateness), discourse (cohesion and coherence), and strategic (repair mechanisms)
dimensions. Complementarily, Vygotsky's 'Sociocultural Theory' (SCT) posits language
learning as an inherently social and culturally mediated process. Within this framework,
language acquisition is viewed as developing through interpersonal interaction, with cultural
context serving as a fundamental influence. Key SCT constructs include the Zone of
Proximal Development (ZPD), which underscores the facilitative role of interaction with
more knowledgeable individuals in learning, and the understanding of language as a crucial
cognitive tool. While Krashen's 'Input Hypothesis' does not solely address authentic
language use, it emphasizes the primacy of 'comprehensible input' (i+1) — language that is
understandable with contextual support — for language acquisition. Authentic materials are
often cited as rich sources of such contextualized input, deemed essential for the acquisition
process. Long's 'Interaction Hypothesis' foregrounds the role of interaction and the
negotiation of meaning in second language development. Engaging in authentic
communicative tasks necessitates active efforts to achieve mutual understanding, thereby

fostering language acquisition.
2.2.2. Authentic Materials and Tasks:

The use of authentic materials in language instruction enjoys universal goodwill
among scholars and practitioners. There is a consensual agreement that such materials make
a significant contribution to the learner benefit, which comprises enhanced motivation and
interest that, in turn, serves to facilitate the development of their communicative competence
(Guariento & Morley, 200;Wilcox et al., 1999). Empirical evidence also invariably shows
the effectiveness of engaging learners with authentic texts. For example, research shows that
reading such texts is crucial in enhancing reading comprehension due to the exposure of new
words and sentences (Bacon & Finneman, 1990; Berardo, 2006). Harmer (1991) points out
the effectiveness of authentic materials in teaching reading as well as listening skills to
students. Furthermore, Allen et al.'s (1988, in Baird, 2004) research shows that training
students in strategies for reading actual texts can influence their target language writing skills
positively. Drawing on the insights of Hadley (1993) and Rogers and Medley (1988), it's
argued that to achieve functional proficiency and enable real-world communicative language
use, learners must encounter authentic language within the classroom environment. For

language learners aiming to truly communicate effectively, authentic resources are vital. By
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providing genuine, real-world contexts through things like news, videos, and audio, these
materials significantly boost both linguistic abilities and cultural awareness. They allow
students to experience the language as it's naturally spoken, which is crucial for moving
beyond just knowing the theory to actually using the language. Interacting with these real-
life examples directly improves reading and speaking skills. Furthermore, exposure to a
variety of authentic materials helps learners develop fluency and the ability to adapt their

communication in different situations.
2.2.3. Authenticity and Oral Communication:

Speaking authentically, meaning using natural speech patterns in real-world contexts,
significantly improves how well someone can present orally. Incorporating various types of
resources and practicing real-life scenarios allows learners to develop a more effective and
engaging presentation style. This not only builds their self-assurance but also deepens their
understanding of how to connect with an audience and deliver content effectively. The use
of natural speech makes presentations more relatable and engaging, as seen in educational
settings that employ multimedia to teach pronunciation and intonation (Busa, 2010).
Furthermore, engaging in dramatic activities provides opportunities for learners to practice
their oral skills in authentic settings, which leads to improved performance when presenting
to actual audiences (Lee & Liu, 2021). Authenticity in public speaking can help learners
overcome anxiety, as it provides them with real experiences that are a replica of reality.
Authentic experiences allow learners to practice and perfect their skills in a supportive
environment, a method that minimizes nervousness and builds confidence. It is backed by
varied strategies and methods that have been researched in academic literature. Authentic
Audience Experience The concept of a "speech choir" enables learners to experience real
audience situations that are crucial in eradicating the fear of public speaking. The method
involves students performing before real audiences, and this makes them adapt to different
contexts and receive immediate feedback, hence creating their confidence and overcoming
fear (Emel, 2018). Real audience experiences are more effective than the traditional
classroom setting since they enable learners to practice with real audiences, thus closing the
practice-actual experience gap (Emel, 2018). Role-Playing and Presentation Skills Guided
presentation and role-play methods have been determined to improve students' public

speaking skills and confidence. The methods simulate real-life scenarios where students
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rehearse and become accustomed to public speaking, hence reducing anxiety (Sukmasetya
& Dwihantoro, 2024). This kind of training not only improves both verbal and non-verbal
communication skills but also makes students bolder to speak in public, which is required
for reducing the anxiety off public speaking (Sukmasetya & Dwihantoro, 2024). Virtual
Reality and Realistic Learning Virtual reality (VR) technology offers a new way of
presenting realistic learning experiences. Imilating real speaking contexts, VR allows
learners to practice public speaking in a imitation but real environment, which can reduce
nervousness ands and improve communication (Huang, 2024). Language instruction based
on VR has been found to enhance the levels of competency and confidence of students, hence
serving as a possible tool for alleviating fear of public speaking (Huang, 2024).While
authenticity in public speaking is a beneficial approach, it is important to recognize that not
all students respond equally to these practices. Others require additional help, such as
psychotherapy or personalized coaching, to effectively overcome their phobia of public
speaking. Merging authentic experiences with other types of therapy can generate a more

integrated treatment for public speaking-fearful students (Chen, 2016).

2.3. TED Talks as a Pedagogical Tool in EFL

2.3.1. Characteristics of TED Talks:

TED (Technology, Entertainment, Design) is a non-profit organization. That publishes
various speeches and conference reports online. Since 2006, a TED Talk has been a video
used to spread ideas to people across the world. TED Talks are distributed primarily through
YouTube and have become popular worldwide due to the dissemination of ideas. They aim
to inspire the audience and share various activities and concepts worth spreading. The talks
address pressing issues and innovative discoveries in technological development, design,
society, culture, education, human rights, etc. (Baeva, 2017). The average length of a talk is
18 minutes, and among the speakers, you can find some of our most renowned
contemporaries, such as David Cameron, Bill Gates, Richard Dawkins, Joanne Harris, and
many others. There is a vast variety of subjects and topics, making the talks ideal for both
teaching English for specific professional and academic purposes (perfect for students of
social and political studies, economists, market researchers, and so on) and for enhancing
general cultural and social awareness. As Baeva, E.M. (2017) stated, TED Talks are modern,

well-structured speeches that are often accompanied by visual aids, such as graphs, pictures,
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tables, charts, and video clips. They can be used in preparing the students for delivering their
presentations and speeches, with a focus on presentation techniques and skills. Although
TED Talks are inherently structured and pre-planned, they frequently exhibit characteristics
associated with authentic speech. Typically, speakers in these presentations articulate a
genuine communicative purpose-whether to inform, persuade, or inspire-thereby mirroring
the functions of real-world communication (Giles, Coupland, & Coupland, 1991).
Furthermore, the passion and enthusiasm displayed by TED Talk presenters align with the
concept that authentic speech is intrinsically linked to the speaker's identity (Lave & Wenger,
1991). The emphasis placed on fluency and intelligible pronunciation in effective TED Talks
also underscores the importance of these linguistic features for successful communication
(Ghasemi & Mozaheb, 2021; Pardede, 2018).Web-based video websites have changed the
face of language learning, offering genuine and engaging material, which transcends the
limitations of conventional textbooks. TED (Technology, Entertainment, Design) Talks is
just one website that has made its way into becoming a particularly useful pedagogical tool
in English as a Foreign Language (EFL) context. Originally conceived as a gathering where
leading thinkers and doers share "ideas worth spreading," TED Talks have grown into a
global phenomenon, offering at no cost thousands of short, powerful speeches on nearly any
topic under the sun. Their appeal as a classroom teaching resource in EFL contexts lies in
their combination of authentic language use, varied content, and motivating presentation
modes, which provide learners with a rich, multimodal learning environment that closely
replicates authentic communication situations (e.g., Crosthwaite, 2016; D'Angelo &
Johnson, 2012).Use of TED Talks in EFL teaching also complies completely with CLT
principles of using authentic materials and authentic activities that allow for genuine
communication and substantial interaction (e.g., Richards & Rodgers, 2014). Unlike scripted
textbook dialogue or truncated listening practice, TED Talks present learners with unscripted
speech, varied accents, and a wealth of discourse features spoken by masterful speakers. This
exposure not only builds receptive abilities (reading and listening through transcripts) but
also provides productive models of skills (speaking and presentation). Interdisciplinarity
also provides the ability to teach content-based learning, whereby language acquisition is
incorporated with the exploration of engaging ideas, thereby supporting learner interest and
motivation (e.g., Lightbown & Spada, 2013). The informative and persuasive nature of TED

Talks also presents fertile ground for developing argumentation and critical thinking skills,
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thus enabling EFL learning to go beyond the linguistic level of acquisition to higher-level
cognitive processes. TED Talks have proven to be a precious resource in EFL instruction
based on their distinctive characteristics, which correspond with modern methods of
language instruction. Their use in language teaching presents several advantages, developing

learners' linguistic ability, cultural consciousness, and critical thinking.
1. Authentic Language Exposure:

One of the main strengths of TED Talks is that they provide natural language input. As
opposed to artificially constructed textbook dialogues, TED Talks provide real language
use, such as varying accents, speech speed, and colloquial expressions. Exposure to these
is advantageous to the learner in the sense that it allows them to form listening
comprehension skills to apply in real-world environments. As Gilmore (2007) testifies,
natural material like TED Talks bridges the gap between learning language in class and

using the language.
2. Diverse Topics and Perspectives:

TED Talks consist of diverse topics, including technology, education, psychology, and
global issues, expressed by speakers with different professional and cultural
backgrounds. The diversity not only expands learners' vocabularies in different fields but
also enriches intercultural competencies. As Lopez-Carril et al. (2020) attest, the delivery

of diverse topics enriches learners' critical thinking and broadens their horizons.
3. Engaging Visual and Verbal Content:

Both visual and verbal modes of communication in TED Talks support diverse learning
styles. Visual cues such as body language, facial expressions, and on-screen images
improve comprehension and retention of information. Multimodality in TED Talks,
according to Losada et al. (2017), supports better comprehension and keeps learners

engaged.
4. Modeling Effective Communication:

TED speakers demonstrate effective public speaking competencies like clarity, well-
structured presentation of information, and strategies for engaging the audience. Students

can imitate and learn effective communication strategies by viewing and studying these
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presentations. Newton and Nation (2020) assert that TED Talks are good models for

presenting formal speaking competencies in the EFL classroom.
5. Accessibility and Supplementary Materials:

TED Talks are readily available on the internet, most often as transcripts and subtitles in
multiple languages. These facilitate students with different levels to read along and
reinforce learning. With the availability of auxiliary materials, it is also feasible to
prepare integrated skills exercises like listening practice and vocabulary construction

exercises.
6. Promoting Learner Autonomy:

The fact that TED Talks are accessible outside the classroom facilitates learner autonomy
in learning a language. The fact that learners can pick talks based on their own interest
makes them able to undertake independent learning, thus increasing motivation and
relevance. Such autonomy is in line with the principles of learner-centered language

learning methodologies.
7. Facilitating Integrated Skills Development:

TED Talks allow the practice of several language skills simultaneously. For example,
listening can be practiced by viewing a talk, speaking can be developed through
summarizing or discussing the talk, reading can be strengthened through analysis of the
transcript, and writing can be developed through writing reflections or reviews. This
holistic development replicates actual language use and facilitates general language

competence.
8. Developing Critical Thinking and Discussion:

The intellectual challenge of TED Talks challenges students to think and also to make
their instructors think. The struggle with tough ideas and varied viewpoints encourages
students to communicate, advocate for themselves, and hear opposing viewpoints,
thereby enhancing their analytical and communication abilities. Cumulatively, the
distinct features of TED Talks-authenticity, understandable length, multimodality,
diverse and interesting content, and model status as a good public speaker-cumulatively

merge to make them an extremely effective and versatile instructional tool in the EFL
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classroom. They provide engaging, interactive input that not only builds language skills
but also higher thinking, cross-cultural sensitivity, and essential 21st-century
communication skills and thereby bridges the gap between classroom learning and actual
communicative requirements, particularly suitable for contexts like Algeria, where
exposure to actual English input may be limited and Incorporating TED Talks into EFL
instruction is an innovative and multi-faceted approach to language learning. Their
authentic content, diverse topic variety, and engaging presentation not only enhance
linguistic competence but also foster critical thinking, cultural awareness, and learner
independence. Utilizing the unique characteristics of TED Talks, language instructors
can create attractive and meaningful language learning processes that will prepare

learners to handle authentic communication.
2.3.2. Pedagogical Applications of TED Talks:

Listening is one of the most important aspects of teaching languages. Students must
be able to hear and grasp the speaker to communicate effectively. To master English as a
foreign language, pupils must first develop their listening abilities (Izzah et al., 2020).
Cintami Velia Saria & Iis Sujarwatia (2023), based on their findings, argued that TED Talks
could promote participants’ skills, communication skills, and self-confidence. Many talks
can be hard to understand due to the complex nature of the subject. When choosing a talk
for the class, it is important to consider both the content's suitability for students and
appropriateness to their level of proficiency. According to Lusik HOVAKIMYAN (2022),
teachers should select interesting and relevant topics, define the purpose for listening, and
design tasks that suit the particular talk. In addition to enhancing listening skills, TED Talks
can be used for other purposes as well. For example, they provide excellent observation
material for teaching public speaking and presentation skills. TED Talks produce authentic
learning opportunities, stimulate learner autonomy, and aid student-centered instruction. One
advantage of TED Talks over listening tasks in a textbook is that talks are longer, so the
students are exposed to more listening time. According to Chang and Huang (2015), TED is
a video that contains a good presentation with excellent topics or opinions from native
speakers that can improve students’ language learning. Learning vocabulary can be
approached in various ways, one of which is listening to TED Talks as an authentic medium

for English language learning. Listening is a fundamental component of effective
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communication and plays a crucial role in language acquisition, as well as helping learners
grasp new vocabulary. Moreover, technology enables students to access a wide variety of
information and interact with anyone, anywhere, anytime through audio-visual media
(Sondy & Mandasari, 2023; Thuy & Tuyen, 2024). According to Faiqah et al., 2024; Fitria,
2022; Hadi, 2022; Hamza, 2019; and Karimah, 2022, students perceive learning English
vocabulary through watching TED Talks on YouTube as highly beneficial. Gunawan et al.
(2023) confirm that students hold largely positive views of using podcasts/TED Talks in and
outside the classroom. Sari and Sujarwati (2023) state that watching TED Talks helped their
respondents develop their listening abilities and expand their vocabulary. To give engaging
presentations, presenters must possess a large stock of vocabulary; there is a mutual
relationship between the ability to deliver compelling presentations and the amount of
vocabulary one has. Presenters with a rich vocabulary can use various equivalents of the
same word to express target meanings. In contrast, presenters with a limited vocabulary
repertoire often get stuck at certain points during the presentation due to their inability to
express themselves appropriately. The study by Al-Siyabi and Al-Aliyani (2024) explored
the use of TED Talks videos to enhance critical thinking skills among seventh-grade Omani
students. The research suggests that TED Talks can be a valuable tool in developing critical
thinking skills. Participant students have demonstrated a sort of critical thinking skill, such
as analytical skills. They tried to understand the presented topic thoroughly. They used to
keep asking questions about what they didn’t know in the presented information, so they
used to go deeper and investigate further. Also, they developed some written critical thinking
skills, such as jotting down some information, phrases, collocations, and words to reuse them
in other linguistic tasks, such as writing tests and quizzes. Besides, students showed some
self-regulated learning skills that have contributed to developing their CT, such as planning
well for what topic they would search in the target platform and which presentation to select,
in addition to considering the duration of the video. When a person speaks, they go through
a mental process that allows them to convey their thoughts and feelings to an audience.
Various learning resources can be used to promote students' speaking performance, one of
which is using TED Talks. TED Talks have emerged as a powerful educational tool, offering
students a unique opportunity to enhance their delivery, content, and engagement skills. TED
Talks offer a valuable resource for enhancing students' communication skills. By providing

diverse models of effective public speaking, they allow students to observe and analyze key
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elements of delivery, such as nonverbal communication (including eye contact and body
language), vocal variety, and stage presence. This analysis, as Al-Siyabi and Al-Aliyani
(2024) suggest, can then inform students' development of presentation skills. Furthermore,
TED Talks demonstrate effective content development through the use of storytelling, clear
structuring of ideas, and the ability to simplify complex concepts. Finally, TED Talks model
strategies for audience engagement, emphasizing the importance of connecting with the
audience, maintaining interest through varied techniques, and employing persuasive
communication. Public speaking skills are essential soft skills that students need throughout
life. Particularly for EFL students because it is highly required in their professional lives,
TED videos can help improve speaking skills and vocabulary retention. TED Talks represent
a good opportunity for students to practice with authentic materials. These talks have been
delivered by native speakers of English; thus, they encourage non-native speakers to give
similar presentations on their own. In addition, authentic materials help learners too take up
new vocabulary for future use. Among the four language skills, speaking is the highest skill
to correlate with anxiety level. L2 learners may experience some level of speech anxiety
regardless of their confidence level. In a public speaking course, the main interest of
instructors is to enhance learners’ self-confidence hand in hand with their cognitive and
academic presentation skills. Marsh (2017) concurs that when learners take public speaking

courses, they may depend on how comfortable they are speaking in front of an audience.

2.3.3. Challenges and Considerations:

The linguistic features of many TED Talks can be a barrier for language learners.
Students with limited English skills often do not understand sophisticated vocabulary,
complex grammatical structures, or the overarching themes presented by TED Talk speakers.
This mismatch between what the students can understand and what is provided to them can
result in frustration, lack of motivation, and little or no learning, commonly known as
Krashen’s affective filter theory. Some TED Talks, along with their specific cultures, are
integrally difficult for language learners. Certain speakers draw upon specific cultural
contexts, social norms, historical events, or unique eccentricities associated with particular
groups. Students from many diverse cultures have a lack of common cultural understanding

and tend to be aimless when it comes to understanding the speaker’s message and their
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intention, which greatly hinders (Hall, 1976). Literature suggests that the use of TED Talks
in learning a language depends on having reliable technology, and students need access to
computers, tablets, or smartphones. Not every student having access to these tools can
worsen the digital divide and limit opportunities for some learners (Warschauer, 2003).
Considering the different levels of proficiency and modes of learning of language learners
(Nunan, 1999), simply presenting authentic materials, such as TED Talks, does not suffice.
As Berardo (2006) explains, while authentic materials are incredibly useful, they must be
thoughtfully tailored to the learner’s level of language competency for effective utilization.
Received iput that is understandable to the learner (Krashen, 1985; Littlewood, 2004) is
highly important, and so educators need to choose talks that are easy to comprehend or those
that can be adjusted to fit the learners' ability. Furthermore, as Gilmore (2007) postulates,
authenticity perceived by the learner is essential, meaning that materials must be appropriate
and interesting. Practical suggestions by Lee and Lee (2000) on the selection and adaptation
of video materials can also be applied to TED Talks and include pre-viewing, focusing tasks,
and supplemental resource materials. Tomlinson (2012) points out the overarching principle
of materials development, where modification to suit the learner's needs is essential for
effective language learning. With appropriate selection and adaptation of TED Talks,
educators can improve learner motivation (Peacock, 1997) and experience-optimizing the
learning experience. While TED Talks offer many benefits for teaching English as a foreign
language (EFL), their inclusion in the curriculum is not without issues. Teachers must take
care to adequately address some of the pedagogical, logistical, and learner-related concerns
to be most effective. Being cognizant of and resolving these potential hindrances is
significant for the effective and equitable inclusion of TED Talks as a pedagogical tool,
particularly in nations like Algeria, where specific infrastructural and cultural contexts might

exacerbate some of the issues.

1. Linguistic and Cognitive Challenges for Learners:

Despite the apparent "accessibility" of most TED Talks, their genuineness can prove
quite challenging for EFL learners, especially the lower proficiency ones. Pace and
Complexity of Authentic Speech: Natural delivery pace, even at 18 minutes, as well as
complicated sentence patterns, idiomatic expressions, and advanced vocabulary, can
prove challenging for intermediate or even advanced learners (e.g., Vandergrift & Goh,

2012). Contrary to simplified text reading, TED speakers don't monitor their own speech
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for non-native speakers. This can lead to frustration and reduced understanding unless
adequately scaffolded. Specialized Vocabulary and Concepts: Most TED Talks reference
specialized domains (e.g., neuroscience, artificial intelligence, or urban planning).
While this offers exposure to academic vocabulary, the prevalence of technical lexis and
abstract concepts may prevent those with limited background knowledge from
understanding (e.g., Nation, 2001). Teachers will have to pre-teach major vocabulary
and concepts or select lectures whose subject matter is very accessible. Cultural and
Contextual References: There are instances wherein the speakers make cultural
references to Western history, culture, or specific socio-political issues that would be
foreign to EFL learners from different cultural backgrounds, e.g., those in Algeria.
Failure to identify these subtle references will lead to confusion or failure to grasp the
message or intended humor of the speaker. (e.g., Spencer-Oatey, 2008).Accent
Variation: While it is advantageous for learners to be familiar with several accents,
access to a wide range of accents (British, American, Australian, and speakers of non-
native English) in the TED archive may initially be overwhelming for learners
accustomed to a single dominant accent used in their home curriculum. This calls for
explicit instruction in listening strategies and repeated exposure (e.g., Bradford &
Brown, 2004).

2. Pedagogical and Instructional Questions:

Successful integration of TED Talks calls for careful pedagogical planning and poses
significant difficulties for teachers: Teacher Training and Expertise: Teachers need
special training and expertise not only in selecting the appropriate talks but also in
designing effective pre-, during-, and post-listening activities. To show a video with no
specific tasks is unlikely to offer a great deal in language learning terms (e.g., Nation &
Newton, 2009). Teachers must be able to guide learners through the linguistic and
cognitive challenges. Time Management: As noted above, even 18-minute speeches will
consume a significant amount of classroom time if used efficiently. Pre-teaching,
repeated listening, understanding checks, class discussion, and follow-up activity can
soon occupy the whole of a lesson or more and can cut across other curriculum goals
(e.g., Mishan & Timmins, 2015). Task Design and Scaffolding: Task design appropriate
to learning objectives and students' levels of proficiency is necessary. Tasks need to be

more than just comprehension questions to provoke critical thinking, analytical skills,
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and communicative output. Over-scaffolding makes the activity overly and perhaps
unnecessarily easy; under-scaffolding, on the other hand, causes frustration with the
activity. Assessment Integration: Assessing and evaluating learning outcomes from TED
Talk activities is also challenging. The assessment should not only indicate
comprehension but also, quite importantly, the ability to analyze the content, synthesize
information, and articulate opinions, perhaps through follow-up discussions,
presentations, or written responses (Brown, 2004).

3. Logistical and Infrastructural Constraints:

In the vast majority of EFL contexts, particularly in developing nations like Algeria,
infrastructural and logistical limitations can severely limit the effective use of web-
based video materials:Internet Bandwidth and Connectivity: Stable and fast internet
bandwidth is the prerequisite for streaming TED Talks. In the majority of Algerian
schools or even homes, internet speeds can be slow, unreliable, or nonexistent, causing
buffering, interruptibility, and frustration (e.g., Al-Jarf, 2008, on technology integration
challenges in the MENA region). Access to equipment: A computer, projector, speaker,
and sufficient classroom space to easily view and review video material are necessary.
The majority of schools may lack proper technical infrastructure or technical support
maintenance. Power Outages: Routine power outages, a common occurrence in some
places, will disrupt lessons that depend on electronic equipment, making planned
activities impossible. Digital Divide: Even where the institution has infrastructure, not
all students will have equal access to computers or to reliable internet at home,
preventing the possibility of reviewing discussions or completing assignments outside
class (e.g., Warschauer, 2003). This will further reinforce differences in opportunity to
learn. Censorship or Access Barriers: While more or less open, there could be periodic
institutional or state firewalls or filters blocking access to some web content, such as
particular TED Talks, although less so with TED.

4. Motivation and Engagement Variation:

While generally stimulating, the impact of TED Talks on motivating students is by no
means inevitable for every learner and can, in fact, be quite unpredictable: Topic
Relevance and Interest: While diversity of subject matter is a strength, not every topic
will appeal to every learner. Teachers must select talks that should hold interest for the

majority of students or allow student choice where feasible. Overexposure or Repetition:
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When TED Talks are used too much or too often without task switching or follow-up
exercises, students get "TED Talk fatigue" and see a decrease in motivation (e.g., Ellis,
2008, on language learning motivation). Difficulty Perception: When learners
consistently struggle to understand due to language difficulty or pace, their motivation
levels decrease. Scaffolding plays a crucial role in maintaining a sense of achievement
and preventing demotivation.

5. Issues to Keep in Mind for Integration:

In order to minimize these problems, the following are most critical for EFL teachers
implementing TED Talks: Careful Selection: Educators need to select talks based on
learners' levels of proficiency, topic interest, linguistic elements, and clear-to-notice
pedagogical objectives. Pre-listening activities must be carefully planned in order to
access previous knowledge and prepare learners for challenging terms or concepts.
Strategic Scaffolding: Various scaffolding techniques must be employed. This includes
the strategic use of transcripts and subtitles, pre-teaching lexis, providing graphic
organizers, chunking speech into manageable pieces, and repeated listening
opportunities (e.g., Pica, 1994, on comprehensible input and modified
interaction).Varied Task Design: Go beyond simple comprehension questions. Design
tasks that elicit critical analysis, argument, summarizing, note-taking, and ultimately,
productive output (writing or speaking). Examples are mind mapping, taking the
speaker's position against, or preparing mini-presentations as a response. Balanced
Integration: TED Talks need to complement, and not replace, other language learning
activities. They form part of an extended pedagogical toolbox.Technology
Preparedness: Educators should prepare for and expect potential technological failures
by having alternative measures (e.g., downloaded videos, alternative activities).
Develop Critical Thinking: Make the learners analyze the content, arguments of the
speaker, and rhetorical moves employed, rather than receiving the information
passively. In conclusion, while TED Talks contain an unparalleled authentic source of
EFL instruction, their effective integration hinges on a thorough understanding of the
problems that they present. By reflective thought about linguistic and cognitive needs,
pedagogically sound structuring of activities, bridging logistical challenges, and
maintaining learner engagement, teachers can unlock the immense potential of TED

Talks towards rendering a contribution to communicative competence and higher-order
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thinking skills in EFL learners under conditions like in Algeria. Disregard for these may

make them pedagogically less potent and yield less efficient learning outcomes.

2.4. The Context of El-Bachir El-Ibrahimi University of Bordj
Bou Arreridj

2.4.1. The EFL Context in Algeria:

The way English as a Foreign Language is approached in Algeria is driven by a
curriculum that understands English's global importance. Integrating English with French is
a deliberate move within the Algerian educational framework to build students' overall
language skills. However, the actual implementation of this vision is where things get tricky.
Issues with teaching methods, often geared towards testing rather than real communication
(Smail & Djawad, 2018), and a lack of specialized training for many EFL teachers in areas
like ESP (Boudersa, 2018) create significant hurdles. Consequently, students often struggle
with producing English, particularly in writing and speaking, which can be linked to
insufficient practice and a lack of engaging learning environments (Bourouba, 2012).
Furthermore, the multilingual context of Algeria, with the presence of Arabic, French, and
Tamazight, adds another layer of complexity that can impede the process of learning English

(Rouabah, 2022).
2.4.2. The Specific Context of Third-Year English Students:

The academic and linguistic profile of third-year English majors at El-Bachir El-
Ibrahimi University in Algeria highlights a growing emphasis on oral presentation skills,
recognized as vital for their future academic and professional lives. However, these students
frequently encounter difficulties in delivering impactful presentations, particularly in
maintaining audience connection and achieving fluent expression. While their general
English proficiency ranges from intermediate to advanced, specific challenges arise in oral
communication aspects like pronunciation and fluency (Ati & Parmawati, 2022). Common
presentation hurdles include issues with eye contact, the effective use of visual aids, and the
ability to articulate their ideas independently (Pefia, 2015). The significance of these skills
for their professional readiness cannot be overstated, as strong oral presentation abilities are

directly linked to enhanced employability (Zivkovié, 2014). Engaging in presentations also
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plays a crucial role in fostering critical thinking and self-evaluation, thereby motivating
students to enhance their overall language proficiency (Ati & Parmawati, 2022). Current
instructional strategies often involve providing structured frameworks for presentation
design, with a focus on integrated skill development (Zivkovié, 2014). Assessment methods
typically evaluate both linguistic accuracy and fluency, with educators employing various

techniques aimed at improving students' speaking performance (Ghermaoui, 2018).
2.4.3. Rationale for the Study:

The existing body of literature reveals a notable deficiency in research concerning the
specific application of TED Talks to the enhancement of oral presentation skills within the
unique context of El-Bachir El-Ibrahimi University. While prior investigations have
explored the benefits of TED Talks for improving speaking proficiency across various
educational settings, there is a discernible lack of scholarly attention directed towards this
particular institutional environment. This research endeavors to address this identified gap
by examining the effective integration of TED Talks into the curriculum as a means of
strengthening students' oral presentation abilities. The engaging nature of TED Talks has the
potential to motivate students and enrich their learning experience (Rudneva, 2023).
Furthermore, they serve as exemplars of effective communication, seamlessly blending
entertainment with educational content, a particularly valuable attribute for students in
technical disciplines such as engineering (Rubio, 2024). Empirical evidence suggests a
significant positive correlation between the use of TED Talks and improvements in students'
oral presentation skills, with a meta-analysis indicating a substantial positive effect on
speaking proficiency among university students (Patty, 2024). Moreover, specific studies
have demonstrated that exposure to TED Talks correlates with increased student confidence

and reduced anxiety in presentation scenarios (Salem, 2019).
2.5. Summary and Conclusion:

To summarize, this chapter highlights the significance of presentation skills for EFL
students and the effectiveness of TED Talks as a motivating, authentic teaching resource. To
fill an existing gap regarding their influence, this research will examine the impact of TED
Talks on the oral presentation skills of third-year English students at El-Bachir El-Ibrahimi

University. Drawing from the literature on authentic language use, this study hopes to add
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value to instructional EFL research in Algeria.

Chapter 02: Research Methodology

3. Introduction:

The present research aims to explore the use of TED Talk videos in enhancing oral
presentation skills. It also seeks to determine students' attitudes toward using TED Talk
videos to improve public speaking. Chapter one consists of a literature review on public
speaking skills and TED Talk videos. This chapter outlines the theoretical framework of the
study, detailing the research design and strategy. Additionally, it provides information about

the participants, data collection methods, research instruments, and data analysis techniques.
3.1. Research design:

A research design encompasses techniques and approaches that outline problem
investigation. Saleem and Batcha (2014) cited research design as “the setting of the
conditions of gathering and analyzing information in such a way as to maximize usefulness

to the aim and purpose of the research with minimal expenditure of effort.” Akhtar (2016, p.
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1) explained, "Research design can be regarded as the architecture of a research; it is the
binding component that integrates all the components in a research project; in brief, it is a
blueprint of the intended research undertaking.” Due to the time and circumstances, this
research is an experimental case study. It adopts a mixed-methods approach, allowing the

researcher to utilize various types of data and strategies.
3.1.1. Research approach:

Grover (2016) described the research method as a convergence of general methods and
specific techniques for data collection, analysis, and interpretation concerning prior
assumptions. In this study, a mixed method utilizing both qualitative and quantitative
approaches is employed. Chen (2006) clarifies that "mixed methods research is the
systematic fusion of qualitative and quantitative methods in a study or evaluation" (p. 1).
This mixed methods approach has several advantages that support a researcher's work. Clark
and Creswell (2014) suggested that using both qualitative and quantitative methods in a

single research study offers greater benefits than a single method.

This research attempts to find answers regarding the attitudes of students toward applying
authentic TED Talks videos to enhance EFL speaking proficiency and attempts to answer
questions systematically. As such, collecting data from a targeted population via

discussions and surveys justifies applying a mixed research method.
3.2. Population and sampling:

A sample is a group of people who will participate in the study. The population
includes all individuals of interest. Usually, there is no available data for every individual in
a population (Hanlon & Larget, 2011). Quantitative sampling techniques are divided into
two major categories: random sampling or probability sampling and non-random sampling
or non-probability sampling, as proposed by Darmawan (2014). The researcher used random
sampling for the questionnaire and interviewed 6 students using a non-random sampling
technique in this study. In this research, the population consists of third-year students (N=50)
in the Department of Languages and Literature at Mohamed El Bachir El Ibrahimi

University.

3.3. Instruments:

42



This research employed two significant data collection tools: a semi-structured
interview and a questionnaire administered to EFL learners. The researcher employed both
qualitative and quantitative approaches to achieve a better understanding of the research
questions than would be attained with a single approach. This is in agreement with the

perspective offered by Creswell & Clark (2007).
3.3.1. Questionnaire:

The pre- and post-intervention questionnaire is the initial instrument adopted in this
study to gather quantitative data, as intended for EFL students at El Bachir El Ibrahimi
University, to identify their perceptions of the effectiveness of TED Talks videos in

enhancing oral presentation performance. The questionnaire had one section:

The second section of the questionnaire relates to students' perceptions of using TED
Talks videos to enhance their speaking ability. It involves 15 items to examine students'
attitudes and opinions regarding the effectiveness of TED Talks videos in enhancing their
oral presentations. The 5-point Likert scale (Strongly Disagree, Disagree, Neutral, Agree,
and Strongly Agree) is used to find the extent to which they agree with the statements

presented.
3.3.2. Interview:

The second method employed in this study to gather qualitative data is the semi-
structured interview. Gillham (2000) describes it as a dialogue between an interviewer and
an interviewee, where the former seeks specific responses from the latter for a defined
purpose. In addition, according to Fox (2009), the interview is a significant method for
collecting data, characterized by verbal interaction between the researcher and the
participant. The researcher selected this tool for its ability to capture both the breadth and
depth of participants’ responses effectively. The aim was to explore and investigate the
factors influencing students’ perceptions of TED Talks for enhancing their speaking skills.
Conducted with six students, the semi-structured interview comprised eight carefully crafted

items. Before recording, explicit permission was obtained from each participant.

3.3.3. TED Talks:Authentic Videos Intervention among EFL students in

delivering oral presentations:
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During the second semester of the 2024/2025 academic year, lecture sessions were
conducted to study how TED Talks' authentic videos could enhance EFL students' oral
presentation performances. The researchers, as trainers with an assistant English Department
lecturer, aimed to introduce TED Talks, outline their features, and emphasize their role in

upgrading students' oral presentation performances.

At the beginning of the first session, a pre-intervention questionnaire was used to
assess the initial beliefs and knowledge of the students regarding the use of authentic video
resources in the acquisition of oral presentation skills. The researchers introduced the
concept of authentic video resources and their relevance to English language learning, and
especially the development of speaking and presentation skills. TED Talks were presented
as a helpful resource in the session. The researchers respectfully encouraged the students to
get involved with the material and inquired about how well they were familiar with TED

Talks.

The second session utilized laptops to provide a more interactive experience of TED
Talks. The researchers explained to the participants what TED Talk videos are, how to find
them on the internet, and where to look for a variety of talks on various and fascinating
topics. They utilized examples of famous speakers and fascinating presentations to illustrate

the format and style of TED Talks.

In the final session, the researchers facilitated a discussion on how TED Talks can
effectively be used in enhancing students' oral presentation skills. This involved the analysis
ofpresentation organization, the observation of speakers' use of delivery strategy, and the
identification of successful use of language and visual aids. Following this, the post-
intervention questionnaire, which resembled the pre-intervention questionnaire, was
administered to gauge the shift in understanding and perception among the students after the
intervention. The session culminated with an open forum wherein students shared their
experiences and perspectives on the potential efficacy of implementing TED Talks as a tool

in improving their oral presentation skills.
3.4. Data collection:

The selection of data collection techniques significantly determines the success of the

research. The researcher should ensure he chooses data collection methods carefully to suit
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his study and them. Shortlisted. Kabir (2016) has mentioned that 'Data collection is the
process of gathering and measuring information regarding variables of interest in a
systematic manner that enables one to respond to outlined research questions, test
hypotheses, and assess outcomes. In this study, data were collected by questionnaires and
interviews. The items of the questionnaire to gather quantitative data were administered face-
to-face to English as a Foreign Language (EFL) students at El Bashir El Ibrahimi University.
This face-to-face method enabled the clarification of ambiguities at once and gave accurate
answers. Subsequently, the questionnaires were distributed for the students to complete
freely, allowing them to respond more deeply. Moreover, interviews were conducted at the
University of Bordj Bou Arreridj with six third-year university students in a supportive
environment. Information from the interviews was gathered through note-taking and audio

recordings, with permission from the students.

The interview questions were open-ended and aimed at probing the reasons for the use of
TED Talks videos by the students. By this dual-method design, it was feasible to attain

high interaction and gainthe right, comprehensive data within a specific time frame.
3.5. Data analysis:

3.5.1. Data analysis for the quantitative data:

For data analysis, quantitative data were processed on SPSS, while for the procedure,

a descriptive statistic was employed.
3.5.1.1. Data Analysis technique for quantitative data :

The methods that we utilize for the quantitative analysis of the data in this study are

presented as follows:

Descriptive statistics: social science statistical package SPSS version 21 we use
analysis, questionnaire data, as per Babbie (2010) the nature of quantitative data relies on
numbers, measurement statistics, results are obtained from questionnaires and surveys, one
of the characteristic features of it is globalizability of the research findings to entire

populations.

According to Pallant (2005), descriptive statistics are used to explain the study
describes how well watching TED Talks has improved EFL learners' speaking skills with
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descriptive statistics
3.5.2. Data analysis technique for the qualitative data:

In this study, we do thematic analysis of qualitative data analysis, in qualitatively
analyzing the qualitative data in this present study, we as researchers do some steps first we
do data collection from the interviewees, then analyzing them,what could be a process of
stimulus for data analysis and data collection, then we systematic coding some interesting
features in the process of using TED Talks as learning tool to develop students speaking
abilities, we prepare for our research data analysis, following this step researcher will code
his/her research data, thus the data collected from the interviewees' responses regarding
factors influencing the use of TED Talks videos among students for improving their speaking

capacities is thematically analyzed.

Conclusion:

This chapter has outlined the theoretical foundations and the methodology of the practical
aspect of the study. It has outlined the research design and procedures in detail. We
clarified that the study is experimental and employs a mixed-methods strategy to gather
data from different sources using a pre-post-intervention questionnaire and semi-structured

nterviews.
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Chapter 03 : findings and discussion
4.1. QUANTITATIVE RESULTS

4.1.1. Questionnaire Analysis:

The results of the pre- and post-questionnaires offer a thorough summary of how watching
TED Talk videos affects the oral presentation skills of EFL students. The data highlights the
platform's efficacy as a language learning tool by showing notable shifts in students'

awareness, usage, and perceptions.
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ITEMES QUESTIONNAIRE. | 5UESTIONNAIRE.

M SD M SD

| learn how to use my voice

effectively in my oral presentation
) _ 3.18 1.137 3.80 1.161
(e.g., pace, intonation, volume) by

watching TED Talks.

. Watching TED Talks helps me
reduce my anxiety about giving 3.38 1.028 3.76 1.001

oral presentations.

| use ideas or techniques from
TED Talks in my oral 3.32 1.096 3.74 1.121

presentations.

. TED Talks expose me to a wide
range of vocabulary and

3.82 1.224 3.98 1.097
expressions relevant to

presentations.

| am able to maintain audience
interest throughout my

3.20 0.990 3.44 1.033
presentations after watching TED

Talks.

| am inspired to choose more
engaging topics for m

RN b 3.38 1.260 3.74 0.986
presentations after watching TED

Talks.

. TED Talks help me understand
how to handle Q&A sessions after | 3.34 0.961 3.44 1.163

a presentation
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8.

| can better manage my time
during presentations after
watching TED Talks

2.94

0.890

3.58

1.071

Teachers should incorporate TED
Talks more frequently in EFL oral

presentation classes.

3.70

1.129

3.80

1.143

10.

| learn how to use visual aids
effectively in performing my oral
presentation by watching TED
Talks.

3.44

0.837

3.72

1.126

11.

| am more comfortable with using
technology in my presentations
after watching TED Talks.

3.62

1.086

3.66

1.189

12.

TED Talks provide good
examples of how to use body
language and eye contact
effectively in my oral

presentations.

3.90

1.233

3.96

1.124

13.

I gain confidence in speaking
English in front of an audience by
watching TED Talks.

3.36

1.102

3.56

1.181

14.

TED Talks help me understand
the cultural nuances of presenting

in English.

3.30

1.129

3.74

1.046

15.

| learn new idiomatic expressions
from TED Talks that I can use in

my own presentations.

3.58

1.247

3.92

1.158
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Total 55.16 16.349 55.84 16.6

Table 4.1.1:

The intervention involving the integration of TED Talks into the learning process resulted in
notable improvements in students’ presentation skills. The overall mean score showed a slight
increase from (M = 55.16) (SD = 16.35) in the pre-questionnaire to (M = 55.84) (SD = 16.60) in the
post-questionnaire, indicating a modest yet positive shift in students’ perceptions and presentation

practices. (Item 15).

Students reported learning how to use their voice more effectively—including pace,
intonation, and volume—during oral presentations after watching TED Talks, with the mean score
rising from (M = 3.18) (SD = 1.14) to (M = 3.80) (SD = 1.16). This improvement suggests that
exposure to professional public speakers provided valuable modeling of vocal delivery techniques.
Additionally, TED Talks appeared to help students manage presentation anxiety, as reflected in the
increase in the mean score from (M = 3.38) (SD = 1.03) to (M = 3.76) (SD = 1.00). The calm and
confident demeanor of TED speakers may have inspired students and provided reassurance. (Iltems
1&2).

There was also an increase in students applying ideas or techniques seen in TED Talks to their
own presentations, with the mean score improving from (M = 3.32) (SD = 1.10) to (M = 3.74) (SD
= 1.12). This implies that students not only observed but also adapted presentation strategies into
their own work. Likewise, students benefited linguistically, with many acknowledging that TED
Talks exposed them to a wide range of vocabulary and expressions relevant to presentation
contexts—reflected in the rise from (M = 3.82) (SD = 1.22) to (M = 3.98) (SD = 1.10). (Items 3 &
4).

Regarding engagement, students felt slightly more capable of maintaining audience interest
throughout their presentations, with the mean increasing from (M = 3.20) (SD = 0.99) to (M = 3.44)
(SD = 1.03). Watching dynamic and topic-savvy speakers on TED likely influenced their choice of
content and delivery style, supported by the rise in the mean score for selecting engaging topics from
(M =3.38) (SD =1.26) to (M = 3.74) (SD = 0.99). (Items 5 & 6).

TED Talks also seemed to aid students in handling Q&A sessions and managing presentation
time more effectively, with respective mean scores increasing from (M = 3.34) (SD = 0.96) to (M =
3.44) (SD =1.16), and from (M = 2.94) (SD = 0.89) to (M = 3.58) (SD = 1.07). These gains suggest
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a growing awareness of presentation structure and interaction, likely influenced by watching
experienced speakers handle these challenges in real time. (Items 7 & 8).

When it comes to technical aspects of presentations, students reported greater comfort with
using visual aids (M = 3.44 — M = 3.72) and technology (M = 3.62 — M = 3.66), indicating a slight
positive shift. Moreover, students acknowledged the value of TED Talks in demonstrating effective
body language and eye contact, with a consistent increase from (M = 3.90) (SD =1.23) to (M = 3.96)
(SD = 1.12). (Items 10 & 11 — visual aids and tech; Item 12 — body language).

TED Talks also contributed to students' confidence in public speaking, with the mean rising
from (M = 3.36) (SD = 1.10) to (M = 3.56) (SD = 1.18), and helped them understand the cultural
nuances of English-language presentations (M = 3.30 — M = 3.74). This suggests that students not

only improved their skills but also developed a deeper intercultural awareness. (Items 13 & 14).

4.2. QUALITATIVE RESULTS:

4.2.1. Interview analysis:

In this section, the responses that are obtained from the interview provided by participants
underscore the various factors influencing the effectiveness of TED Talks videos for EFL learners'
public speaking abilities. The research results have been divided into four themes: Initial Engagement
and Relevance, Development of Presentation Skills, Challenges in Comprehension and Adaptation,
and Authenticity and Confidence in Performance. The themes show how students' perspectives on
TED Talks transformed into educational tools while identifying the skills they learned through video
exposure and the difficulties they faced in understanding and applying the content. The themes
demonstrate how TED Talks helped students develop genuine presentation approaches and build
their public speaking confidence levels. The combination of these elements forms a crucial
foundation for students to actively participate in TED Talks, which results in better foreign language

oral presentation delivery.

Table 4.2.1:
Gender Code Number
Male (M) 1
Female (F) 5
Total / 6
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4.2.1.1. Initial Contact and Relevance of TED Talks:

Participants' first experience of TED Talks ranged from minimal concept appropriation
to selective video selection. Of interest to the study are participants' initial knowledge of

TED Talks and whether their content assisted them in research and language learning.

There were accounts of passive or minimal interaction. For example, (F/1) described,
"Honestly to you, I don't use it. I only heard of it... I watched a video, and then I paid
attention to their body language and the way they speak.” She was not a habitual viewer but
liked the visual output and tone and thought they were copyable. Similarly, (F/2) admitted,
"I don't use TED Talks much. I know them.". I’ve watched some videos,” noting that what

stood out most to her was “the hook... pretty interesting stories.”

Others valued the study material of TED content. (F/3) stated, "They help us in our
speaking roles especially oral,” and (M/1) stated, "I learned a lot like words and grammar
when | first watched TED Talks.” (F/5) also stated, "I'm very interested because they talk

about lots of things like physics, way of life, psychology... I love science so I love it."

One of the interviewees, (F/6), described the way in which she was treated by the
speaker's professionalism and structuring of the lecture: "I liked the way they organize their

presentations on stage... the way they handle the subject... they know what they are doing."

In general, while early interest was not uniform, the majority of participants felt that
TED Talks were useful for the acquisition of language and knowledge. Relevance was
especially when the subject matter aligned with their course of study or interests. Perceived
relevance of content was the key to the level of engagement achieved and the amount learned

through the videos.
4.2.1.2. Presentation Skill Acquisition through the TED Talks videos:

This discussion explored how far students applied skills acquired from the TED Talks
in enhancing public speaking to be more effective, including body language, tone, pacing,

time management, and engaging with the audience.

Most of the students indicated that speakers on TED Talks were models for giving

engaging and professional presentations. (F/1) said, "l try to imitate their way of
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Presenting to employ it in my presentations.” Similarly, (F/2) said, "I choose the body
language they used and which they look into the audience... and how to manage my time

while presenting.”

(F/6) had an introspective reflection: "Since | watched TED Talks, | have learned how
to manage my body language... not only to speak, but to make the audience feel like I'm
speaking to them." She added that TED Talks made her use more sophisticated English,
practice more, and feel comfortable on stage: "The more | practice, the more I feel I'm

comfortable on the stage... it reduces my nervousness."

They also sensed likewise. (M/1) said, "I learned standing and presenting and
confidence." (F/5) emphasized eye contact and feeling confident speaking in front of the
audience: "You don't have to worry or be afraid of the audience-use the eye contact.”

More specifically, most participants acquired presentation skills through TED Talks
in order to use them in their own speaking presentations. They took extra notice of non-
verbal communications, timing, and interacting with the audience. These were the skills that
enhanced their confidence level and speaking organization and thus attesting to the

pedagogic effectiveness of visual learning models.
4.2.1.3. Challenges in Comprehension and Adaptation of TED Talks:

This is a reference to the difficulties faced by students while watching and learning
through TED Talks. The most prevalent issues experienced are the difficulty in
understanding vocabulary, unfamiliarity with accents, and difficulty in imitating complex

speech patterns.

Some of the students said they had trouble with the language use aspect of the
discussions. (F/1) explained, "Sometimes we discover some certain words we don't know,
so we have to go look for them." (M/1) agreed, going on, "Yes, I had a bit of a problem...

when | overheard some new words that | didn't know".

Speakers' accents were also challenging for some. (F/5) mentioned, "The challenge |
experienced is only with the accent, especially the British accent and silent letters." It can be
observed that even though TED Talks provide real input, speakers' dialect and speech rate

variations can sometimes lead to challenges in understanding.
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In contrast, however, were a couple of participants with no extreme issues. (F/2) said,
"Not really, they were pretty easy and funny,” which means some were helped by knowing
informal English or content material topics.

In summary, while TED Talks are very informative, some students had impediments
to their complete understanding due to technical jargon, rapid speech, and accents. These are
areas that define the need for guided watching, pre-teaching important words, and providing

transcripts or subtitles for students to understand and alleviate cognitive overload.
4.2.1.4. Authenticity and Confidence in Performance:

This discussion captures the thoughts of students on how TED Talks facilitated them
to deliver more natural, professional, and assertive oral presentations. Students viewed TED
speakers as authentic speakers whose life experiences, presentation style, and authenticity

provided a benchmark for effective communication.

When prompted to tell us what "authentic* was, (F/1) replied, "Professional,” and (F/2)
said to us, "Original... I copy them so that I can be that perfect." (F/6) contributed more:
"They talk about things that exist. Their subjects are very interesting. That's why they're

authentic".

Students further mentioned that they became confident by listening to TED Talks.
(F/3) mentioned, "Yes, it makes me more confident to speak out and present clearly.” (F/5)
also added, "They talk without fear... they talk freely." (M/1) simply answered, "Yes," when
asked whether TED Talks improved him.

(F/6) presented the most profound insight: "TED Talks taught me how to manage the
body language, the speeches, and the audience... It makes me maintain low nervousness."
What she went through shows that observing expert speakers can instruct students internalize

not only technical know-how, but emotional readiness.

Simply put, TED Talks allowed individuals to establish confidence and authenticity in
public speaking by exposing the students to watch real, professional speakers speak naturally
about themselves allowed them to picture themselves doing the same. From being exposed
to the same, they significantly improved their confidence level, reduced their levels of

nervousness, and learned how to target natural and effective delivery.
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4.3. Discussion:

This part offers a description of the findings of the research on the impact of
incorporating TED Talks on EFL students' ability to speak in oral presentations. The findings
are explained along with the right references to provide support for the research findings on
students' attitudes towards using TED Talks as a means to enhance their ability to speak well
in EFL classes, and to provide explanations for the changes and the benefits obtained. The
study was conducted through a pre- and post-questionnaire to compare the change in
students' perception towards the use of TED Talks in speaking performance. Additional
qualitative results from students' feedback also investigated more profound pragmatic

implications of its use.

This part will try to summarize the findings and conclusions that were arrived at
through this study. It was also noted that the outcome of the study indicated that third-year
EFL learners held favorable attitudes towards using TED Talk-based learning to improve
their speaking skills in oral presentations. Positive attitudes demonstrated and showcased by
this study confirm the relevance of employing technological resources such as authentic
video websites to build speaking proficiency and presentation skills. Conversely, the
students may use it for learning English language usage, either in individual development or

for educational purposes such as improving presentation skills.

The majority of participants indicated the importance of possessing good oral
presentation skills since it helped them improve their overall language ability and deliver
ideas confidently. As explained by Harb (2020), through watching proficient speakers
through channels like TED Talks, learners can internalize speech and presentation practices,

enhancing the learning of presentation competency and reducing speech anxiety.

Oral competencies receive a lot of attention and fascination from EFL learners because
they are directly necessary for academic and professional success. The first question of
research examines the students' attitudes both pre- and post-using TED Talks in oral
presentation practice. TED Talks are an invaluable tool in language learning to achieve
speaking skill. The following discussion will be looking at the advantage of using TED
Talks.
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One advantage of using TED Talks in facilitating oral presentation skills is that they
are authentic and accessible. TED Talks are online and cost-free, available to access at any
moment, and this is beneficial for learning to observe and rehearse the skills of presentation.
This accessibility is especially helpful for learning students who need exposure to actual
communication situations and a professional way of speaking. As students said, perceiving
TED speakers as real and originally offered a standard of good communication, motivating
them to become "that perfect.”

Another benefit of using TED Talks is that they introduce learners to formal, engaging,
and actual language and presentation habits. Learners to view various speakers placing
importance on good pronunciation, proper vocabulary use, engaging sentence structure, and
effective non-verbal communication, which can improve their speaking and presentation
skills. This controlled exposure can also help students develop their sense of oral language
nuances and increase their ability to present well in real presentation situations. Students
reported improvements in their voice use (pace, intonation, and volume), reduction in
presentation anxiety, and motivation to choose more engaging topics. They reported greater
ability to command audience interest and increased awareness of using visual aids and body

language.

However, despite the evident benefits, the research indirectly also suggests some
inherent disadvantages of using TED Talks in direct speaking practice. The most vital of
these disadvantages is the lack of face-to-face interaction and personalized feedback.
Although students are able to acquire significant learning by observation, without instant,
personalized feedback from a tutor or native speaker, it may make it more difficult for the
learners to identify and correct some of the pronunciation or fluency errors. Additionally,
although TED Talks provide access to higher-level language, they are not intended for
customized language learning development, which means the material may at times be too
complex or offer insufficient scaffold support to students still in the process of developing

basic speaking skills.

Students stated they did not only acquire technical know-how but also emotional
readiness through observing skilled speakers, and that improved their confidence levels and
reduced apprehension. This demonstrates that the observation learning offered in TED Talks

is very
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Effective in building confidence. As one student put it, "It makes me more confident
to speak out and present clearly," and another indicated, "They talk without fear... they talk
freely."

From general texts, online materials such as TED Talks are quite helpful in the support
of many language learning skills. Application of such authentic materials can boost learner
performance significantly, particularly for motivation due to the attractiveness of the

engaging and comprehensible content.

However, in real-world environments, the implementation of teaching speaking
continues to be challenging, especially as it does not include interactive components and
individualized feedback in most traditional environments. Students practicing speaking
repeatedly may also experience challenges, such as pronunciation problems, new words and
expressions, and insufficient exposure to real-life spoken language actively involving them.
Though TED Talks minimize the "limited exposure to authentic spoken language,” they
cannot establish a solution for the need for interactive face-to-face practice. Thus, students
must be provided with diverse interactive, usable, authentic, and affordable speaking

material that is challenging and motivating towards effective communication learning.

Also, a limited vocabulary will discourage students to effectively convey their
message. As a result, the higher the number of lexis acquired by students, the more active
and proficient they are in speaking. They have to learn to acquire the pronunciation of
different accents so that they can effectively understand and understand their teacher and
classmates when speaking. While TED Talks are great examples of these, there is still a
problem of lacking real-time interaction for spontaneous practice, which can discourage
some students from achieving high levels of speaking skills. Because learning styles are
varied, there were only a few students who enjoyed interactive videos like TED Talks
because they contain visuals. They utilized them and saved time. But all students agreed that
listening to TED Talks is a guaranteed way of learning languages and enhancing overall oral

presentation skills.
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Conclusion:

In conclusion, TED Talks are a valuable resource to warrant the validity and
effectiveness of the oral presentation performance of EFL students. Through offering
learner’s real speakers, multiple ways of presentation, and rich language input, TED Talks
allow learners to develop primitive public speaking skills such as body language, tone
modulation, audience attention, and confidence. The videos offer flexible, on-demand access
to high-quality, real English that learners can watch and replicate. However, to achieve the
highest learning potential for speaking from instruction based on TED Talks, students must
supplement it with interactive speaking practice such as classroom presentations, peer
feedback, or courses in oral communication. The use of TED Talks combined with controlled
teaching and practice in the here and now guarantees that speaking is developed more

comprehensively and acquired more effectively in EFL contexts.
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General conclusion and recommendations

5. Introduction:

In this concluding chapter, we consolidate the major findings of our study of how TED
Talk videos enhance authentic oral presentation performances among Mohamed EI Bachir
El Ibrahimi University first-year EFL students. The study turned out to be highly useful,
particularly in improving the pronunciation of students, enlarging their vocabulary, and
consolidating their confidence in speaking. But we also observed what was inhibiting them
in the form of more specific feedback and live speaking practice. To remedy these, we offer
practical guidance to teachers and students on how to optimize their use of TED Talks and

enhance attendance and learning outcomes.
5.1. General Conclusion:

This thesis stepped into investigating Bachir EI Ibrahimi University's first-year English
as Foreign Language (EFL) students' perceptions and attitudes toward the effectiveness of
TED Talk videos in improving their speaking abilities. Following a mixed-methods design,
the study scrupulously merged quantitative data collected via pre- and post-questionnaires
with detailed qualitative data reaped through in-depth interviews. This concurrent design
aimed to develop a genuine appreciation for the students' experience and to ascertain the

numerous factors that influenced their use of TED Talk videos.

The quantitative aspect of the findings presented a clear positive shift in students' self-
assessment of their speaking skills following their regular exposure to TED Talk videos. The
comparative results of the pre- and post-questionnaires revealed substantial improvements
in several aspects, including better pronunciation, greater vocabulary acquisition, and overall
increased speaking confidence. These tangible gains owe much to the intrinsically
motivating and easily accessible nature of TED Talk videos, which naturally provide an
encouraging environment for language learning. The students liked in particular the formal
presentation of content and the valuable, though implicit, experience of natural, spontaneous
speech structures found in the videos and comprehending how such aspects provided routine

listening exercise as well as incremental linguistic construction.
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Further elaboration by these quantitative results, qualitative data acquired during
interviews, sheds further light on some aspects that were most instrumental in forming
students' comprehension as well as utilization of TED Talk videos. Motivation emerged as
the prime driver; students who demonstrated high motivation to enhance their speaking
capability tended more to view the video content frequently. Time investment also emerged
as another important factor, and most students acknowledged their busy schedules as the
primary inhibition to frequent viewing. Significantly, even the interviews emphasized the
paramount importance of personalized learning experiences. Students also favored more
individualized feedback that would comment on their spoken production and more
opportunities for real-time conversational practice; aspects they strongly felt were missing

when their learning was solely reliant on passively listening to TED Talk videos.

Despite the aforementioned weakness, the general attitude towards TED Talk videos
remained overwhelmingly positive among the student sample. Students highly appreciated
the ease of access and welcoming interface of these videos, the extensive array of topics
covered, and the inherent motivating nature of the content, which together made learning
enjoyable. The study also simultaneously identified a few areas where there might be scope
for improvement, though. The glaring omission of spontaneous, real-time speaking practice
and one-to-one feedback on student production were two areas that were highlighted as
critical failings. Rectifying such grave issues could reasonably further augment the efficacy
of language learning through TED Talk videos and render the process more holistic and

balanced linguistic growth.

The results of this research have several significant implications for applying digital
technology in EFL instruction. Second, they most forcefully point out the strong possibility
of such materials such as TED Talk videos, to serving as a great addition to current,
traditional language learning approaches. The very high acceptability of TED Talk videos
among the students most clearly suggests that types of online materials such as TED Talk
videos can serve as a strong contributor towards developing speaking skills, especially if
introduced in a properly in an overall well-structured language learning course format.
Second, the research emphatically highlighted the ground-level importance of sustained
motivation and consistent practice in the highly intricate process of language acquisition.
Educational content capable of holding learners' interest and providing regular and frequent
opportunities for exposure can make a positive and considerable contribution toward overall

language learning outcomes.

61



The research recommends strategic enhancements for improving the effectiveness of
using TED Talk videos. Most specifically, developing more advanced methods of delivering
personalized feedback on students' speech is needed to address learners' unique needs and
assist them better. The inclusion of live practice drills of speech and interactive amenities
for simulating natural, real-conversation — even as brief follow-up drills subsequent to
watching the videos, could also greatly improve their utilization. Moreover, the inclusion of
community-based aspects, such as supported language exchange discussion groups or
structured live tutoring with native tutors, might offer valuable practice opportunities and

simultaneously promote a heightened sense of community among language learners

Finally, this research greatly contributes to general knowledge on digital language
learning materials for the field of EFL studies and highly demonstrates the inherent potential
of TED Talk videos as an effective tool to enhance speaking ability. By tactfully solving
issues that had been raised and diligently presenting the suggested enhancements, TED Talks
videos are set to further improve support to EFL learners towards meeting their language
learning objectives. As part of its conclusion, this study seeks to reiterate once more the
utmost necessity of ongoing progression and cautious consideration of user feedback
towards ongoing improvement in language learning resources and materials so as to persist

in being responsive to evolving learner and teacher demands.
5.2. RECOMMENDATIONS AND FUTURE IMPLICATIONS

Being able to give good oral presentations is an essential skill for an EFL learner to be
successful, particularly in oral presentation giving. The skill is discouraged by many reasons
that include a lack of practice and nervousness. The following are the recommendations
concerning the utilization of TED Talk videos and other interventions to enhance students'

real oral presentation performances significantly:
5.2.1. For Teachers:

1- Utilize TED Talk videos as a major learning material to motivate students and
solidify coursework, earning better learning experiences in oral presentational
speech.

2- Make opportunities for students to apply what they learn from TED Talks by
sharing their ideas with others, thereby developing their creativity and presentation
skills.
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5.2.2.

5.2.3.

Create weakness in oral presentation for students through examples of TED Talks
to deliver good delivery, organization, and relationship with the audience prior to
public speaking in practice.

Actively utilize TED Talk videos in EFL classes to encourage students, illustrate

them the best presentation techniques, and ultimately result in improved oral

presentation teaching quality.
For Students

Watch beneficial videos, especially TED Talks, to cultivate critical thinking in
good communication and maximize own presentation effectiveness.

Spend their free time watching TED Talk videos regularly to observe and learn the
specific qualities that can make them deliver a successful and quality oral
presentation.

Actively seek methods to enhance the quality of their learning in oral presentations
and try to encourage their teachers to provide extra information and resources,
including TED Talks.

For Administration

Integrate a course teaching explicitly in the first year on oral presentation skills,
potentially using TED Talks as the primary resource, so students become
comfortable with these basic skills early.

Provide diverse learning material, like access to TED Talk content, for enhancing
general learning and teaching quality for oral presentations.

Decrease class size so that there is enough space for all students to rehearse their

oral presentations and get good, individualized feedback from their teachers.
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APPENDICES

APPANDIX A

Surdents Questionnaire :

Dear students;
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The purpose of this study is to identify the students' perception of implementing TED
talks in developing oral presentation skills of third-year EFL students at Mohamed EI Bachir
El-1brahimi University, focusing on authenticity and real-world application. Your honest and
detailed responses are crucial for the success of this research. We greatly appreciate your
taking a few moments to complete the following questionnaire. To identify the students'
perception in implementing TED talks in developing oral presentation skills.

Demographic Information:
Age:

Gender: Male o Female o

Level of English Proficiency: Beginnero Intermediate o Advanced o

Section: the perception of students pertaining TED Talks in developing their oral

presentation skills.

Note : SD ( strongly agree ) , D (disagree ) , N (neutral ) , A (agree ), SA ( strongly agree

Statements SD|D|N| A| SA

01 | I learn how to use my voice effectively in my oral
presentation (e.g., pace, intonation, volume) by watching
TED Talks.

02 | Watching TED Talks helps me reduce my anxiety about

giving oral presentations.

03 | I use ideas or techniques from TED Talks in my own oral

presentations.

04 | TED Talks expose me to a wide range of vocabulary and

expressions relevant to presentations.

05 |l am able to maintain audience interest throughout my

presentations after watching TED Talks.

06 |1 am inspired to choose more engaging topics for my

presentations after watching TED Talks.

07 | TED Talks help me understand how to handle Q&A sessions

after a presentation.
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08 || can better manage my time during presentations after
watching TED Talks.

09 | Teachers should incorporate TED Talks more frequently in
EFL oral presentation classes.

10 | I learn how to use visual aids effectively in performing my
oral presentation by watching TED Talks.

11 |1 am more comfortable with using technology in my
presentations after watching TED Talks.

12 | TED Talks provide good examples of how to use body
language and eye contact effectively in my oral presentations.

13 | I gain confidence in speaking English in front of an audience
by watching TED Talks.

14 | TED Talks help me understand the cultural nuances of
presenting in English.

15 | I learn new idiomatic expressions from TED Talks that I can
use in my own presentations.

APPANDIX B

The Interview Questions:

watching TED Talks videos for improving their speaking skills and oral presentation

performances. It aims to explore the students' feedback concerning TED Talk videos in oral

This interview contributes to our research examining EFL students' perspectives on

presentations.

1."When you first started using TED Talks in this course/study, what were your initial

impressions of them as a learning tool?"

2."To what extent did you find the TED Talk videos engaging and interesting?"

3."Did you find the topics covered in the TED Talks relevant to your interests and needs as

English language learners?"

4."What specific aspects of the TED Talk videos did you find most helpful for improving

your oral presentation skills?"
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(Probes: e.g., delivery style, language use, structure, visual aids, etc.)

5."Did you encounter any challenges or difficulties when using TED Talks to learn about

oral presentations?"
(Probes: e.g., language complexity, cultural differences, length of videos, etc.)

6."How did you apply the techniques or strategies you learned from the TED Talks to your

oral presentations?"

7."Did you notice any changes in your oral presentation skills or performance as a result of
using TED Talks?"

8."To what extent do you think that using TED Talks has made your oral presentations more

‘authentic'?" What does "authentic” mean to you in this context?

APPANDIX C

CONSENT FORM:

We, Kebaili Sirine and Maarcha Rima, are master’s candidates in the English
(Didactics) Department at the University of Mohammed EI Bachir El Ibrahimi, Bordj Bou
Arriredj. As part of our degree requirements, we are conducting a research project on
"perceptions on the effectiveness of TED Talks videos in enhancing EFL learners’ speaking
ability.” We are pleased to invite you to participate in this study to help us understand EFL

perceptions of TED Talks to enhance oral presentation performances.

We would also like to ask for your formal permission to use the data. Your willing
cooperation will be of great value to us in the gathering of useful data and the fulfillment of
our purposes for this study. Kindly note that your cooperation is purely voluntary, and you
will be asked for your consent at each step. We assure you that all data you submit will
remain confidential. Please mark "V" and sign the consent clauses below if you are willing

to participate:

- | consent to the fact that my participation is voluntary and | am free to withdraw at any
time.

- | consent to the fact that the information provided will be kept confidential.
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- | consent to the fact that my responses will be anonymized after analysis before the

thesis write-up.
Signature of the Participant:
Name in Block Capitals:

Date:

uaﬂ.d’
Gl jlge Seon5 8 TED Talks s adalia aladiiol dllad CliSin) ) Canall 12 Chagy
e juiall 4 gl i1 @l phail) a8 Apiad 430S 4 3lady) Aalll O s gl a pall
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TED Talks s ahalia ety cOUall duulia g A0 dpanda’ Jilu g alag) ) ¢ salaall oann
(Bland) 138 8 Aails dpaglas 310

Jabian (e i) aaad 81 5 ApeSll i G pannt Adalide A finy Dpmgia dusl all
Jelady cDle el ) ) ALYl el (e bl paad CULEAWYT aladinl & 5adeie
Aalll and 8 AEE Ll O e Wls 50 Aol 3 @i deleadl cilidliall e g ge
Ok (el oY) il dese daalag 4 Sl

Gl acbie 8 sae 585 O (Sa TED Talks s ablie of Gl il < el
Coagi LS 31aY) oda ladiul olad dplag) (il ga yshaly 88N (ia jall (B agil e pni o
(Ul Y 1o 3y (s AY) il sl & DUl Bagga (5S35 (o ) Al all
-Lalail) ?M

calite & OOUall 455 e e8] all Ol jlga it 1) (2 ) @l jlga e
gl 5 daalsY clal)

Ui 3138 TED Talks saé ahlia alaiin) (S TED Talks: saab adalia alaiic)

Ul (gl AN el G jlea 3 il

Ul (e UL aaad ddalide diag Apngie Al all Crardiinl s&agl) Aagia

mend Ao GO ae L of oSa TED Talks s adalia o) il < jelal séuad) il
<ot el b ol e
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