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Abstract

Teaching English in the early stages has become crucial due to its global importance. The
Algerian government made the decision to imply teaching English at primary school as a
school subject. This study aimed to identify the challenges, obstacles, and most crucial
problems faced by Algerian EFL primary school teachers. In addition, the study explores the
possible solutions that could help EFL primary school teachers keep going in the teaching
profession with passion and overcome the different challenges. The researchers used
qualitative and quantitative research methods (mixed method). In order to collect data and to
answer the research questions, an online questionnaire was administered to EFL primary
school teachers selected randomly from different parts of Algeria. The results show that
Algerian EFL primary school teachers faced many different challenges inside the classroom,
outside the classroom. To ensure that pupils benefit from learning English, the study’s
findings recommend that English instruction in primary schools must be enhanced and

reevaluated.

Keywords: Algerian EFL primary school teachers, English instruction, primary schools
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General Introduction
Background of the Study
The English language has gained popularity globally, both commercially and
scientifically. According to Hughes (2021), English is the official language in 67 countries
and the official second language in another 27. Due to globalization, English has become the
primary language for non-English speakers. Algeria, like many countries, has recognized the
importance of English language proficiency in the globalized world. In order for English to
become a common language among Algerians, it should be predominantly acquired in an
academic setting from a young age. Academic learning must build on learning in childhood
and support something that continues and develops throughout adult life (Britton, 1970, p.
129). English is often taught as a foreign language in primary schools, aiming to equip
students with the linguistic skills necessary for academic, professional, and social success.
Understanding the specific context of EFL instruction in Algerian primary schools provides
the foundation for exploring teachers' experiences and challenges.

Strakové (2015) notes that teaching English as a foreign language to primary school
students might be challenging. It can be a hard task, especially for teachers, since they play a
pivotal role in shaping students' language learning experiences. There is rising evidence that
teachers have the highest impact on student accomplishment among all school resources
(Leithwood et al., 2008). When teachers are committed to being active participants in
decision-making, they contribute to a culture of collaboration and shared responsibility within
the school. In addition, their insights, practices, and challenges offer valuable insights into the
effectiveness of EFL instruction and the factors influencing language acquisition among
young learners.

Furthermore, exploring teachers' perspectives provides a nuanced understanding of

the realities of English language teaching in Algerian primary schools. However, EFL
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education is not without its challenges, particularly in primary school settings. Factors such
as limited resources, large class sizes, varying student proficiency levels, and cultural
influences can impact teaching practices and student outcomes. Investigating these challenges
within the Algerian context sheds light on the specific barriers that teachers face and requires
strategies for addressing them effectively.

Algeria is not alone in facing these challenges, as they are common worldwide. One
significant obstacle is the lack of resources and materials tailored to young learners' needs
(Richards &; Rodgers, 2014). Many teachers struggle to find age-appropriate materials that
engage students effectively, hindering their ability to create dynamic and interactive lessons.
Additionally, large class sizes are a common issue, making it challenging for teachers to
provide individualized attention and support to each student (Borg, 2006). Moreover,
language proficiency among primary school teachers varies widely, with some lacking the
necessary fluency and confidence to teach English effectively (Borg, 2015). This linguistic
barrier can impede instruction and limit students' language acquisition. Furthermore, the
pressure to meet educational standards and exam requirements adds another layer of stress for
EFL primary school teachers (Richards &; Renandya, 2002). Balancing these demands while
maintaining students' motivation and enthusiasm for learning English presents a formidable
challenge in EFL primary classrooms worldwide.

The experiences of Algerian EFL primary school teachers reflect a complex interplay
of dedication, resilience, and challenges. While educators demonstrate a strong commitment
to fostering English language proficiency among their students, they grapple with systemic
barriers, as mentioned previously. Addressing these challenges requires collaborative efforts
from policymakers, educational institutions, and stakeholders to provide teachers with the
necessary support, resources, and professional development opportunities. By investing in

teacher training, enhancing access to instructional materials, and promoting a conducive
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learning environment, Algeria can empower EFL primary school teachers to navigate the
realities of teaching English effectively and inspire lifelong language learning among
students.

Statement of the Problem

In Algeria, English as a Foreign Language (EFL) education at the primary school
level plays a crucial role in fostering language proficiency and preparing students for a
globalized world. However, there is a gap in understanding the experiences, realities, and
challenges faced by Algerian EFL primary school teachers in delivering effective instruction.
Despite the growing importance of English language proficiency, little empirical research has
been conducted to explore the specific factors influencing teaching practices, professional
development needs, and classroom dynamics within this context.

Consequently, there is a pressing need to investigate and document the lived
experiences of Algerian EFL primary school teachers, identify the factual realities they
encounter, and explore the challenges they confront in their daily teaching practices. By
addressing this gap in the literature, this research aims to provide valuable insights that can
inform policy formulation, curriculum development, teacher training initiatives, and
educational practices aimed at enhancing the quality of EFL education in Algerian primary

schools.

Aims of the Study
This study aims to explore the realities and obstacles faced by teachers in teaching
English to young learners in Algeria. It delves into factors such as curriculum design,

teaching methodologies, resource availability, language proficiency levels, and socio-cultural
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contexts impacting English language education. By examining these aspects, this research

seeks to provide insights for:

¢ Identifying and addressing the specific challenges that teachers encounter in the process
of teaching English to young learners.

e Offering recommendations and insights for enhancing English language instruction in

Algerian primary schools.

Research Questions
The present study attempts to tackle the following two questions:
e What challenges do Algerian EFL primary school teachers encounter while teaching
English, and how do they perceive these challenges?
e What strategies do Algerian EFL primary school teachers employ to address the

challenges encountered in teaching English?

Significance of the Study

Studying the perceptions, facts, and challenges faced by EFL Algerian teachers in
primary school is significant for several reasons. It provides valuable insights into the
effectiveness of English language education in Algeria, allowing for targeted improvements.
Understanding teachers' perceptions helps identify strengths and weaknesses in current
methodologies, contributing to the enhancement of language teaching strategies.
Additionally, exploring the challenges faced by EFL teachers aids in developing tailored
support systems and professional development programs to address specific needs in the

Algerian primary school context.

Overall, such a study contributes to the continuous improvement of English language

education by fostering a more conducive teaching and learning environment.
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Research Methodology

The present study follows a mixed-methods approach. As Creswell (2009) stated, “a mixed
method approach, is an approach to inquiry that combines or associates both qualitative and
quantitative forms.” (p.4). Dowson (2019) argued that “neither qualitative nor quantitative research
IS better. They are just different as both have their strengths and weaknesses” (p.13). By adopting
this methodology within the interpretivism paradigm, this research aims to explore the nuanced
world of Algerian (EFL) primary school teachers. The interpretivism paradigm focuses on the
subjective and socially constructed aspects of reality, it ensures the meaning, interpretations, and
subjective experiences of individuals or groups. Interviews, participant observation, and textual
analysis are common qualitative methods, aligning with the aim of understanding challenges faced
by teachers in a factual manner. This study would describe an online questionnaire. First, it will be
addressed to a group of primary school teachers in Bordj Bou Arrerridj as a pilot study, and then it
will be adjusted in order to address all the Algerian teachers through an online participation. The
data collection methods, rich in open-ended questions, will be analyzed both quantitatively and
qualitatively, as well as the results and findings will be mentioned and sort out recommendations.
The case study delves deeper into individual experiences, contextual factors, and coping strategies
employed by teachers, providing a rich and nuanced understanding of the challenges. By
disseminating the results, this study aims to contribute valuable insights that can inform educational
policies and practices, promoting a more holistic understanding of the challenges and opportunities

within the Algerian EFL primary school teaching landscape.

Population and Sampling
A population refers to a group of individuals chosen for measurement purposes. As
stated by Kombo et al. (2006), a population should share a common characteristic. An online

form has been created to gather the insights and experiences of Algerian EFL primary school
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teachers. Also, the challenges they encounter in teaching English to young learners. 57
teachers participated and were assumed to be dependable sources of information.
Considering the nature and objective of this investigation, probability sampling was
performed to collect data. Subjects are picked at random for this sampling, so every member

of the population has an equal chance of being chosen.

Organization of the Study

The current study is composed of two chapters. The first chapter is fully theoretical; it
deals with the importance of English as an international language and as a foreign language.
This part sheds light on teaching English as a foreign language in Algerian primary schools
as well as the role and responsibilities of EFL teachers. This chapter also highlights the major
problems faced by EFL teachers at primary schools. The second chapter covers the practical
aspect of the study, which serves as the main body; it discusses the methodology of the
research as well as the data analysis and interpretation of the results obtained from research
tools. This work ends with a discussion of the outcomes, recommendations suggested by the

teachers, the study’s limitations, and ethical considerations.



CHAPTER ONE:

LITERATURE REVIEW
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In today's globalized world, English as a language holds a special place, functioning
in a variety of contexts as both an international and a foreign language. According to the
crucial period hypothesis, a kid learns or acquires language from birth until adolescence, a
period in which his linguistic, cognitive, and social capacities are mature enough that learning

a foreign language peaks early in life.

This chapter, in its first section, reviews the status of English as an international
language. Considering English is an international language, speakers of various linguistic
origins can communicate with one another regardless of where they are in the world. Its
extensive application in technology, academics, business, and diplomacy highlights how vital
it is to international relations. The complexity of globalization, where linguistic diversity
meets the need for cross-cultural communication, is reflected in the rise of English as a
universal language. The second section of this chapter analyzes the importance of teaching
English as a foreign language in primary school. In these contexts, learners employ English
as a tool to gain access to knowledge and communicate with others around them. This section
is divided into two main parts. The first part discusses the roles and responsibilities of EFL
teachers at primary school, and the second part sheds light on the difficulties and challenges
faced by EFL teachers at primary school, such as classroom management, motivation,
assessment, insufficient resources and teaching materials, overcrowded classes, language
proficiency, teaching training and professional development, stress, anxiety, losing self-
confidence and depression. It aims to delve into the complexities encountered by EFL
teachers in primary schools, emphasizing the particular challenges that come with working in
this kind of environment. The terrain of primary school EFL instruction necessitates a
comprehensive understanding of both child development psychology and language

acquisition principles due to pedagogical obstacles and linguistic constraints. After that, the
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last section examines the significance of teaching English as a foreign language at an

Algerian primary school and the factors that influence it.

English as an International Language

English has emerged as a dominant force in the global arena, serving as a medium for
communication, commerce, and culture across borders. The history of English as an
international language is strongly related to the expansion of the British Empire. As Britain
established colonies and trading posts around the world, English was introduced to diverse
regions, often supplanting indigenous languages. According to Crystal (2003), the British
colonial enterprise played a pivotal role in disseminating English across continents, laying the

groundwork for its global ascendancy.

The globalization of English gained momentum in the 20th century, driven by factors
such as technological advancements, economic globalization, and the influence of American
popular culture. Crystal (1997) notes that the rise of the United States as a superpower
following World War 1l further accelerated the spread of English, as American English
became synonymous with modernity and progress. Today, English is spoken by over a billion

people worldwide, transcending national boundaries and ethnic divides.

English’'s status as an international language has revolutionized communication on a
global scale. In domains such as diplomacy, academia, and business, proficiency in English is
often a prerequisite for participation and success. As stated by Jenkins (2000), English serves
as a neutral lingua franca, enabling individuals from diverse linguistic backgrounds to engage

in meaningful dialogue and collaboration.

The spread of English has reshaped education systems worldwide, with English often

taught as a second language in schools and universities. The growth of English language
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proficiency exams, such as the TOEFL and IELTS, emphasizes the importance of English
competence in obtaining higher education and employment. As noted by Graddol (2006), the
demand for English language education has fueled the growth of a global industry catering to

learners of all ages and proficiency levels.

Algeria has recognized the global significance of English as an international language
and has taken steps to integrate it into its educational system. The decision to implement
English instruction aligns with the language's role as a primary medium of communication,
commerce, and diplomacy on the international stage (Crystal, 2003). By prioritizing English
language education, Algeria aims to equip its students with the linguistic skills necessary to
engage effectively in global discourse, participate in international trade, and foster diplomatic
relations with English-speaking countries. Moreover, proficiency in English enhances access
to global knowledge and information, particularly in fields such as science, technology, and
academia. As Algeria seeks to modernize its economy and integrate into the global
community, proficiency in English becomes increasingly essential for its citizens to compete

on a global scale and access opportunities in various sectors.

Teaching English as a Foreign Language at Primary School (Worldwide View)

Crystal (2003) asserts that English is a globally recognized language, recognized as an
official language in all nations, and prioritized in foreign language curricula, including in
educational institutions. English’s global prominence has necessitated government
investment in teaching it as a second or a foreign language, as well as individual effort and
time spent learning it. Berns (2007) highlights English as a widely taught foreign language in
Europe, serving as a second language for communication and benefiting both professional

and personal lives.
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In the modern world, teaching English as a foreign language (TEFL) in primary
schools is crucial. Since English is the universal language of communication, it is important
to give young students a strong foundation in the language so they can succeed academically

and professionally in the future.

As per Piaget's cognitive development theory (Piaget, 1952), children who are old
enough for primary school are in the pre-operational stage, which is marked by swift
language acquisition. At this crucial time, introducing English language instruction improves
cognitive capacities and establishes a solid basis for language proficiency. English is
extremely important for young learners; the earlier a child learns a language, the better; this is

because the child's brain is still in its virginity and is flexible.

For children's self-development, English is an essential language, particularly when it
comes to their cultural identity. Naturally, children who study English will also naturally
learn about its culture, which will subsequently influence their outlook on life. Additionally,
children who study English will also be influenced by the high-culture behaviors that have
been incorporated into its cultural features, such as the habit of reading and leading a healthy

lifestyle.

To deal with globalization, foreign language instruction is implemented in primary
schools. In addition to being expected in society, speaking with foreigners is also seen as an
opportunity to create our identity. Additionally, primary school pupils have a strong curiosity
about the world and are in a developmental stage where they can easily pick up language

from many cultures.

Teaching English as a foreign language in primary schools is an important project
with many advantages. Through cognitive growth, cultural awareness, communication skill

enhancement, and educational opportunities, TEFL equips young learners with the tools they
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need to succeed in a world that is becoming more interconnected by the day. For this reason,
it is crucial to incorporate English language training into the primary education curriculum in

order to set pupils up for success.

The Role and Responsibilities of EFL Teachers at Primary School

EFL teachers play a crucial role at primary schools, teaching essential language skills
like listening, speaking, reading, and writing. They create engaging lessons, use various
materials, and serve as cultural ambassadors. They also act as mentors, providing guidance
and encouragement to help students develop confidence. EFL teachers collaborate with
colleagues, parents, and community stakeholders to support student learning and promote
language education initiatives. Their dedication and passion are essential for success in a
globalized world. Harmer (2007) stated that ‘it makes more sense to describe different
teacher roles and say what they are useful for rather than make value judgments about their

effectiveness.’

The Role of EFL Teachers at Primary School

EFL teachers play a vital role in developing students ‘language skills, fostering
communication abilities, and promoting cultural understanding. They create engaging
lessons, provide feedback on language usage, and support students in their language learning
journey. EFL teachers also adapt teaching methods to cater to diverse learning styles and
abilities, making the learning process more effective and enjoyable for students. As suggested
by Richards and Rodgers, “the teacher’s role is central and active. The teacher controls the
direction and pace of learning and monitors and corrects the learners’ performance. The

teacher must keep the learners attentive by varying drills and tasks and choosing relevant
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situations to practice structures” (56). However, teachers can play many roles in the course of
teaching. Through a lesson, the teacher has to monitor the students and the many activities in
the classroom in various ways. This implies that the teacher must act differently depending
on the stage of the lesson, the activity, or the level of the activity. He or she will be a far more
effective instructor if he or she can make these adjustments with ease. Here are some roles

teachers frequently use at primary school:

The Teacher as a Controller

The term "teacher as controller” describes the conventional method of instruction in
which the instructor takes charge of the classroom and guides and directs the students'
learning. In this position, the teacher usually directs the class, sets the curriculum and the

pace of instruction, and has control over interactions and activities in the classroom.

Harmer (1998) pointed out that sometimes it makes sense to take on the role of
controller, such as when it comes to making announcements, reestablishing order, providing
explanations, or facilitating a question-and-answer period led by the teacher. Indeed, this is
the most typical teaching job in a lot of educational settings. Because controlling is the role
they are most used to and comfortable in, many teachers are unable to step beyond it.
However, this is unfortunate because when we adhere to a single way of doing things, we
deprive both ourselves and our students of an endless number of alternative options and
learning styles that are beneficial for both the learning process and the students' enjoyment of
it. As a controller, the teacher takes on several responsibilities, such as setting learning
objectives, providing instruction, organizing activities, and others. The effectiveness of the
teacher as a controller depends on the context, the needs of the students, and the learning

objectives of the lesson.



31

The Teacher as a Facilitator

The role of the teacher as a facilitator involves creating opportunities for students to
actively engage in meaningful learning experiences, develop critical thinking skills, and
become self-directed learners. This approach empowers students to take ownership of their
learning journey and prepares them for success in an ever-changing world. “A facilitator
capitalizes on the principle of intrinsic motivation by allowing students to discover language
through using it pragmatically rather than by telling them about language “(Brown,1941,
p.168). The teacher facilitates learning by guiding students through exploration, inquiry, and
discovery, encouraging them to construct their own understanding of concepts and develop

essential skills.

The Teacher as a Resource

Teachers serve as a valuable source of knowledge, guidance, and support for
students. They play a crucial role in helping students learn and grow by providing educational
materials, assistance, and motivation. Teachers act as key resources in the classroom,
especially along with primary students, offering expertise and tools to facilitate the learning
process. Brown (2007) suggested that the resource role implies that the learner makes the
effort to contact you. When the student needs guidance and assistance, you are available to

provide it.

The Teacher as an Observer

Harmer says, “Teachers observe their students more than just to provide criticism.
Additionally, they observe to assess the effectiveness of the many resources and exercises
they incorporate into their courses so that, if needed, they can make adjustments in the

future” (p.62). Teachers get a different sense of how well their pupils are performing when
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they observe for success. Teachers must be able to work and observe at the same time to
listen, observe, and take in information. Not only to provide feedback but also to assess how
well the many resources and activities they incorporate into the courses are working, allowing
them to make any required adjustments moving forward. This is a crucial area for teacher

preparation.

The Teacher as an Assessor

According to Robbie Francisco (2014), a teacher as an assessor must be critical,
imaginative, and rational. Assessing students provides the instructor with information about
how students learn, their attitudes, the abilities they possess, the skills they are working on,
and their progress. As assessors, teachers gather evidence of student performance, analyze
their work, and provide feedback to inform instructional decisions and support student

growth.

The Responsibilities of EFL Teachers at Primary School

The main responsibilities of a primary school teacher include class planning and
execution, as well as assigning and marking student work. Outside of the classroom, they
collaborate with other staff members in the larger school and assist parents as necessary, such
as during parent-teacher conferences or when a specific student needs further assistance. An
EFL teacher is responsible for many activities and duties, like developing and fostering
appropriate social skills and abilities in children, motivating and inspiring children,
maintaining discipline in the classroom, assessing and recording children's progress, keeping
up to date with changes and developments to the curriculum, raising concerns if they notice
issues with a particular child, working with and communicating with parents, taking part in

meetings and organizing and participating in extra-curricular activities.
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Challenges Faced by EFL Teachers at Primary School

EFL (English as a Foreign Language) primary school teachers encounter a myriad of
challenges in their teaching practice, which can be categorized into three main areas: inside
the classroom challenges, outside the classroom challenges, and psychological challenges.
Inside classroom challenges refer to obstacles within the classroom environment, such as
diverse student abilities, large class sizes, and limited resources. Outside classroom
challenges pertain to external factors impacting teaching, including societal attitudes towards
English learning, parental involvement, and educational policies. Moreover, psychological
challenges involve issues related to teachers’ stress, anxiety, or even depression. Navigating
these multifaceted challenges requires teachers to employ a combination of effective
pedagogical strategies, cultural sensitivity, and ongoing professional development to ensure

optimal learning outcomes for their students.

Inside the Classroom Challenges

Classroom Management

Classroom management involves teachers managing a class to promote language
learning (Richards & Renandya, 2002, p.28). It poses a significant challenge for EFL primary
school teachers due to various factors. Firstly, the diverse needs and proficiency levels of
young learners, along with their short attention spans, make it difficult to maintain focus and
engagement. Additionally, large class sizes exacerbate the situation, making it harder for
teachers to provide individualized support (Harmer, 2015). Moreover, cultural differences
and classroom dynamics further complicate the management process. Finally, EFL primary
school teachers often struggle to establish effective routines and create a conducive learning

environment.
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Motivation

Motivation is a well-known factor that contributes greatly to success in how a foreign
language is acquired (Gardner, 2010). Teachers encounter significant difficulties in inspiring
EFL primary school students because of many different reasons. First, the lack of intrinsic
motivation among students can stem from a variety of sources, including the low perceived
relevance of English to their lives and limited exposure to authentic language use outside the
classroom. According to Harmer (2007), the diverse learning preferences and individual
interests of students make it challenging to design activities that engage all learners
effectively. Additionally, the limited resources and materials available in the classroom can
restrict teachers' ability to create a dynamic and stimulating learning environment. Finally,
EFL primary school teachers face the challenge of fostering intrinsic motivation and
engagement among their students while also navigating external factors that influence

motivation levels.

Assessment

Assessment plays a crucial role in evaluating the progress of EFL learners at primary
school. Hence, it can be very challenging for teachers. As reported by Brown and Hudson
(2002), one of the challenges lies in selecting appropriate assessment methods that accurately
measure students' language proficiency while considering their age and developmental stage.
Additionally, there is a need for an ongoing assessment practices that provide teachers with
timely feedback to adapt instruction and support students' language learning effectively.
Moreover, teacher educators and school administrators around the world claim that
instructors are not implementing assessments effectively (Fan et al, 2011). Teachers
frequently express concerns regarding evaluation and the circumstances that impede its

implementation (Kasapoglu, K., & Yildirim, A,2018). Some of these elements are linked to
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instructors' attitudes about assessment. Indeed, some teachers consider that assessment is
subjective and difficult to implement. Others complain that it takes too long, particularly in

large schools. Furthermore, others are unsure how to assess their students.

Pupils’ Discipline

The term ‘discipline’ comes from the word ‘discipulus’ in Latin, which means
teaching and learning. The term has the essence of control in it and means “to teach someone
to obey rules and control their behavior or to punish someone in order to keep order and
control” (Longman Dictionary of Contemporary English, 2005, p. 443). Teachers struggle to
keep their pupils under control when they create noise, especially when they are engaged in
activities or finish ahead of schedule, making it impossible for the teachers to stop them. A
well-behaved classroom is the perfect setting for a teacher to share their knowledge. It is only
possible to have discipline when a class's strength is average. It is impossible to keep
discipline in a class with 40 or more students. Even though a teacher has excellent
preparation, is timely, intelligent, and skilled in his field, he may struggle to maintain
discipline in large groups. Effective classroom management is obviously linked to teachers’
ability to set an appropriate tone and gain learner respect and cooperation in class (Williams

& Burden, 1997).

Time Management

Creating a dynamic and productive learning environment in an EFL classroom
requires effective time management. Every minute matters in an EFL classroom since
language acquisition is the main goal. Therefore, in order to optimize learning opportunities
and effectively engage students, EFL teachers must carefully plan and allocate their time. The
lack of time also affects classroom management, which refers to the methods and ways in

which teachers manage a class in order to make it suitable for language learning (Richards,
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2002). During the lesson, teachers must monitor the pace of the class, ensuring that activities
are completed within the allotted time while allowing for flexibility to address students' needs
and interests. In fact, effective classroom management involves a number of tasks, including
drawing students' attention, keeping them involved in the instruction, and grouping them into
pairs or groups. Consequently, when there is little time allotted for ELT lessons, it becomes

challenging to run the class.

Insufficient Resources and Teaching Materials

Lack of facilities and equipment hinders teachers from embodying an effective
teaching process (Fatiloro, 2015; Nurkamto, 2003). Insufficient resources and teaching
materials present significant challenges to effective teaching and learning in educational
settings worldwide. Lack of access to necessary resources, such as technology,
manipulatives, textbooks, or teaching supplies, impairs teachers' capacity to provide high-
quality instruction and involve students in worthwhile learning activities. Teachers may find
it difficult to provide hands-on learning opportunities, modify curriculum to fit the
requirements of various learners, or apply a variety of interactive teaching approaches in
classrooms with limited resources. As per Garton et al. (2014), "it is a matter that in many
countries, appropriate books are either not available or not used in the classroom.” Some
countries, like South Korea and Malaysia, have set textbooks, while teachers in Singapore
and China can choose from government-approved titles (p. 740). Moreover, Ajibola (2010)
believes that "the large number of sources is needed, and the inadequacy of resources also
constitutes a trial for English teaching” (p. 97). In addition, Pratama (2015) stated that those
teaching materials help in practicing teaching through different tasks such as role play,
watching videos, games, pronouncing drilling, digital storytelling, and repetition. Children
actually enjoy using resources when they are learning because they can see the animations,

see the individuals in the movie, or hear voices other than those of their friends and teachers.
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Overcrowded Classroom

Overcrowding occurs when the number of students exceeds the available space in the
room. The large number of students in a class might hinder effective training and learning for
both teachers and students. Simply put, when we say "overcrowded,” we mean that it is
exaggerated and beyond our means. Overcrowded classrooms provide significant barriers to
effective English as a Foreign Language (EFL) instruction in primary schools. Overcrowded
classrooms can make it difficult to provide individual attention and teaching, both of which
are necessary for language acquisition. In such settings, students may struggle to actively
interact with the curriculum, resulting in lower motivation and learning outcomes.
Furthermore, the restricted space and resources available in overcrowded classrooms may

inhibit collaborative activities and group work, which are essential for language development.

Being an instructor in a crowded classroom may be discouraging, frustrating, and
exhausting. A crowded classroom presents difficulties that often seem impossible, even for
the most successful educators. When an instructor can regularly provide one-on-one or small-
group training, students perform better (Makielski, 2018). Doing this gets harder as the size
of the classroom gets bigger. Overcrowded EFL classes provide various problems for
teachers' abilities to provide excellent education. Managing large class sizes can be daunting
for educators, resulting in increased stress and burnout. Furthermore, restricted time and
resources may limit teachers' capacity to incorporate varied instructional approaches and
meet specific student requirements. As a result, the quality of education may degrade,
affecting student learning results. Overcrowding complicates classroom discipline issues.
Having more students can lead to personality clashes, increased stress, and disruptive
conduct. Overcrowded classrooms can overwhelm even the most effective teachers, leading

to more time spent managing than training (2018).
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Overcrowded classrooms provide considerable problems for EFL instruction in
elementary schools, hurting both pupils and teachers. By understanding the consequences of
overcrowding and adopting appropriate remedies, educators and policymakers may
collaborate to establish conducive learning environments that enhance language acquisition

and student success.

Language Proficiency

Language proficiency is a person's capacity to communicate successfully in a specific
language. It includes a variety of skills, including speaking, listening, reading, and writing, as
well as understanding and fluency. Proficiency levels are frequently divided into beginner,
intermediate, advanced, and native speaker categories, with each level signifying varying
degrees of language competency. Language proficiency can be measured using standardized

examinations or self-assessment techniques.

Language proficiency is an important feature of education, especially for learners
studying English as a Foreign Language (EFL) in primary schools. The proficiency and
teaching strategies of EFL primary school instructors have a considerable impact on pupils'
language development. Insufficient training or proficiency among teachers might hinder
student advancement. Primary schools in EFL contexts may lack adequate resources such as
textbooks, multimedia materials, and language labs, compromising students' language
learning experiences. EFL primary school pupils frequently come from varied cultural and
linguistic backgrounds, causing difficulties in comprehending and mastering English
language principles. EFL primary school pupils frequently have minimal exposure to English

outside of the classroom, which slows their language acquisition process.
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Curriculum

Curriculum refers to all the activities, both scheduled and unplanned, that happen
under the school's leadership. According to Goodson (1994), curriculum is a
multidimensional idea that is produced, negotiated, and renegotiated across several levels and
venues (p. 111). Curriculum is frequently one of the primary issues in the educational
industry. What types of curricula should we provide learners? Educators and teachers are
worried about how to make decisions about teaching content and approaches. Parents want to
know what their children will study. Learners are also anxious about the content they will
receive in class. The term "curriculum™ often refers to what teachers plan to teach and what

students will learn. The term "curriculum” is also linked to student learning outcomes.

One of the key issues in developing an EFL curriculum for primary schools is
adjusting it to fit the different requirements and backgrounds of learners. Primary school
classrooms frequently include pupils from various English skill levels, learning methods, and
cultural backgrounds. As a result, it is critical to create a curriculum that accommodates these
variances while providing equitable learning opportunities for all kids. To increase student
engagement and relevance, differentiated instruction strategies, additional materials for
challenging learners, and culturally relevant information can be incorporated into the

curriculum.

Another key problem is ensuring that the EFL curriculum is consistent with
educational standards and learning outcomes. Primary schools often function within a
framework of national or state-mandated standards, which may specify the content, skills,
and competencies that children are expected to master at each grade level. Designing an EFL
curriculum that meets these standards while also addressing the special needs of English

language learners can be difficult. To guarantee that the curriculum remains relevant and
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effective, careful preparation and coordination with stakeholders are required, as well as

continual assessment and review.

Designing and executing an EFL curriculum in primary schools offers a number of
issues that must be carefully considered and strategically planned. Primary schools can
design effective EFL programs that promote all kids' language development and academic
performance by addressing these problems together, via continual professional development,

and with a commitment to equal opportunity and inclusivity.

Outside the Classroom Challenges

The Working Environment

In the field of EFL primary education, the working environment can indeed pose
significant challenges, particularly in cases where there is a lack of support from both the
administration and colleagues.

For instance, EFL primary school teachers often face isolation and limited resources
due to a lack of support from their administration and colleagues. This lack of support can
manifest in various ways, including inadequate professional development opportunities,
minimal access to instructional materials, and a lack of collaboration among staff members.
McGrath et al. (1989) pointed out that one-third of the teachers’ participants in his study felt
that support and appreciation from their administration and colleagues would help alleviate
stress among teachers. Moreover, when teachers feel unsupported by their administration,
they may experience increased stress and burnout, ultimately impacting their effectiveness in
the classroom.

Beyond the challenges related to administrative support, EFL primary school teachers

also contend with external factors that affect their working environment. For example,



41

teachers may face difficulties in engaging students who come from diverse linguistic and
cultural backgrounds. Additionally, as stated by Lynch (2008), insufficient time, resources,
and materials are one of the major problems in teaching and learning English. Limited access
to educational resources can hinder teachers' ability to effectively deliver instruction and

meet the needs of their students.

Social Challenges

Social challenges can indeed present difficulties for EFL primary school teachers.
These challenges encompass a wide range of issues, including cultural differences, diverse
socioeconomic backgrounds among students, behavioral problems, and language barriers.

Firstly, it is impossible to separate the pupils’ behaviors and actions in the classroom
from their personal lives and habits in society (Yuan & Che, 2012, p.146). EFL teachers often
face difficulties in managing diverse classrooms where students come from different social
backgrounds. This can lead to communication barriers and misunderstandings, making it
challenging for teachers to effectively deliver instruction. In addition, social challenges such
as bullying and peer pressure can affect the classroom environment and impede students’
ability to focus on language learning. Bullying and teasing are part of what goes on typically
every day in elementary schools (Froschl et al, 1998). EFL teachers must address these
issues sensitively while maintaining a supportive and inclusive atmosphere for all students.
Furthermore, collaborating with parents presents a unique set of challenges for teachers.
Research has shown that collaboration between educational institutions, teachers, and
families can influence pupils’ and students’ academic achievements, social development, and
sense of wellbeing at all levels of education (inter alia Boonk et al. Citation2018; Castro et
al. Citation2015; Desforges and Abouchaar Citation2003; Epstein Citation2001/2011;

Jeynes Citation2007). Disrespect, cultural differences, and unrealistic expectations from
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parents can affect the learning environment and strain teacher-parent relationships. This can
create stress for teachers and negatively impact their ability to effectively teach and support
their students. Implementing clear communication protocols, establishing boundaries, and
providing training on constructive parental engagement strategies can help overcome these

problems.

Economic Challenges

Primary education, particularly in the English as a Foreign Language (EFL)
environment, suffers from a number of economic obstacles that limit its effectiveness and
accessibility. These difficulties range from insufficient money to resource limits, all of which
have an impact on educational quality and impede student learning outcomes.

Inadequate funding is one of the major economic difficulties that EFL primary
schools confront. Schools' ability to invest in necessary infrastructure, teaching materials, and
teacher training programs is limited due to a lack of financial resources. As a result, schools
struggle to create a positive learning atmosphere and provide students with the resources they
need to succeed in English language acquisition. Due to financial constraints, EFL primary
school instructors usually earn modest pay, making it difficult to recruit and retain skilled
teachers. Insufficient compensation discourages gifted individuals from entering the teaching

profession, contributing to the shortage of qualified English language instructors.

Cultural Challenges

Cultural challenges in schools arise from diverse backgrounds, beliefs, values, and
practices, impacting teaching, learning, classroom dynamics, student interactions, and

relationships between educators, students, and parents. EFL instruction involves a diverse
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range of nationalities, ethnicities, and countries, leading to cultural differences between
teachers and students. Kramsch (1993) stated that in the field of English as a Foreign
Language (EFL) teaching, instructors and students often originate from extremely different
cultural backgrounds. In fact, instructors who leave their home countries and travel to teach
overseas may have problems adjusting to the culture of their new teaching context. Cultural
misconceptions that impede learning may occur in the classroom. In addition, English
teachers may experience anxiety in classrooms when faced with students from different
cultures and learning practices, leading to conflicts that hinder learning (Kramsch, 1993; Al-

Issa, 2005).

Teacher Training and Professional Development

Teachers who teach English must meet stringent demands for their professional
background, including having a strong command of the language, comprehensive primary
education training, and, in certain situations, a university degree in language teaching (Banfi,
2015). Professional development is crucial, as well as teacher s training for their growth and
effectiveness in the classroom. It involves ongoing learning opportunities that help teachers
enhance their teaching skills, stay updated on educational trends, and improve student
outcomes. In-service teacher training is pursued with the primary goal of ensuring continued
improvement in the capacity of academic institutions and the entire education system
(European Union, 2013). In fact, teacher training provides initial preparation and
certification, while professional development involves ongoing learning to enhance teaching
skills, expand subject knowledge, and stay updated. On the other hand, professional
development is a recurring process instigated by changes in knowledge, beliefs, and attitudes
among teachers and other education service sector workers towards improving learning

outcomes (Cooper, 2004; Sparks & Richardson, 1998).
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Psychological Challenges

Stress

Stress is a significant challenge for EFL primary school teachers, affecting their well-
being and teaching effectiveness. In comparison with other academic client-related
professions, teachers have been found to surpass average levels of stress (Travers & Cooper,
1993). Research (e.g. Travers & Cooper, 1996) indicates that EFL teachers experience high
levels of stress due to various factors such as workload, classroom management issues,
student behavior problems, and job insecurity. Additionally, Kyriacou (2001) highlights that
excessive workload, including lesson planning, grading, and administrative tasks, contributes
to stress among EFL teachers. Moreover, student behavior problems, including misbehavior
and lack of motivation, are common stress sources for EFL teachers (Travers & Cooper,
1996).

Addressing stress among EFL teachers is crucial for maintaining their well-being and
ensuring the quality of education. Strategies such as providing professional development
opportunities, promoting work-life balance, and implementing supportive school policies can
help alleviate stress and enhance teacher resilience in the EFL classroom.

Anxiety

In psychology, anxiety is defined as a recurrent state of nervousness, worry, or panic
that is frequently accompanied by physiological manifestations, including elevated heart rate,
perspiration, and tense muscles. It is a prevalent mental illness that can have a major effect on

day-to-day functioning and overall quality of life.

As noted by Horwitz, and Cope's (1986: 125) study on foreign language classroom
anxiety, anxiety is a subjective sense of tension, apprehension, nervousness, and fear caused

by an arousal of the autonomic nervous system. This sensation is common among students
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across all courses and is inherent in the learning process. Anxiety and nervousness might

hinder foreign language students' ability to participate effectively in class.

Anxiety can create an emotional filter that prevents learners from absorbing target
language signals, hindering their progress. Teachers in EFL primary schools encounter
significant challenges since anxiety impacts both the classroom environment and the
language learning experiences of their students. Teachers may create inclusive and productive
learning environments that enhance language acquisition and student well-being by
recognizing anxiety symptoms, addressing their impacts, and implementing particular

interventions to support anxious students.

Losing Self-Confidence

Murray (2006) argued, “Confidence is defined in my dictionary as ‘firm trust’. If you
are confident about something, you don’t worry about its outcome; you just take it for granted
that it will go well” (p.53). Self-confidence is a crucial aspect of teaching where the teachers
believe in their own abilities, competency, and efficacy as educators. It entails having a
positive self-image and feeling confident in one’s teaching abilities, expertise, and ability to
have a significant impact on student learning and growth. Teachers with a high level of self-
confidence approach their roles with assurance and positivity. They are confident in their
ability to create and deliver engaging lessons, successfully manage classroom dynamics, and
foster positive relationships with students. Self-confident teachers show excitement,
initiative, and tenacity in the face of adversity, exhibiting confidence in their ability to
overcome hurdles and succeed. However, achieving self-confidence is not an easy task. Even
the most dedicated teachers may endure severe self-doubt in the face of large class sizes,

discipline issues, declining test scores, unsupportive administration, and critical parents. By
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considering the significance of teacher self-confidence, explore methods to enhance teacher
efficacy and learning outcomes.

Depression

World Health Organization defines depression as a common mental disorder, which,
similar to the other depressive disturbances is characterized by persistent sadness, lack of
interest and pleasure, fluctuations between feelings of guilt and low self-esteem, as well as
sleep and/or appetite disorders that affect the everyday operation. These manifestations occur
in the different types of depression and are distinguished in terms of intensity, duration and

mode of presentation (WHO, 2017)

Depression affects students' mental health, engagement, and academic performance,
making it a major concern in EFL primary school instruction. Through an awareness of
depression's symptoms, focused solutions, and an encouraging classroom atmosphere,
teachers may establish inclusive environments where all children feel respected, encouraged,

and equipped to succeed both intellectually and emotionally.

Teaching English as a Foreign Language in Algerian Primary School
Teaching English as a foreign language in Algerian primary schools plays a pivotal
role in fostering linguistic diversity, intercultural communication, and global citizenship
among young learners. The decision to teach English as a foreign language in primary school
was based on the notion that teaching English at a young age gives students more time to
acquire English (Brewster et al, 2004). With the increasing importance of English as a global
lingua franca, as stated by Crystal (1997), English is a powerful tool for success in various

fields of science and technology, as well as a means of intercultural and international
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communication. Equipping Algerian students with English language skills from an early age
is essential for their academic and professional success in the interconnected world.

Introducing English language instruction at the primary level provides numerous
benefits to Algerian students. In fact, the current Algerian president, Abdelmadjid Tebboune,
stated in an interview with El Bilad TV that the first foreign language that Algeria (in his
term) would focus on would be English, as it is the language that enables us to connect with
the world (El Bilad, 2019). Firstly, it lays a strong foundation for language acquisition,
enabling students to develop essential language skills such as listening, speaking, reading,
and writing. Secondly, proficiency in English enhances students' access to educational
resources, international opportunities, and advancements in various fields such as science,
technology, and commerce. Additionally, learning English fosters cultural understanding and
tolerance as students engage with diverse perspectives and cultures represented in English-
speaking countries.

However, despite its importance, TEFL faces several challenges in Algerian primary
schools. Limited resources, including qualified teachers, instructional materials, and
technology, hinder effective language instruction. Moreover, the dominance of Arabic and
French as primary languages of instruction poses linguistic and pedagogical challenges for
integrating English into the curriculum. Cultural factors and societal attitudes towards foreign
languages may also influence students' motivation and engagement in English language
learning.

In conclusion, teaching English as a foreign language in Algerian primary schools is
integral to preparing students for success in an increasingly interconnected world. As stated
by the president, Abdelmadjid Tebboune (July 30, 2022), for us, the French language is the
spoils of war, but English is an international language that will be taught from the start of the

school year so that Algeria can reach universality. By investing in English language
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education at the primary level, Algeria can empower its students to become proficient
communicators, critical thinkers, and global citizens capable of thriving in diverse cultural

and linguistic contexts.

Conclusion

In this chapter, we shed light on the importance of English as an international
language and teaching English as a foreign language in primary schools throughout the
world. Then we introduced the role and responsibilities of EFL teachers at primary school,
recognizing some significant teacher roles such as controller, facilitator, resource, observer,
and assessor. After that, we talked about the challenges faced by EFL teachers at primary
school. We highlighted three categories of obstacles that teachers face: inside the classroom,
outside the classroom, and even psychological challenges. This chapter has covered valuable
insights into the realities and challenges encountered by EFL educators in their professional
practice at primary school by examining factors such as classroom dynamics, resource

availability, and cultural influences.
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The present study is about investigating Algerian EFL primary school teachers’
teaching experiences, facts, and challenges. Building on the insights received from the
literature review, which justifies the chosen methodology, this chapter is designed to analyze
the results obtained through exploring the difficulties and obstacles faced by English primary
school teachers and to recognize comprehensive strategies to overcome those challenges.
This study aims to generate significant insights into the multifaceted realities and challenges
of teaching English in Algerian primary schools. This chapter is composed of two sections.
The first one explains the research design in general (method, paradigm, strategy, and
sampling techniques). The second one deals with the data analysis and interpretation and
discusses the findings of each item. The chapter ends by providing some suggestions and

recommendations, considering the key findings.

Research Method

Lincoln (2003) stated that the researcher’s choice of research method depends on the
research questions. This study aims to investigate and explore the challenges faced by EFL
primary school teachers in Algeria and to suggest potential solutions to address them. Hence,
mixed-method research has been employed to conduct this study, as it aligns with the
inherent characteristics of the research. Dornyei (2007) defines mixed method research as
"various combinations of qualitative and quantitative research, either at the data collection or
analysis levels." A typical example would be successive and connected questionnaires and
interview surveys.” (p.24). That is to say, mixed- method research implies the use of both
quantitative research (numerical data) and qualitative research (non-numerical data). The
aforementioned research methodology was selected due to its appropriateness in addressing

the research inquiries and achieving the intended objectives.
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Research Paradigm

The research paradigm adopted for this study is interpretivism. By adopting the
interpretivism paradigm, this research aims to explore the nuanced world of Algerian (EFL)
primary school teachers. In the context of this study, the interpretative paradigm serves as the
philosophical framework, acknowledging the socially constructed nature of reality and
emphasizing the importance of understanding the subjective meanings and interpretations of
teachers’ experiences. Interpretive research does not predefine dependent and independent
variables but focuses on the full complexity of human sense- making as the situation emerges
(Kaplan and Maxwell, 1994). This is the interpretive approach, which seeks to understand the
subjective intentions and meanings underlying social activity. Interpretivists are interested in

judging, evaluating, and refining interpretive ideas rather than developing new ones.

Research Strategy

Saunders et al (2009) mentioned that a research strategy is a plan that outlines how a
study will be conducted. The choice of strategy depends on the research questions, the
researcher's knowledge, and the available time and resources.

This research was conducted in the form of a case study. Yin (2003:3) defines a case
study as “an empirical inquiry that investigates a contemporary phenomenon within its real-
life context, especially when the boundaries between phenomenon and context are not clearly
evident”. In other words, a case study is a research strategy that allows the researcher to get
an in-depth investigation of a phenomenon, individual, or event in order to understand its
functionality and successes. In addition, one of the characteristics of a case study is that it can
combine a variety of research tools (observation, interviews, documents, and questionnaires).
Therefore, this combination will allow the researcher to have rich data for the study and more

validity for his research. Moreover, a case study happens in natural settings, it does not
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happen in a place that is specifically generated for the study. In this line of thought,
Denscombe (2014) mentioned: “The case is a ‘naturally occurring’ phenomenon. It exists
prior to the research project and continues to exist once the research has finished”.
Therefore, since our research sought to examine real- life phenomena and know the
opinions and points of view of teachers about the topic investigated, a case study was more

suitable for our research when compared with other research strategies.

Population and Sampling

The act, procedure, or method of choosing an appropriate sample, or a representative
portion of a population, with the intention of ascertaining parameters or features of the entire
population is called sampling. As mentioned by Webster (1985), a sample is a limited portion
of a statistical population whose characteristics are examined to learn more about the
population as a whole.

Sampling technique is a term used to describe the research strategy that specifies how
cases are chosen for the study; it is a method the researcher uses to collect data for the
investigation. It is the process of choosing a subset of people or things from a population so
that the chosen group has members that are typical of the traits shared by the overall group.
One may argue that the main costs and time savings associated with using samples in
research are avoided when adequate sampling strategies, sample sizes, and safety measures
are taken. These factors should result in the collection of valid and trustworthy data from
samples.

According to the nature and purpose of this study, probability sampling was used to
gather information. Subjects are chosen at random for this sampling, meaning that every

member of the population has an equal chance of being chosen. Any sampling technique that
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uses random selection is known as probability sampling. Because it is devoid of bias, it is
thought to be among the greatest statistical techniques.

In this case, the target population consisted of Algerian EFL primary school teachers
who have faced many challenges and problems during their careers. The study aimed to
include individuals who had experiences and could provide valuable insights. Before
beginning the main investigation, a pilot study was designed to test the research instruments
and processes. The pilot study covered 12 participants, who are teachers from different BBA
primary schools. The main study included 57 participants from different parts of Algeria. We
chose this sample based on limited research and the expertise of teachers in the language. To
make informed decisions about English language implementation in primary schools, it is

crucial to understand teachers’ perspectives and offer voice to those who may not be heard.

Data Collection

The research employed a questionnaire with Algerian EFL primary school teachers as
a data collection tool. Questionnaires are an organized way to collect quantitative data,
allowing for the analysis of patterns, trends, and generalizable insights over a larger sample
size (Creswell & Poth, 2018). The questionnaire provides a systematic and structured way of
identifying the challenges that Algerian primary school teachers experience when teaching.
By gathering opinions directly from teachers, the questionnaire provides vital information
regarding the specific problems experienced. In addition, it also allows teachers to contribute
their experiences, thoughts, and recommendations for more effective approaches to these
difficulties. This data collection tool allows for a comprehensive understanding of the
particular conditions surrounding EFL education in Algerian primary schools, informing the
development of targeted measures and assistance strategies to improve teacher capacity and

student learning outcomes.
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The questionnaire consisted of 18 questions, a combination of open-ended questions
(yes/no questions and multiple-choice questions), in addition to an explanation space. It was
addressed to Algerian EFL primary school teachers through an online form. Open-ended
questions enable the collection of qualitative data, allowing respondents to provide deep and
detailed opinions in their own words. The open-ended question allows respondents to provide
more detailed, narrative answers, contributing qualitative data (Jovancic, 2021). This
combination of questions provides a better understanding of participants’ thoughts,
motivations, and reasoning behind their original responses, resulting in richer qualitative

responses and a full comprehension of the research problem.

Before beginning the main study, a pilot study was designed to test the research
instruments and processes. The next section describes the pilot study’s goal, participant
selection, and refinement of data gathering techniques based on feedback and insights. The
pilot study’s findings guided adjustments and enhancements to assure the validity and

reliability of the data collection tool for the main study.

Pilot Study

The Concise Oxford Thesaurus defines a pilot project or research as an experimental,
exploratory, test, preliminary, trial, or try-out examination. Epidemiology and statistics
dictionaries both define a pilot study as a small scale. A pilot study determines whether
something is possible, whether the researchers should proceed, or not. However, pilot
research has a distinct design feature: it is carried out on a lower scale than the main or full-
size investigation. In other words, the pilot study is vital for improving the quality and
efficiency of the primary study. Moreover, the pilot study included participants who closely

resembled the target group, such as colleagues or teachers. They were given the
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questionnaire, and the findings were examined to get comments from participants on how
clear and easy it was to complete the questionnaire. Following feedback and analysis,

improvements were made to enhance the instruments’ effectiveness.

The pilot testing helps us check the validity and reliability of our questionnaire. The
questionnaire has undergone many changes and modifications to enhance its clarity and
usability; some of the questions were omitted and others were added. It covered 12
participants from BBA primary schools, while the main study covered 57 participants. First,
the questionnaire information consisted of 15 items, while it was adjusted to 18 items. Each
item provides a clear overview of the questionnaire’s purpose and expectations. Additionally,
the section on the background of the teacher was totally omitted due to its usefulness.
Furthermore, in section two the teachers’ training questions were added since they are
important for covering some details about the aim of the study. The majority of the questions
were closed, such as yes/no questions or multiple-choice questions. However, open-ended
questions were added with an explanation space, allowing participants to provide more
explanations and points of view. Lastly, each question has been arranged according to its

organization of ideas.

Description of the Questionnaire

The teachers’ questionnaire aims at exploring the challenges faced by Algerian EFL
primary school teachers. The questionnaire given to English language teachers contains

eighteen questions that are divided into three sections:

Section one: Seminars and Teachers’ Training. This section includes three
questions; it aims at exploring the advantages of training before teaching also the teachers’
satisfaction towards the duration of training. Moreover, it describes the teachers’ attitudes

towards participation in seminars.
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Section two: Challenges and Difficulties. This section includes fourteen questions; it
allows us to understand how participants handle obstacles and difficulties inside /outside the
classroom and the psychological challenges that may affect the learning process, and the
necessary support materials for their teaching tasks. Moreover, it describes how teachers deal
with lesson planning, managing student conduct as well as the overcrowded classrooms, and

parental involvement in the teaching process.

Section three: Recommendations. This section includes one question; it provides us
with some suggestions and recommendations for overcoming the challenges, along with
useful strategies and ways for teachers that can facilitate the teaching process. In addition, it

addresses the authorities for providing assistance for a better educational system.

Data Analysis

Section One: Seminars and Training

Question 01: You have received a specific training before teaching, does this training

help you in your career?

Table 01

Teachers’ Attitudes Towards their Training.

Options Number Percentage

Yes 50 87.7%

No 7 12.3%
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Figure 01

Teachers’ Attitudes Towards their Training.

You have received a specific training before teaching, does this training help you in your career?
57 réponses

® Yes
® No

The majority of the participants, with a percentage of 87.7%, declared that they found
the training helpful during their teaching. However, the rest of the participants, represented

by a percentage of 12.3%, found that the training they underwent was not helpful.

Overall, almost all of the participants asserted that the training provided valuable
insights into teaching methods and classroom management, especially in using modern
approaches and understanding psychology, particularly concerning young learners. However,
for the rest of the participants, whom they represent as novice teachers, the training period
was too short for them and lacked adequate support from their training teachers. While it was

beneficial, they believe that it wasn't enough for their career development.



Question 02: Are you satisfied with the duration of training?

Table 02

Teachers’ Attitudes Towards the Duration of their Training.
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Options Number Percentage
Yes 29 50.9%
No 28 49.1%
Figure 02
Teachers’ Attitudes Towards the Duration of their Training.
Are you satisfied with the duration of training?
57 réponses
@ Yes
® No

The results show that 50.9% of the total number of participants were satisfied with the

duration of their training. Whereas, 49.1% of the participants were not satisfied with the

duration of their training.

Question 03: Do you find participation in seminars useful?
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Table 03

Teachers’ Attitudes Towards their Participation in Seminars.

Options Number Percentage
Yes 55 96.5%

No 2 3.5%
Figure 03

Teachers’ Attitudes Towards their Participation in Seminars.

Do you find participation in seminars useful?
57 réponses

@ Yes
® No

The majority of the participants, with a percentage of 96.5%, declared that they found
their participation in seminars helpful. However, the rest of the participants, represented by a
percentage of 3.5%, asserted that this participation was not helpful and had no significant

addition.

Generally, almost all of the participants asserted that participation in seminars was
helpful and beneficial. It was a good opportunity for teachers to exchange ideas and share

experiences. Also, it provided valuable clarification about ambiguous topics concerning the
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teaching process. It boosted teachers’ creativity and enabled them to learn new teaching
techniques. On the other hand, a small number of participants declared that participation in

seminars was useless and had no positive results.

Section Two: Challenges

Question 04: Is teaching at primary school a challenge?

Table 04

Teachers’ Attitudes Towards Teaching at Primary School.

Options Number Percentage
Yes 54 94.7%

No 3 3.5%
Figure 04

Teachers’ Attitudes Towards Teaching at Primary School.

Is teaching in primary school a challenge?
57 réponses

® Yes
® No
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The majority of teachers agreed that teaching in primary schools is a difficult task.
Such category represents 94.7% from the whole number of our sample. While, only 3.5% of
the teachers did not consider teaching at primary school a challenge.

Question 05: Is the textbook content suitable to pupils’ level/ needs?
Table 05

Teachers’ Attitudes Towards the Text Book Content.

Options Number Percentage
Yes 34 59.6%

No 23 40.4%
Figure 05

Teachers’ Attitudes Towards the Text Book Content.

Is the textbook content suitable to pupils’ level/ needs?
57 réponses

® Yes
® No

The teachers held varying opinions about the text book content. The table above
reported that 59.6% of teachers expressed agreement with the appropriateness of the book’s

content for pupils, while 40.4% held a contrary view.
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Question 06: Do you adapt / adopt your lesson plans based on the didactic guide

provided by the ministry?
Table 06

Teachers’ Attitudes Towards Planning the Lessons.

Options Number Percentage
Adapt 14 24,6%
Adopt 02 3,5%

Both 41 71,9%
Figure 06

Teachers’ Attitudes Towards Planning the Lessons.

Do you adapt / adopt your lesson plans based on the didactic guide provided by the ministry?

57 réponses

® Adapt
@ Adopt
Both

The majority of the participants, with a percentage of 72%, declared that they both
adapt and adopt their lesson plans, while 25% of the participants adapt their lessons.
However, the rest of them, represented by a percentage of 3%, answered that they adopted

their lessons.
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The majority of the participants asserted that they use both techniques, adapting or
adopting their lesson plans depending on the lesson, and the pupils need to ensure that
successful lessons always deal with the teacher’s touch and creativity in the process of
teaching. However, others emphasized that they must adapt their lessons and follow the
didactic guide provided by the ministry because it is an official document that covers all the
learning objectives, while the rest of them adopt their lesson plans because of the pupils’

individual differences and intelligences based on the recommendations of the didactic guide.

Question 07: Which of the following approaches are you implementing while teaching

EFL at primary school? (you can select more than one choice).

Table 07

Teachers’ Attitudes Towards Implementing Approaches while Teaching EFL at Primary

School.

Options Number Percentage
CBA 43 75,4%

TPR 25 43,9%
CLA 22 38,6%
OTHER 08 14%
Figure 07

Teachers’ Attitudes Towards Implementing Approaches while Teaching EFL at Primary
School: CBA (Competency Based Approach), TPR (Total Physical Response), CLA

(Communicative Language Approach), OTHER Approaches.
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Which of the following approaches are you implementing while teaching EFL at primary school?

(you can select more than one choice)
57 réponses

CBA (Competency-Based

Approach) 43 (75,4 %)

TPR (Total Physical Response) 25 (43,9 %)

Communicative language

22 (38,6 %
approach ( )

Other approaches

The majority of the participants use a combination of two or three approaches, with a
percentage of 75,4% for the CBA, 43,9% for the TPR and 38,6 for the CLA. However, the

rest of them use other approaches.

Can you share any experiences where you combine different approaches in your

teaching?

The main aim of this question is to figure out whether teachers are familiar with the
most common approaches to teaching at primary schools or not, and if so, do they combine
between approaches or implement only one approach. Also, to share their experiences while
combining different approaches. The analysis showed that most teachers combine approaches
as it is a successful way of teaching, it facilitates the learning process and achieves the
teaching objectives, asserting that each stage during the lesson requires a specific approach.
Other teachers answered that they implement only the CBA approach as it is a large enough
and holistic method for covering all teaching goals. However, the rest of them implement
other approaches, such as the direct method, in which the learner is directly involved in the
lesson. Next Gamification; since they are primary school pupils, they prefer learning by

playing games and singing songs to reinforce the concepts taught. Finally, project-based,



where the pupils work collaboratively to promote a deeper understanding of the subject

matter.

Question 08: Do you incorporate technology aids in your classes?

Table 08

Teachers’ Attitudes Towards Incorporating Technology Aids in Teaching.

Options Number Percentage
Yes 39 68.4%

No 18 31.6%
Figure 08

Teachers’ Attitudes Towards Incorporating Technology Aids in Teaching.

Do you incorporate technology aids in your classes?
57 réponses

® Yes
® No

The majority of teachers agreed that they used technology aids in their classes while
teaching. Such a category represents 68.4% of the whole population of our sample. While,

only 31.6% of the teachers did not incorporate any technology aids.
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The majority of teachers who participated agreed that they utilized different
technology aids while teaching because they offer numerous benefits and facilitations.
Additionally, technology can help teachers track student progress more efficiently and tailor
instruction to meet individual needs. Overall, technology aids in teaching can greatly enrich
the learning process. But they used from their money to provide these tools. However, the
rest of the participants asserted that they do not incorporate technology aids in teaching due

to their absence from primary schools.

Question 09: How do you address the varying levels of attention and interest among

primary school pupils to ensure engagement for all?

All the participants have agreed on certain opinions concerning pupils’ engagement
during lessons. They incorporate interactive activities and differentiated instruction (various
content, process, and product) using visual aids, technology, and educational games, varying
teaching methods, and allowing for movement breaks. Additionally, providing individualized

support and feedback can help keep all students engaged.

Question 10: Do you think that 45min is enough to cover your learning objectives?

Table09

Teachers’ Attitudes Towards the Duration of Time for one Session.

Options Number Percentage

Yes 10 17,5%

No 47 82,5%
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Figure 09

Teachers’ Attitudes Towards the Duration of Time for one Session.

Do you think that 45mn is enough to cover your learning objectives?
57 réponses

® Yes
® No

The majority of teachers, with a percentage of 82,5%, agreed that 45 minutes is not
enough to cover all learning objectives, while 17,5% of teachers agreed with the duration of

45 minutes for one session.

In general, nearly all of the participants claimed that 45 minutes were not enough to
cover the learning objectives for many reasons. First teaching in primary school means you
are dealing with kids, so half of the time goes on making the pupils calm, and they also need
more time to warm up before starting the lessons. Second, teaching a foreign language is a
hard task. To teach a new language means to repeat and reinforce the information many times
to guarantee their full understanding. Finally, there must be time for exercises and assessment
for better achievement. However, the rest of the teachers claimed that 45 minutes serves the

objectives and is sufficient for accomplishing the latter.

Question 11: How do you deal with overcrowded classroom?

One common aspect concerning the participants answers to this question was that

overcrowded classrooms are one of the biggest challenges they face while teaching. It seems
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like teachers use various strategies to manage overcrowded classrooms, including setting
clear rules, engaging students through group work and interesting activities, maintaining
discipline, and promoting teamwork. Some also emphasize preparation and controlling
student behavior. Despite the challenges, many teachers strive to ensure equal opportunities
for all students and maintain a positive learning environment. A few participants declared that

they don’t have overcrowded classrooms.

Question12: How does the quality of assessment and feedback affect the teaching
process?

All of the teachers who participated agreed that the quality of assessment and
feedback is crucial in the teaching process. Clear and constructive feedback helps students
understand their strengths and weaknesses, guiding their learning journey. Effective
assessment informs teachers about student progress, allowing them to tailor instruction to
meet individual needs. It also promotes reflection and improvement in teaching methods,
ultimately enhancing the overall learning experience.

Question 13: How do you view the school environment (Colleagues /Administration)

where you work?

Table 10

Teachers’ Attitudes Towards their Working Environment.

Options Number Percentage

Supportive 44 77.2%

Unsupportive 13 22.8%
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Figure 10

Teachers’ Attitudes Towards their Working Environment.

How do you view the school environment (Colleagues /Administration) where you work?
57 réponses

@ Supportive
@ Unsupportive

The majority of teachers who participated agreed that they received support from
colleagues and administration. Also, there is a positive relationship between teachers and
opportunities for collaboration, growth, and effective communication. So, generally speaking,
there is a supportive and collaborative atmosphere. However, others emphasized that they
face obstacles in dealing with colleagues or open communication with administration. They

noticed some misbehavior (bullying, selfishness, disrespect, etc.).

Question 14: Do your pupil’s parents help you to facilitate the teaching process?

Table 11

Teachers’ Attitudes Towards Pupil's Parents Role in Facilitating the Teaching Process.

Options Number Percentage

Yes 35 61.4%

No 22 38.6%
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The majority of the participants, with a percentage of 61.4%, declared that pupils'
parents were helping effectively facilitate the teaching process. However, the rest of the
participants, represented by a percentage of 38.6%, found that parents did not show any sign

of collaboration.
Figure 11

Teachers’ Attitudes Towards Pupil's Parents Role in Facilitating the Teaching Process.

Do your pupil 's parents help you to facilitate the learning process?

57 réponses

® Yes
® No

The majority of teachers agreed that pupils' parents play a crucial role in the teaching
process, and they are providing support, encouragement, and reinforcement at home. They
can help by assisting with homework, communicating with teachers, and engaging in
educational activities outside of the school. Whereas, the rest of the participants asserted that
they did not get any help or collaboration from the pupils' parents, and that effect negatively

affected the pupil's outcomes and results.



Question 15: Are you satisfied about your salary?

Table 12

Teachers’ Attitudes Towards their Salary.

71

Options Number Percentage
Yes 06 10,5%
Somewhat 23 40,4%
No, I deserve more 28 49,1%
Figure 12
Teachers’ Attitudes Towards their Salary.
Are you satisfied about your salary?
57 réponses
® Yes
@® Somewhat

The purpose of this question is to see whether the teachers are satisfied with their

salaries or not. The analysis showed that about half of the participants, with a percentage of

No, | deserve more

49%, are not satisfied with their salary and believe that they deserve more, while others, with

a percentage of 40%, are not really satisfied with it. However, the rest of the participants,

with a percentage of 11%, are satisfied.
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Question 16: How does your psychological status (stress, anxiety, depression...... ) affect

your teaching process?

We have observed that the majority of teachers agree that a teacher's psychological
state can indeed influence their teaching process. Based on the analysis of the participants
answers to this question, the high levels of stress, anxiety, or depression may lead to
decreased energy, motivation, and concentration, which can affect lesson planning, delivery,
and interaction with students. Additionally, these states can impact decision-making,
patience, and the overall classroom atmosphere. Some participants suggested that it is
important for teachers to prioritize their mental health and seek support when needed to

maintain a positive teaching environment.

Question 17: Please can you mention other problems and challenges in teaching at

primary school?

All the participants have agreed on certain important problems they encounter while
teaching English at primary school. The most challenging thing is transportation, where the
teacher has to teach in different schools at once. Another problem that all the participants
complain about is the resource constraints or limited resources, including technology means
such as data shows, visual aids, microphones, sound enlargers, printers, and a lack of
materials and teaching tools such as new books or computers. The absence of these resources
can pose challenges to delivering quality education. In addition to that, one obvious challenge
is the curriculum demands. Providing an overloaded program and balancing the demands of a
rigorous curriculum while ensuring it is age-appropriate and engaging for young learners can
be difficult, or, in other words, the age grade is crucial as kids need special care and

supervision, so primary English teachers are concerned with extra tasks and duties. Finally,
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parental involvement in a negative way means that parents always blame the teacher for their

children’s results, which can affect the learner’s behavior.

Section Three: Recommendations

Question 18: What recommendations can you suggest to primary school EFL teachers

to overcome their obstacles and difficulties?

We have noticed clearly that the majority of participants shed light on the status of
authorities that are the first responsible for overcoming such obstacles by reconsidering the
educational system at primary school in terms of time allocation, curriculum, textbooks and
providing the necessary facilities for learning a foreign language at primary school. In
addition, all participants agreed on cooperation between teachers, trainers, and administration
to build a good rapport with pupils, which makes them work and do their tasks. Another
important recommendation for teachers is to be patient and responsible about their work;
always rely on self-training and effective preparation of the lessons that enhances their self-

confidence and shows the best control and time management.

Discussion of the Findings

This research examined the challenges encountered by EFL primary school teachers
in Algeria. The literature review reveals that the difficulties in teaching EFL at the primary
level are not confined to Algeria but are a global phenomenon. Prior studies, including those
by Strakova (2015), Richards and Rodgers (2014), and Richards and Renandya (2002), have
identified several common challenges, such as limited instructional time and resources,
overcrowded classrooms, and the lack of teachers training opportunities.

When compared to these international studies on EFL instruction in primary schools,

this research offers valuable insights into improving EFL education, specifically in the
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Algerian context. The findings highlight particular issues faced by Algerian teachers,
including insufficient professional development opportunities for effective EFL teaching
methods, inadequate access to teaching materials and resources, the lack of support from
school administrators and parents, and psychological issues such as stress and anxiety.

These findings align with those from other studies in several ways. For instance,
Strakova (2015) also identified the lack of teacher training as a significant challenge in
primary school EFL teaching. However, through our data analysis, we found out that some
challenges, such as the insufficient availability of teaching materials and resources,
developing effective lesson plans for the pupils, having a clear idea about the teaching
methods and which one is the most appropriate to accomplish the teaching objectives, the
insufficient time allocated for each session, and the lack of transportation, appear to be more
pronounced in the context of the Algerian primary schools. These findings are consistent with
previous studies on EFL instruction at the primary level, highlighting the need for targeted
interventions aimed at improving teacher-training programs and providing access to
instructional materials necessary for effective classroom instruction.

Moreover, an important finding that occurred throughout this research was that,
despite these multiple challenges, teachers reported employing various strategies to overcome
them. For example, when it comes to an overcrowded classroom, teachers illustrate that they
manage this obstacle through various strategies, including setting clear rules, engaging
students through group work and interesting activities, and maintaining discipline. This
highlights the resilience and adaptability of teachers in the face of challenging teaching
environments.

In conclusion, by addressing these issues head-on through evidence-based strategies
informed by research studies like this one, we can enhance pedagogical practices among

Algerian educators while simultaneously enhancing pupil learning outcomes through
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improved curriculum development initiatives tailored specifically for them. This will require

collaborative efforts from policymakers, educational institutions, and teacher training

programs to ensure that teachers receive the support and resources they need to succeed in

their vital role in the educational system.

Recommendations

The main aim of our research was to identify the challenges faced by EFL primary

school teachers during their teaching process. To address this issue, teachers can apply the

following strategies to become proficient and more competent:

Schools should invest in appropriate instructional materials, such as textbooks, digital
tools, and language facilities. This will ensure that teachers are equipped to offer
engaging and effective classes (Allocation of Resources).

Smaller class sizes allow teachers to provide particular guidance and encouragement
to each student, which improves learning and acquisition of language outcomes (Class
Size Reduction).

EFL teachers should have ongoing professional development opportunities.
Workshops, seminars, and training programs focusing on the most recent pedagogical
techniques, classroom management measures, and technological integration can help
teachers enhance their teaching practices (Continuing Professional Development).
Professional learning communities can help instructors share strategies, resources, and
support. Collaborative planning and peer observations can also help with professional
development and instructional enhancement (Teacher Cooperation).

Using technology in the classroom can provide novel approaches to engaging students

and promoting language learning. Incorporating multimedia resources, language



76

learning apps, and interactive platforms may make learning more dynamic and

engaging (Technology Integration).

Ethical Considerations

This study was conducted in accordance with ethical principles and guidelines for
research involving human subjects. Respondents were informed of the purpose of the study
before participating. They have also assured anonymity throughout this study, and their data

was kept secure by researchers.

Limitations of the Study

In carrying out this piece of research, some problems have been faced. The first
problem was time constraints. Secondly, only a few teachers agreed to cooperate with us in
conducting the pilot study. Another problem concerning the teacher’s questionnaire is the fact
that a number of teachers have returned the questionnaire duly filled in, but some teachers
failed to offer explanations, and many teachers did not take the suggestion-related question
seriously. Moreover, the difficulty of finding resources means that there is no existing
literature on the research topic (lack of books and documents in the library and of sources in
the net).
Conclusion

The present chapter presents the fieldwork of this research study, which aimed to
investigate the challenges faced by EFL primary school teachers in Algeria. First, this chapter
has provided a clear description of the methodology adopted in conducting this research.
Besides, it has displayed the data gathered through this study, followed by a detailed analysis
of the results. Moreover, it sought to answer the questions posed and suggested at the

beginning of the research study by discussing the results obtained. Finally, the current chapter



has provided a synthesis of the findings as well as the conclusions we came up with in this

research.
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General Conclusion

This dissertation has provided a comprehensive exploration of the facts and
challenges surrounding the teaching of English in Algerian primary schools. Through a
combination of literature review, data collection, and analysis, vital insights were gained on

the particular setting, practices, and difficulties faced by EFL teachers in Algeria.

In the first chapter’s theoretical part, we provided a comprehensive concept of the
challenges faced by Algerian EFL primary school teachers, both inside and outside the
classroom, as well as the psychological aspect. This chapter also discussed the role and
responsibilities of EFL teachers at primary schools. Moreover, we shed light on the idea of
teaching English at primary schools all over the world, and then we specify the concept in
Algerian primary schools. For the practical part, one data collection method has been used: an
online questionnaire was addressed to all the Algerian teachers of primary schools. The aim
was to investigate the obstacles and challenges that teachers face during teaching. The results
gained from the questionnaire emphasized our investigation. In fact, the majority of teachers
encounter problems while teaching. The findings have shed light on various factors
influencing teachers, mentioning some of them including limited resources, large class sizes,
time allocation, and transportation problems. Furthermore, this study emphasized the
significance of teacher collaboration, support, and empowerment in overcoming these
obstacles and boosting the quality of EFL instruction. Moving forward, educational
authorities, school administrators, and teacher training programs must take note of these

findings and collaborate to address the identified difficulties.

By establishing resources, training, and support procedures suited to the needs of EFL
teachers, Algeria may improve the quality of English language instruction and enhance the

readiness of students for success in an increasingly linked and globalized world. This
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dissertation adds distinctive perspectives to the subject of EFL education in Algeria,
providing the foundation for future research and efforts targeted at promoting positive change

in the teaching and learning of English in Algerian primary schools.
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Appendices

Appendix 01: Teachers’ Questionnaire

SECTION ONE: Seminars and Training

1/ You have received a specific training before teaching, does this training help you in your

career?

a. YESO b.NOo

Explain:

2/Are you satisfied with the duration of training?

a. YESo b.NOo

3/ Do you find participation in seminars useful?

a. YESo b.NOQo

Explain:

SECTION TWO: Challenges

1/1s teaching in primary school a challenge?
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a. YES[O a. NOO

2/ Is the textbook content suitable to pupils’ level/ needs?

a. YESO b. NOO

3/ Do you adapt / adopt your lesson plans based on the didactic guide provided by the

ministry?

a. Adapt] b. Adopt I c. Bothd

Would you please explain?

4/ which of the following approaches are you implementing while teaching EFL at

primary school? (you can select more than one choice)

a. CBA (Competency-Based Approach) [0 b. TPR (Total Physical Response) [

c. Communicative language approach [ d. Other approaches [

5/Can you share any experiences where you combine different approaches in your teaching?
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6/ Do you incorporate technology aids in your classes?

a. YESO b.NOO

7/ How do you address the varying levels of attention and interest among primary school

pupils to ensure engagement for all?

8/ Do you think that 45mn is enough to cover your learning objectives?

a. YESO b.NOO

Explain:



10/ How does the quality of assessment and feedback influence the teaching process?

11/ How do you view the school environment (Colleagues /Administration) where you

work?

a. Supportive I b. Unsupportived

Explain

12/Do your pupil 's parents help you to facilitate the teaching process?

a. YESO b.NOOI

Explain:

13/ Are you satisfied about your salary?

a. YesO b. Somewhatd c. No, | deserve more[d
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14/ How does your psychological status (stress, anxiety, depression...... ) affect your teaching

process?

15/ Please can you mention other problems and challenges in teaching at primary

RTol 17010 ) N

SECTION THREE: Recommendations

1/ What recommendations can you suggest to primary school EFL teachers to

overcome their obstacles and difficulties?

Thank you for your participation
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